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ABSTRACT
Career Choices of Middle Class Female Adolescents:
The Influence of Mothers, Sex-Role Ideology,
and Occupational Knowledge
CMay 1979)
Thelma Oya Benn, B.A., University of Massachusetts
M.Ed., Ed.D., University of Massachusetts
Directed by: Professor Ellis G. Olim
The relationship betv^een 87 mothers and their ado-
lescent daughters* career preferences was studied. The
girls were selected from a junior class of 700 students
attending a coeducational suburban high school located
near a large city. A total of 41 girls v;ere enrolled in
a business preparatory program and 46 were enrolled in a
college preparatory division. The instruments consisted
of two matched questionnaires: one for the mothers in the
study and the other for their daughters. They contained
sentence completion stems, a Likert scale, and a yes-no
checklist
.
It was expected that (a) mothers would prefer that
their daughters enter a traditional occupational role such
as homemaker while their daughters would prefer a less
traditional role such as the combination of homemaking
and career or career only; (b) mothers would be more
traditional than their daughters in their attitudes towards
Vll
the role of women in society; ^c) mothers and daughters
would tend to know less about occupations normally pursued
by men than about occupations traditionally pursued by
women; (d) girls would tend to expect to enter traditional
occupations; (e) and girls would not expect to enter high
status occupations.
The study yielded a few expected and a few unex-
pected results. Mothers were not found to prefer a more
traditional role for their daughters than their daughters
preferred. Many of the mother-daughter pairs (45 of 67
who expressed a role preference) chose the homemaker-career
combination. There was no tendency found towards a prefer-
ence for the role of homemaking in either the mothers or
the daughters.
As was expected mothers were found to be more tra-
ditional than their daughters in their attitudes on the
role of the woman in society. There was a significant
difference between the two groups at the p = .03 level.
Mothers more’ often than daughters tended to believe that
young women should concentrate on becoming good homemakers
instead of career women and that women are becoming too
independent and career conscious.
As was predicted mothers and daughters tended to
know fewer occupations normally pursued by men than occupa-
tions traditionally pursued by women within a selected
viii
group of occupational clusters. For example, the subjects
tended to knew fewer engineering and management (male
dominated) occupations than clerical and health (female
dominated) occupations. Also, mothers tended to know more
careers, overall, than did their daughters.
Regarding traditionality in occupational choice
girls were found to aspire to traditional occupations.
Their choices were classified as innovative (occupations
that include fewer than 30% women)
,
moderate (occupations
that include 30—50% women)
,
and traditiona
1
(occupations
that include 50% or more women)
. Only 9.9% of the girls
were found to select innovative careers while 76.1% of
them chose traditional ones. Also, as was predicted, girls
were not found to expect to enter high status occupations
which, as well, often fall under the innovative category.
In addition to the above findings only 14 of 83
girls reported that their mothers influenced their career
choice; 48 compared to 38 girls reported that their mother
advised them to select the academic program in which they
were enrolled; only 10 mothers out of 87 ever recommended
that their daughters enroll in a vocational educational
program and their recommendation was cosmetology; and no
significant relationship was found between the employment
status of mothers and their daughters' role preference.
IX
The conclusion drawn from the study was that
mothers are not the major influence on the career aspira-
tions of their daughters. Very few girls identified their
mother as the individual who helped to shape their career
interest. Fewer than half of them said that their mother
directed them into their academic programs. Perhaps the
influence the mothers have on their daughters is subtle,
as in possibly shaping their sex role patterns during
their childhood years.
The implications of the study's findings for school
guidance is that counselors may rule out mothers as a pos-
sible major influence on the occupational aspirations of
their daughters. The target group for school counselors
in addressing the problem of so few females' aspiring to
nontraditional careers appears to be high school girls as
opposed to both mothers and daughters.
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CHAPTER I
THE PROBLEM
In the past decade the role of women has become a
major issue because it has been changing radically. The
new trend has become of paramount concern to counselors who
must address the question in their counseling practices.
What many guidance counselors need but have not been acquir-
ing as rapidly as would be desired is an understanding of
how much high school girls are affected by the changing
roles of women and who or what influences their career
choices. Increased knowledge in this area on the part
of school counselors would help to enhance their ability
to provide girls the counseling services they may now
require
.
The events of the sixties and seventies (war pro-
tests, Free Speech, Conservation, Environmental Protection,
and Feminist Movements) have altered the social climate in
the United States. Many women have been emphasizing their
right to independence and have spoken out against living
vicariously through their husbands. Some are choosing
singlehood over marriage and the divorce rate has increased.
Many have begun to reexamine and redefine their roles vis-
a-vis men, other women, and society. They have begun to
1
2place a great deal of emphasis on assertiveness training.
Also, various interest groups for women have been organized
and new laws have been developed to protect women's rights.
Berry (1972) refers to the trend as the "New Womanhood" and
states that it "
. . . reaches beyond the traditional educa-
and vocational dimensions. It embraces the personhood
of a woman" (p. 105)
.
Consistent with this trend is an increasing number
of women developing nontraditional career interests
(defined as any career with fewer than forty-two percent
women) . The career aspirations of women have differed
drastically from the career aspirations of men. Most women
have been concentrated in nonprofessional, clerical, teach-
ing, and nursing positions while men have been concentrated
in the trades, professional, administrative, managerial,
and health positions such as doctor. Table 1 reveals how
women fair with respect to their representation in certain
occupations. Consistent with the findings presented in
Table 1, a study conducted by Hesselbart (1977) revealed
that public opinion supports occupational sex-segregation.
Many women have not been given the opportunity to
acquire professional skills. Those v/ho have managed to
earn a college degree have pursued, in most instances,
traditional careers. Others who have skills in the non—
traditional areas of work often have been refused the
better jobs and channeled elsewhere. The result has been
3TABLE 1
REPRESENTATION
TEN LOWEST
OF WOMEN AND NON-WHITES IN TEN HIGHEST AND
PAYING OCCUPATIONS INCLUDED IN STUDY,
1970 AND PROJECTED 1985*
Percent Female Percent Non-White
1970 1985 1970 1985
10 Highest: Paid Occupations
Stock and Bond and
Sales Agents 8.6 12.5 2.2 3.7
Managers and
Administrators 11.6 11.0 2.8 4.0
Bank Officials and
Financial Managers 17.4 23.5 2.5 4.2
Sales Representatives,
Manufacturing 8.5 5.7 1.8 3.2
Real Estate Appraisers 4.1 8.7 2.0 2.2
Designers 23.5 30.3 4.4 7.7
Personnel and Labor
Relations Worker 31.2 28.7 6.4 8.8
Sales Representatives,
Wholesale 6.4 9.9 2.0 3.4
Computer Programmer 22.7 18.7 5.5 7.5
Mechanical Engineer
Technicians • 2.9 7.3 3.0 5.6
10 Lowest Paid Occupations
Practical Nurses 96.3 97.8 23.5 30V 4
Hairdressers and
Cosmetologists 90.4 92.4 8.3 5.6
Cooks, except private
household 64.8 60.4 22.3 18.6
Health Aides, except
nursing 83.9 79.2 20.8 22.5
Nurses Aides 84.6 88.9 26.5 28.5
Sewers and Stitchers 93.8 93.5 12.1 21.3
Farm Laborers 13.2 17.4 22.6 14.3
Dressmakers and
Seamstresses 95.7 94.2 12.2 17.0
School Monitors 91.2 95.8 8.0 10.0
Childcare Work, except
20.0private household 93.2 88.4 16.6
*Taken in part from L. A, Lecht, M. Matland, and
R. Rosen (1976) .
4that women and men have gained high representation in only
certain vocational and professional fields. Stereotyped
career roles have developed and have become self-perpetuat-
ing. VThile many young women remain blinded to and/or shy
of other than traditional career options, many others
strive to bring about a change in the status of women
in the work force.
The changing roles of women include their permeat-
ing the boundaries that have so long kept them out of
higher management, professional, engineering, administra-
tive, and other such positions. The process has been a
slow one, however. Many women may be capable of handling
nontraditional careers but still hold fast to the more
traditional ones such as homemaker, clerical worker, air-
line attendant, and so on. Others help to perpetuate the
negative image American society holds of women, which,
according to Prather C1971), is that of sex object and'
servant. For some women to initiate change involves too
much risk-taking. Some feel that certain types of work
present a threat to their femininity or they have a fear
of encountering resistance or rejection. Burzynsky (1970)
states, "women with good minds and an unending source of
energy can become anything they want to be without losing
their femininity" (p. 21). Regardless, many women resolve
that it is best that they not move in any new direction
at all.
5The "new womanhood" has brought about a few egali-
tarian concepts regarding the role of the woman in the home
as well as in the labor force. Many women are seeking a
sharing of responsibilities between husband and wife in the
home and an equalization of value to be attached to the
wife's occupation as compared to the husband's in cases
where the women are career persons as well. Such equal
weighting of careers may be a long time coming. In a study
conducted by Renwick and Lawler (1978) where they asked men
and women whose career was given more weight when making
decisions that affect their careers and their spouse's,
65.2% of the men felt their career was more important and
32.6% of the women felt that their career was equally
important. Likewise, 69.9% of the men stated that they
were not likely to move if their wife were offered a better
job. Men are far more traditional than women and less
likely to accept the dimensions that underlie the changing
roles of women.
According to Vanek (1977) women's attitudes towards
family and work roles seem to be less traditional as their
educational and employment experiences increase. Social
policy goals to achieve sex equality must include restruc-
turing the labor force, transforming part-time work to more
msaningful employment, compensating for work at home, and
increasing child support and day care programs.
6Regardless of the fact that not all women are in
accord with the changing roles of women or the feminist
movement, the shift in tradition that has been taking
place cannot be ignored. The process has been an ongoing
one that is far from approaching a decline. For this
reason it is important that guidance counselors address
the issue as it affects the counseling of girls in the
schools. As Farmer C1971) states.
Counselors can no longer dodge the special demand
of vocational decision-making with women by saying
either "Sooner or later she will settle down and
get married" or "A woman can do anything a man can
do." Counselors and educators can help to clarify
the factors involved in the vocational choice
process with high school and college girls, par-
ticularly where these factors differ from those
affecting men. . . . (p. 795}
Some young women are attracted to the changing
roles of women. Others do not find it appealing. Many
wonder why some girls are so slowly gravitating towards
nontraditional career interests at a time when the social
trend has been stimulating such preferences in many women.
One would expect that the impact of the changing roles of
women on high school girls would be greater.
There is a growing demand for women who possess
nontraditional work skills. In order for guidance counse-
lors to help increase the number of young women who would
prefer to pursue nontraditional careers, they must gain a
better understanding of how career interest patterns of
women develop. Why are many women clinging to traditional
7roles? Are high school girls and other young women becom-
ing, less traditional in their career pursuits? If so, or
if not, who or what influences their occupational prefer-
ences in either direction? Do mothers have a greater
influence on their daughters' career choice than any other
family member?
The thrust of the present study was to explore the
preferences, marriage plans, educational and occupa-
tional aspirations, and occupational knowledge of girls,
and particularly the relationship between mothers and
daughters on each of these variables.
The effects of the social trend upon school guid-
ance policies and practices may be further explicated.
Title IX of the Educational Amendments of 1972
(originally an amendment of the Civil Rights Act of 1971)
forbids discrimination on the basis of race, sex, or
national origin. Under Chapter 622 of the Acts of 1977--
the Massachusetts state interpretation of Title IX--guid-
ance counselors are charged with the challenging responsi-
bility of presenting all career options to both girls and
boys. Guidance counselors are no longer to provide biased
counseling on the basis of sex by channeling girls into
sex-typed careers for women and boys into sex-typed
careers for men. Getting high school girls to seriously
consider nontraditional careers once they have been made
aware of the options presents the greater challenge. By
8the time a young woman reaches high school her role prefer-
ence has usually been well developed.
Many high school girls tend to have a traditional
role preference. Herman and Sedlacek (1974) studied the
career orientation of high school and university women and
found high school students to have low interest in develop-
ing careers and to adhere to stereotyped sex roles. The
students felt strongly that a mother should be home with
her children, that rearing children is a woman's principal
job. This attitude minimizes the likelihood that high
school girls would ever develop career aspirations that
are nontraditional
. Some high school girls either have
no career preference at all, perhaps due to their lack of
occupational awareness, or they prefer the more traditional
ones.
One might wonder whether counselors are solely
responsible for guiding girls and boys into careers. Many
counselors are held accountable for the life style or
direction a child may finally choose. A great deal of
pressure is often placed upon schools by parents not only
to teach but also to guide, discipline, shape the future,
and nurture the personality development of their children.
When some type of misfortune befalls a child the schools
are often the first held to blame. Though a child does
spend a good portion of his/her growth years in school,
educational institutions are only partly responsible for
9the future of the child. The home is the most influential
stimulus on the development of the child. The formation
of a youngster's values, morals, or interests begins there.
One area of concern is role-conditioning in the
home. One might ask what ideas for career choices for
3.re generated in the home? What social and career
expectations do mothers have for their daughters? Gener-
ally, girls pattern themselves after their mothers, and
boys, after their fathers. Because it is the mother's
role, more so than the father's, to provide the children
nurturance in the home, mothers would be expected to have
the greatest influence upon the values and role concepts
their daughters develop during the child-rearing years.
Some mothers may have unrealistic occupational expectations
for their daughters which may become a hindrance to their
daughters' development of a career preference. Also, many
mothers may lack occupational knowledge, which negates the
likelihood that they are able to suggest a wide range of
careers (nontraditional as well as traditional) to their
daughters. To what extent mothers, in fact, influence the
career aspirations of their daughters requires exploration.
The variables to be explored in relationship to the influ-
ence of mothers are, as aforementioned: the role concepts
the girls possess; their educational and occupational
aspirations; their marriage plans; their role models;
and their knowledge of occupations.
10
Certain issues surrounding the above variables lead
to the hypotheses of this study. Regarding role concepts,
in her work with high school girls this investigator has
found that many of them are quick to express an approval
for the changing roles of women but do not appear ready to
commit themselves to nontraditional occupations or to any
career role full-time. On the other hand, many girls are
not willing to deny themselves work experience. Mothers,
too, are aware of changing roles of women but because they
belong to an older and more traditional generation they may
be inclined, more so than their daughters, to prefer that
young women aspire to a homemaking role though they may
expect that their daughters will work as well. if, how-
ever, an unemployed mother is a frustrated housewife she
may prefer that her daughter pursue a career before
marriage or combine the two.
It has not been determined whether any differences
exist between girls who choose a business preparatory
curriculum and girls who choose a college preparatory
curriculum in their role orientation. Though it is
possible for business preparatory girls to possess high
career ambitions and feminist attitudes they are probably
more traditionally-oriented than college preparatory girls.
American society places a great deal of emphasis
on achievement, status, and progress. Work and education
11
are perceived by many as a means to an end. To pursue a
college education is often considered prestigious. The
more challenging an occupation one undertakes the more
successful he/she is regarded. However, everyone is not
able to achieve certain status levels though they may
desire to do so. They may prefer to achieve one goal
but expect to attain another.
Knowledge of occupations can serve to enhance the
ability to make career choices. Many individuals choose
to pursue only the occupation with which they are most
familiar. While a girl may not have an interest in every
type of work about which she learns she cannot consider a
career about which she has little or no knowledge. In
interview sessions with girls the investigator discovered
that many of them tended to know least about occupations
dominated by men, e.g., engineering and more about occupa-
tions dominated by women. They also felt that they needed
to know more occupations to make choices. Occupational
knowledge may be related to general knowledge. Because
girls who aspire to a college education tend to possess
high academic achievement and general knowledge they may
know more occupations than girls who do not aspire to a
college education.
Career information has its important place in the
career choice process. Whether a great deal of emphasis
should be placed upon it in guidance counseling is
12
uncertain. Very few investigators have addressed this
question and none of them studied it in reference to women.
A discussion on their findings is included in the next
chapter
.
V7hat has been discussed thus far characterizes the
foundation of the problem. Because we are in the midst of
a cultural revolution with the apparent changing roles of
women we may not know the current status of sex role pref-
erences, educational and occupational aspirations, and
marriage plans of high school girls and the influence
of mothers on each. The approach taken in the present
study, to explore these questions somewhat replicated the
work of Lee and King C1964) , but with several changes.
Lee and King studied the vocational choices of
ninth grade Black girls who attended a technical high
school and their parents' occupational level. Utilizing
a questionnaire they asked the students to indicate their
occupational preferences, those their mothers maintained
for them, and other such questions. They found the fol-
lowing: the occupational preferences of the girls were
significantly higher than the actual occupational level
of either of their parents; their preferences were signifi-
cantly higher (more prestigious than the level of the
occupations they expected to enter), ; their preferences
were less prestigious than the occupations suggested by
their fathers and the fathers' suggested occupations were
13
higher than those suggested by the mothers; and finally,
mothers and fathers suggested occupations that were more
prestigious than either had actually attained. As did Lee
and King, the investigator obtained data through the use of
questionnaires, but included variables which Lee and King
did not. Also, changes were made in the sample: (a) the
students were drawn from a comprehensive rather than a
technical high school; (b) the school was situated in a
city with a lower middle class Caucasian as opposed to a
lower class Black population (Caucasian students are some-
times more achievement and success oriented than Black
students as a result of their easier access to opportuni-
ties) ; Cc) the students were drawn from the 11th rather
than the 9th grade. In addition, the investigator did not
place emphasis on separating the mothers of the girls into
two groups: working and nonworking mothers for analysis, as
did Lee and King. Rather the girls v/ere divided into two
groups: business and college preparatory as they were
expected to have different attitudes towards women and
work
.
Another change was that data gathered on mothers
were obtained by questioning the mothers rather than the
daughters as did Lee and King. The data represent more
than impressions that are left with girls about their
mothers. Also, attention was given to attitudes of mothers
and daughters on the role of women and to whether knowledge
14
of occupations is related to career choices. Finally,
fourteen years have passed since Lee and King conducted
their study. A great deal has happened since 1964 to
affect the consciousness of individuals of all ages.
Hypotheses
Hypothesis 1 . Mothers will tend to be more tradi-
tional in the roles they prefer for their daughters than
their daughters will be.
Hypothesis 2 . Mothers and daughters both will tend
to choose a homemaking-career combination in role expecta-
tions.
Hypothesis 3 . Girls will reflect a higher degree
of nontraditionality than their mothers on attitudinal
responses on the woman's role in society.
Hypothesis 4. Girls enrolled in a business prepar-
atory program of study will tend to be more traditional'' in
their opinions about the woman's role in society than girls
who are enrolled in a college preparatory program.
Hypothesis 5 . Girls will tend to be traditional
in their occupational expectations.
Hypothesis 6 . Mothers' and daughters' educational
preferences will tend to be of a higher status level than
their educational expectations.
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Hypothesis 7. Mothers' and daughters' occupational
preferences will tend to be of a higher status level than
their occupational expectations.
^ypQt^^sis 8 . Girls will not tend to aspire to
high status occupations in their career expectations.
Hypothesis 9 . Both mothers and daughters will tend
to know less about occupations normally pursued by men than
about occupations traditionally pursued by women.
Hypothesis 10 . College preparatory girls will tend
to be more knowledgeable about occupations than business
preparatory girls. Additional questions explored in this
study are as follows:
1) What other family member besides mothers are
reported by the adolescents as influencing their career
choice?
2) Do girls believe that they have a fair chance
to enter a career that is usually pursued by men?
3) Do college preparatory girls differ from busi-
ness preparatory girls in their opinions on whether one's
income determines one's happiness?
4) Do mothers of college preparatory girls differ
from mothers of business preparatory girls in their
opinions on whether their daughters' income will determine
their daughters' happiness?
16
5) Do girls report that their mothers advised them
to take the academic program (business or college prepara-
tory) in which they are now enrolled?
6) How often do mothers believe they encourage
their daughters to consider an occupation?
7) Will mothers and daughters differ in their
degree of knowledge of occupations?
8) Will mothers who are employed outside of the
home have daughters who expect to enter a career or a
homemaking-career combination?
Rationale of the Study
It was felt that the study would be timely with
regard to the growing interest in the career development
of women. Many counselors want to know why girls have a
preference for one career, role, or academic program over
another. The findings of this study could contribute ''
importantly to the existing body of knowledge on this
subject
.
The data obtained by this study revealed to what
extent mothers (at least in this sample) influenced the
career choices of their daughters. Mothers were considered
to be role-models for their daughters in that they are in
the best position to shape their career interests and
values. Though daughters may not choose to pattern them-
selves after their mothers, in some ways, they can
17
nevertheless be influenced, through standards set in the
home, by what their mothers teach them, and by what careers
their mothers suggest they consider.
It was assumed that if mothers and daughters agreed
on vocational preference it would indicate that they have a
tension-free relationship relative to the direction of
career development. If, on the other hand, mothers did
not agree on vocational preferences it would suggest that
they may have different values and aspirations. Many
mothers direct their daughters into occupations or programs
of study that are not of prime interest to the child.
Often mothers try to project their unfulfilled career
fantasies onto their daughters. The outcome may be that
the child grows to resent the career, if she finds it
unappealing, and/or suppresses other career exploratory
behavior. A few students with whom the investigator has
worked have complained that they are victims of this phe-
nomenon as they seek to establish new goals late in their
high school training. Such information is of value in a
counselor-counselee relationship
.
If guidance counselors know whether disagreement
on vocational preferences exists between mothers and
daughters they can better identify the counseling needs
of the daughter. If girls satisfy their mothers' prefer-
ences rather than their own, they may be experiencing a
degree of internal conflict which counselors can help them
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resolve. It can be very frustrating and nongrowth produc-
ing for a young woman to commit herself to a career goal
that is not of her own choosing.
It was felt if a discrepancy exists between daugh-
ters' occupational preferences and expectancies it would
mean that counselors should seek ways to help girls make
the two coincide. Often, girls develop career goals that
are not commensurate with their academic potential. They
may establish goals that are higher than what they can
achieve. They may decide upon a career that requires
more years of training than they are willing to sacrifice
or feel they can afford; or, they may hold on to career
fantasies that carry prestige to avoid addressing weak-
nesses or shame they may have about not measuring up to
their own or another's standards.
It was expected that the study would provide infor-
mation on the current role preferences of high school
girls. If guidance counselors could develop a better
understanding of how role self-concepts are formulated,
both traditional and nontraditional , or of what influences
career choices of girls, they could become more effective
at counseling girls for the changing career roles of women.
Previously conducted studies suggested that women
tend not to choose their mothers' occupation but may
acquire a preference to combine homemaking and career
if their mothers model this successfully. The study was
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designed to reveal to what degree double-tracking is pre-
ferred by high school girls.
Most career education programs place a great deal
of emphasis on occupational information. However, few
investigations have been conducted to examine the impor-
tance of such information. Regarding occupational choices
made by females, many career programs for women are
designed to increase their awareness of nontraditional
career opportunities for women. Females may not require
information on new occupational opportunities as much as
exposure to a different role orientation and to assertive-
ness training. It was felt that if daughters' knowledge
of occupations was low and their career choices tended to
be selected from only the occupational clusters or jobs
about which they knew, then it would suggest that there
is some value to this ever stressed component of guidance
programs. Contrary findings would imply that counselors
can afford to place less emphasis on the mere dissemination
of occupational information to girls and other students.
Finally, the results of this study are intended to
be more representative of a national sample than was the
sample of students in the study conducted by Lee and King
(1964). That is, the majority of the students in this
country attend a comprehensive high school, as do the sub-
jects in this study, while Lee and King's subjects attended
a technical high school, which are fewer in number.
1
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Furthermore, there are more Caucasian high school students
than Black. The majority of the subjects in the present
study are Caucasian while Lee and King's subjects were
Black. Also, because 50% of the sample consisted of girls
enrolled in a college preparatory program the response
style was expected to be a closer representation of a
national sample of girls' present level of consciousness
than was Lee and King’s sample. College students play a
large role in establishing new trends of youth. College-
bound high school girls, most likely, possess a greater
consciousness of current occupational trends.
CHAPTER II
REVIEW OF THE LITERATURE
The purpose of the study was to explore to what types
of career girls aspire; how certain variables relate to
their career aspirations, and to examine the relationship
between mothers and daughters with respect to these.
In order to provide a conceptual foundation for the
career development of women it was necessary to first examine
a few of the more popular, generalized theories for their
pertinence to women.
Theoretical Considerations Regarding
Career Development
There are a few important theories that should be
considered when exploring the career development of any
individual. Theorists who have made major contributions
to the field of career guidance are Super, Roe, Holland,
Crites and Ginzburg, Ginsburg
,
Axelrod, and Herma. References
to their works appear frequently throughout the research as
well as conceptual literature on vocational guidance.
However, the focus of their theories is primarily the career
development of men. Writers who have either included women
in their approaches or developed sets of postulates proposed
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specifically for understanding the shaping of women's careers
are Super, Roe, and Blau, Gustad, Jessor, and Fames.
Psathas and Zytowski provide approaches based exclusively on
women's experiences.
Before discussing the more relevant theories men-
tioned above, Holland's career typology theory is worthy of
discussion though it does not address the career development
of women directly.
Holland's theory of career development is that indi-
viduals project the view that they have of themselves onto
occupational roles. Holland (1966) formulated six person-
^^^ty types which relate to vocational behavior. The six
types are:
Realistic : aggressive; interested in activities that
require motor coordination, strength, and physical fitness;
enjoys problem solving activities that do not necessarily
require interpersonal involvement and verbal skills.
Intellectual (later called investigative) : one who
prefers to engage in activities that require thinking and
organizing but is not dominating. This person tends to
prefer to avoid close interpersonal contact.
Social : attracted to tasks that involve teaching and
therapy. This person is rather sociable, enjoys frequent
contact with people, and prefers to avoid tasks that strictly
involve thinking with minimum interpersonal relations.
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Conventional ; becomes concerned v/ith rules and regu-
lations; is strong on self-control; prefers organization; and
Strongly identifies with power and status though not neces-
characterized as a manipulator.
Enterprising; one who is usually skilled at manipu-
lating and persuading others; prefers to engage in tasks that
allow an exhibition of control and dominance over people.
These individuals generally value striving hard to attain
status and power.
Artistic ; leans towards self-expression and flexi-
bility; prefers to engage in activities that will provide an
aesthetic experience; tend to be asocial; tend to dislike
structure and are less conforming than the conventional or
enterprising types.
Holland (1966) admits that there are limitations
within his and other theories in reference to women. He
states that;
Unfortunately most of our empirical knowledge about
personality and vocational behavior has been ob-
tained in studies of men. Consequently, it is
difficult to construct a theory of personality that
applies equally to men and v/omen. The present
theory is no exception. It is based chiefly on
studies of men and is probably less useful for
understanding the behavior of women. A special
but closely related theory for women is desirable,
but at this point I have none to offer. (p. 13)
To test the application of Holland's theory to women,
Harvey and Whinfield (1972) conducted a study to test whether
the personality types of Holland's Vocational Preference
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Inventory (VPI) are valid and meaningful descriptors of
women's personality styles.
The VPI was administered to sixty-one women who were
enrolled in an adult testing and guidance program. Certain
correlational relationships were predicted between the VPI
and four other selected scales. The tests from which the
additional scales were chosen are: The Strong Vocational
Interest Blank for Women (SVIB-W)
,
The Edwards Personal
Schedule (EPPS)
,
The Allport-Vernon-Lindzey Study
of Values (SOV)
,
and The Differential Aptitude Tests (DAT)
(p. 117) . Harvey and Whinfield found that the Intellectual
,
Conventional
,
and Enterprising categories were meaningful
descriptors of women's personality styles and vocational
interests. They found a number of meaningful relationships
for the Realistic
,
Social and Artistic categories; however,
they did not find a large number of predicted and supple-
mentary relationships to be significantly correlated, causing
the validity of these three scales to remain in doubt.
Holland (1970) also published the Self Directed
Search (SDS)
,
which is a self-administered and self-scored
test of vocational interests. An individual's score con-
sists of a code which reflects some combination of two out
of the six personality types, i.e., RI (realistic, investi-
gative)
,
AS (artistic, social) , ES (enterprising, social)
,
and so on
.
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Upon administering the SDS to groups of high school
students the investigator found that girls tended to score
a combination of codes from the personality types S, A, and C.
Girls seldom were found to score R, 1
, or E. This finding
IS consistent with the notion that women are basically tradi-
tionally inclined. A traditional female occupation such as
teacher or social worker falls under the Social IS) category;
secretarial and other clerical positions fall under the
Conventional (C)
_
category; and dancers, singers, and actresses
fall under the totistlc (A)_ category, all fields in which
there exists a heavy representation of women.
Holland's theory offered different types of personal
orientations an individual may possess. Beyond how meaning-
ful or meaningless were Holland's constructs is the certainty
that the theory did not provide an explanation of why women
prefer certain occupations over others. A focus on this
question in further research is needed.
Super (1963) offered a rather comprehensive theory
of career development known as the self—concept theory.
According to Super, individuals put into occupational ter-
minology their idea of the kind of person they are and seek
to implement a concept they have of themselves on entering
an occupation. Three steps outlined in the theory include
the formation
,
translation
,
and implementation of the self-
concept. The formation process is subdivided into five
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phases. These are: exploration, s^slf-dif ferentiation
. identi -
fication
. role-playing, and reality testing
. During the
exploration phase individuals try their hand at various
skills. During ^elf-differentiation they study how they
differ from others around them in their behaviors and in their
likes and dislikes. Identification is a process during which
individuals establish their sex identity and begin to identify
with certain role models. In role-playing they may try on a
certain role for size. Finally during the phase of reality
they test their abilities through course work and
employment
.
translation of self-concepts into occupational
terms proceeds. After individuals identify their attributes
they begin to match them with occupations and begin to chan-
nel their energies in the same direction.
The final process is the implementation of the self-
concept. This is seen in individuals who finally ahcieve
their occupational goal and are very content with the occu-
pational role that they worked so hard to attain.
Super also suggested five developmental tasks asso-
ciated with the career choice process:
1) Crystallizing a vocational preference (general
occupational choice)
2) Specifying a vocational preference (specific
choice)
27
3) Implementing a vocational preference (choice put
into action)
4) Stabilizing a vocation (settling down period)
5) Consolidating status and advancing in a vocation
(SOURCE: Super, 1963, p. 81)
At first glance Super's theory appears to apply to
all persons. However, a careful examination of the constructs
reveals that certain elements of the theory are not germaine
to women. Many women may by-pass certain stages or travel
through them very intermittently as a result of the peculiar
circumstances surrounding their career development.
Super (19 57) made a distinction betv;een the career
patterns and life stages of men and women. He described four
career patterns of men as follows: stable--persons in this
category have gone directly from school or college into some
type of work which they have consistently followed; conven-
tional--these individuals experience a sequence of jobs fol-
lov/ing the typical progression from initial through trial to
stable employment; unstable - -the worker does not succeed in
establishing himself permanently in what might have been a
lifetime job or occupation (trial— stable--trial) ; multiple
trial --descriptive of one who frequently changes employment,
with no one position dominant to justify calling the person
established in a career (pp. 73-74) .
In contrast to the men. Super (1957) described seven
career patterns of women:
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1) stable homemaklna: This category includes all
women who marry while in, or very shortly after, leaving
school or college, having expected to do so and having had no
significant work experience.
gP^^ventional : This pattern includes women who
leave school or college to work for a few years in an occupa-
tion which IS open to her without training beyond that which
she obtained in her general education. After a brief work
experience this woman becomes a full-time homemaker.
Stable working ; In this pattern a woman embarks
upon a career immediately following school or college. She
may at first view her career as a preliminary to marriage or
as one to continue with marriage. Frequently her perception
changes to one of working as her life career.
4) Double-track : This category includes women who go
to work after completing their education, marry, and continue
with a double career of working, and homemaking. They may
take occasional time out for child-bearing.
5) Interrupted : The sequence followed in this pattern
is working, homemaking, and working while or instead of home-
making. ^Jhen the children are old enough and independent
the mother returns to work full-time either to her original
working career or to a different one.
6) Unstable : Different from the men in this category,
for women the pattern consists of working, homemaking, working
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again, returning to full-time homemaking, and so on. The
motivation to work usually stems from economic pressures
rather than a preference to do so.
7) ^Itiple-trial; This pattern is the same in women
as the similarly named pattern in men: it consists of a suc-
cession of unrelated jobs, with stability in none, resulting
in the individual's having no genuine life work (pp. 77 - 78 ).
A comparison between Super's career patterns of men
and those of women suggests that the only difference between
the two is that women have to address whether and/or when to
include homemaking and occupation in their career plans. The
constructs provide a reasonably accurate framework in which
to perceive men and women. Super, however, does not offer
any suggestion that differences which may exist, such as per-
sonality or childhood orientation, have any bearing on the
patterns that appear. The focus of this theory is more on
the how rather than the why .
Ann Roe's (Osipow, 1968) theory of career development
focused on one's childhood experiences. The content of the
theory emphasized that child rearing practices result in the
development of certain need hierarchies in individuals. She
postulated that the child who receives a great deal of atten-
tion and love and is a product of a warm environment grows to
be oriented towards persons. The child who is often neglected,
avoided, or suffers from lack of satsifaction of his/her pri-
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mary needs is a product of a cold environment and does not
grow to be oriented towards persons. For exmaple, people in
service occupations are considered to be oriented towards
persons and are probably products of a warm home environment
while scientists involved in a profession that does not
require interpersonal contact are probably products of a
cold home environment. Thus, according to the theory, indi-
viduals tend to have a preference for occupations that are
most closely associated with those things at the lower end
of their need hierarchy.
Roe s theory appears to be rather narrow in that the
variables were not defined broadly enough to account for all
the excpetions that may exist. There are many individuals
who are reared in what may be considered a warm environment
who may never pursue one of the helping or social service pro-
fessions. Similarly, there are many individuals who are
reared in what may be considered a cold environment who may
never pursue an occupation that does not involve interpersonal
relations on a regular basis. One’s childhood environment
(warm or cold) cannot solely determine the type of occupation
to which one will be drawn. Many other variables and/or fac-
tors influence one's career choice.
One aspect of Roe's theory that appears valid is that
childhood experiences affect career preferences. It may be
the type of orientation and role-conditioning that one experi-
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enoes during childhood that shapes vocational interests
rather than whether one is raised in a warm or cold environ-
ment. Boys and girls learn different behavior patterns and
are often encouraged by those around them to strive for cer-
tain vocations. In many instances, before a child reaches
Dunior high school he or she already has established certain
types, of occupational interest. Because of the role-condi-
tioning they receive many girls begin to project themselves
in roles such as housewife or office workers and boys begin
to project themselves as tradesmen, businessmen, or doctors.
Kriger (1972) proposed a redefinition of Roe's origi-
nal scheme to account for women's career development. She
conceived of parental attitudes of control of the child
(strictness) as corresponding to Roe's "overprotective" cate-
gory, and of parental attitudes favoring strictness. She
t^snslated Roe s major orientation Towards Persons to mean
oriented toward home and family (i.e., homemaking), and tHe
major orientation Not Towards Persons to mean oriented toward
career. Over protected individuals would then tend (theore-
tically and schematically) to be more strongly oriented
toward home and family, and individuals who experienced
casual and permissive relationships with their parents would
be more likely to choose a career orientation (p. 421) .
Kriger (1972) investigated the differences between
career women and homemaking women; and between women who en-
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ter traditionally male-dominated occupations and women who
enter traditionally female-dominated occupations with respect
to two variables: {a) perception of their parents' child-
rearing attitudes; and (b) their need for achievement (n Ach)
.
Kriger found that the homemakers in her study resembled indi-
viduals with an orientation Toward Persons. The homemakers
perceived their parents as highly restrictive in comparison
to the career women in her study who perceived their parents
as relatively permissive.
VVith regard to need achievement, the findings revealed
that career women in male-dominated occupations were most
achievement motivated, career women in traditional or female-
dominated occupations were second, and homemakers were the
least achievement motivated (p. 428)
.
It appears that a woman's primary carrer decision is
between "to work" or "not to work".
Blau, Gustad, Jessor, Fames, and Wilcock (1956) pro-
vided a conceptual framework of occupational choice rather
than a theory. Their approach focused on (a) social structure
as opposed to the psychological makeup of an individual and on
(b) social status and occupational opportunities of children.
Blau et. al. identified discrimination as a determinant in
occupational entry. For example, while statistics may show
that Blacks are less likely than Caucasians to become sur-
geons, they point out that it is not race that determines
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one's capacity to develop surgical skills and enter this
area of the medical field but that it is one's skin color
and patterns of discrimination in the society that may affect
occupational position and opportunity.
A similar pattern of discrimination may be applied to
women and their entrance into certain occupations. The low
representation of women in certain occupations is not a result,
solely, of their lack of preparation for the positions. Many
qualified women in nontraditional areas of work are discrimi-
nated against on the basis of their sex. Most male employers
in occupational fields such as higher management or admini-
stration would prefer to hire a man rather than a woman to
fill an opening in such positions. Though a male and female
applicant may be equally qualified an employer's choice of a
male is usually made on the belief that a man is better suited
for this type of work.
Blau and his colleagues presented eight determinants
of occupational entry (pp. 536-537)
.
Four pertain to occupa-
tions and four characterize individuals. The eight factors are
Demand for new members in an occupation : indicated by
the number of vacancies that exist at any one time.
Functional requirements ; technical qualifications
needed for optimum performance of occupational tasks.
Nonfunctional requirements: criteria affecting selec-
tion that are not relevant to actual performance, such as good
looks, or the "proper" religion.
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Reward ; income, prestige, power advancement oppor-
tunities, and emotional gratifications.
Information ; knowledge about the requirements for
entry, the rewards offered, and opportunities for employment.
Technical skills
.
Socia l characteristics : a Harvard accent or skin color
which may influence hiring decisions.
Value orientation : the significance of different kinds
of rewards to an individual.
Aside from the determinants of occupational entry
Blau et. al. proposed that one engages in a process of choice
and selection motivated by two interrelated sets of factors:
the individual's evaluation of the rewards offered by differ-
ent alternatives and his/her appraisal of his/her chances of
being able to realize each of the alternatives. Further, the
evaluations and appraisals of chances are acquired through
and modified by social experiences (p. 533)
.
Various circum-
stances relating to the woman's entrance into certain occupa-
tions coincide with this conceptual scheme. It does not take
a long time for a girl to realize the role she is expected to
play in society nor does it take a great deal of time for her
to develop an awareness of or conceive notions about where
she will be accepted in the work world. She may create cer-
tain career fantasies or establish certain occupational goals
she hopes to realize but will alter them as she nears the
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stage for their implementation if she assesses that her
chances of accomplishment are nil.
Many women have denied themselvesa host of career
preferences on the basis that society was not ready to accept
them in certain roles. Fortunately, this problem is in the
midst of change. There is the common case of the girl who
dreams of becoming a physician. As she nears college entrance
she may decide to pursue nursing instead. The reason may be
that she has preconceived notions about her nonacceptance,
perceives medicine as too competitive a field v;ith too few
women, or she may not have the finances or the proper sense
of time commitment to go through the training. Blau and his
colleagues refer to this as the "compromise process" where
one's preferences may differ from one's expectancies. When an
occupational preference is perceived by an individual as un-
attainable he or she often relies upon his/her second choice.
' \
At the stage of occupational entry, persons who cannot realize
their first choice may sometimes refuse to settle for their
second. Why some adhere to their preference with greater
tenacity than others is a questions for further research.
Building upon the approach of Blau et. al (1956)
Psathas (1968) described many factors which influence a woman's
entry into a work role. He contended that an understanding of
occupational roles must begin with a relationship between sex
role and occupational role. He stated as first order relation-
36
ships the intention to marry, time of marriage and husband's
economic situation and attitude towards his wife's working.
According to Psathas (1968) as a young girl nears
high school graduation she begins to imagine her ideal mate,
determines what it would take to attract such a mate, and
assesses whether she possesses marketable skills or qualities
to attract her ideal. Her self-appraisal and desire to marry
operates to modify her occupational choices whereas the
career path she chooses is influenced by her mate preference.
Psathas described a "traditional" female role as the
pattern of early marriage, the early arrival of children, and
a homemaking career
. In this role work outside of the home
represents an opportunity to earn a supplementary income rather
than a "work career." If the woman pursues work outside of
the home it is expected, according to Psathas, to be on a
part-time basis. The more recent trend, however, reflects
the woman's move away from homemaking as a primary role.
Additional factors cited by Psathas included family
finances, social class, education and occupation of parents,
and values. He further delineated the account Blau et. al.
provided of the factors and their relationship to the occu-
pational choices of women.
Zytowski (1969) developed nine postulates to describe
the work life of women. The nine postulates are;
1) The modal life role for women is described as that
of the homemaker.
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2) The nature of the woman’s role is not static: it
will ultimately bear no distinction from that of men.
3) The life role of women is orderly and developmen-
tal, and may be divided into sequences according to the pre-
eminent task in each.
4) Vocational and homemaker participation are largely
mutually exclusive vocational participation constitutes de-
parture from the homemaker role.
5) Three aspects of vocational participation are
sufficient to distinguish patterns of vocational participa-
tion: age or ages of entry; span of participation; and degree
of participation.
6) The degree of vocational participation represented
by a given occupation is defined as the proportion of men to
the total workers employed in the performance of that job.
7) Women's vocational patterns may be distinguished
in terms of three levels, derived from the combination of
entry age{s), span, and degree of participation, forming an
ordinal scale.
8) Women's preference for a pattern of vocational
participation is an internal event, and is accounted for by
motivational factors.
9) The pattern of vocational participation is deter-
mined jointly by preference (representing motivation) and by
external, situational, environmental, and internal factors
such as ability.
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Consistent with what has been discussed thus far
Zytowski did not address the work role of women without first
considering her homemaking role. Apparently, it is very
difficult to overlook the woman's role of mother and wife
when examining her role as a participant in the v;ork world.
Zytowski perceived a woman who pursues an occupation outside
of the home as unique or different from one who maintains a
homemaking role. However, the career woman is no longer con-
sidered a unique individual rendering postulate four refut-
able. Approximately forty-right percent women v;ho are married,
living with their husbands, and mothering children are em-
ployed (Klein, 1975) .
Postualte seven includes a. definition of work pat-
terns of women that closely resemble those of Super (1957)
.
Zytowski described three:
1) Mild Vocational : similar to Super's conventional
pattern descriptive of a woman who experiences relatively
brief v/ork span.
2) Moderate Vocational : similar to Super's unstable
pattern descriptive of a woman who experiences multiple
entries into the work force.
3) Unusual Vocational : resembles Super's stable
working pattern descriptive of a woman who may never marry
or will marry and never have children and spends her life
working.
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Angrist (1972) offered still another set of terms to
describe career and homemaking patterns of women as they per-
tain to the orientations of college women between the fresh-
man and junior years of their schooling. The five types of
college women described by Angrist are:
1) Careerists ; the consistent career aspirers who
want to combine career with family roles.
2) Noncareerists : oriented primarily to family roles,
with some work and leisure pursuits.
3) Converts to career aspirations: beginning college
without such interests but moving towards careers by the
sophomore, junior, or senior years.
4) Defectors : career oriented as freshmen and even
afterward, but shifting to domestic concerns by senior year.
5) Shifters : changeable and inconsistent, whose aspi-
rations vary from year to year and lack clear-cut direction.
Clearly, the major concern for women regarding their
career path is the question of marriage and family. Unlike
men, who do not have to confront such decisions and are able
to concentrate on deciding which type of work they should
pursue, women must first decide how committed they v;ish to
be to either the homemaking or career role.
Summary
Holland's (1966) six personal orientations provided a
description of personality types which may characterize an
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individual. His theory that individuals project themselves
onto occupational roles did not offer any concepts germaine
to women.
Super's (1963) theory of career development postulated
that individuals seek to implement a concept they have of them-
selves in an occupation. It is assumed that Super makes no
distinction between men and women regarding their occupational
behavior. Given the many traditional occupations that women
pursue the theory suggests that many women do not perceive
themselves in other than traditional roles. Super (1957) ad-
^^®ssed the particular concerns of women by describing seven
career patterns of women that differ from those of men inclu-
ding homemaking, which is not a concern of men, and does not
represent a possiblo interruption in their career life. If
the girls in the present study were found to lean more tov/ards
nontraditional occupations and roles it would suggest that the
self-concepts of young women are changing.
Roe's (Osipow, 1968) theory of career development,
which states that childhood experiences influence orientation
towards or not towards persons, does not appear valid given
her variables of a warm versus a cold home environment. Girls
who are products of a cold home environment may be found to be
oriented towards persons. Kriger's (1972) redefinition of
Roe's original scheme provided a conceptual framework for
understanding the dynamics of career development in women
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which suggested that a woman’s decision "to work" or "not to
work" is a function of the child-rearing mode of the parents.
This suggests that whatever role the girls in the present
study are found to prefer may be a result of their parents'
influence on them.
Blau et. al. (1956) saw occupational choice as a func-
tion of the matrix of social experiences and the conditions
of occupational opportunity. In the discussion of one of his
postulates Zytowski (1969) admitted that there is a systematic
way that men exclude women from entry into certain occupations.
The effect of this and other such social experiences on women
is that it causes many of them to create a negative perception
about their accpetance into certain career fields and to shy
away from them. Whether girls believe that they have a fair
chance to enter male dominated occupations was explored in the
present study.
Psathas (1968) and Zytowski (1969) are the only two
who addressed the question of career development as it per-
tains strictly to women. They each gave attention to a woman's
occupational role as it relates to her horaemaking role or, as
Psathas preferred, "sex role."
Psathas, Kriger, and Blau et. al. offered three dis-
tinct postulates on the career development of women that
stimulated questions regarding what factors or influences
affect the career aspirations of young women. It is the
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belief of this investigator that a woman's choice of "sex
role" (Psathas) is directly related to her childhood experi-
ences (Kriger) and her social experiences (Blau et. al.),
which ultimately affect her career preferences. The present
investigator explored what are the current role and career
of high school girls.
The remainder of this chapter is a selected review
of the literature designed to build a conceptual framework
for the problem of this study. This section includes a dis-
cussion on sex role ideologies (as they relate to the develop-
ment of role preferences)
,
marriage vs. career plans, role
models, and knowledge of occupations as each pertains to the
career preferences of young women.-
Sex Role Ideologies
The sugar *n spice and snails and puppy dog tails is
only the beginning of an often subtle and always
inciting socialization. As a general rule, we ob-
serve that men give and women receive. Men do.
Women have it done to (for) them. Men lead. V\^omen
follow. Men direct. Women manipulate. Men care
for women. Women care. Men reason. Women emote.
Men progress. Women preserve. (Cook and Rossett,
1976, p. 1)
The author of the above quotation identifies a few
stereotyped roles of men and women which project a few nega-
tive assumptions. It is suggested that women are the weaker
sex, subordinate, inferior, and dependent upon men. Much
worse, according to Prather (1971), the American Society holds
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two images of women—that of sex object and that of
servant.
Some of the above-mentioned images of women have
their origin in the Old Testament of the Holy Bible. During
the days of the Old Testament women were not considered to
be worthy individuals, significant beings, or deserving of
any recognition or honor. Women were considered to be un-
clean vessels out of which grew a tradition of women en-
gaging in a seven day cleansing ritual immediately following
a menstruation or the birth of a child. Further, if she
gave birth to a female child as opposed to a male child the
period of her cleansing ritual was to be twice as long.
The birth of a man child was believed to be a blessing from
God.
It was considered a curse in those days for a woman
to pray over wine or a meal before consumption and women
were not allowed to read from the Torah (the first five
books of the Bible). Also, it was considered shameful for
a man to speak to a woman in public because of her ignoble
status
.
A woman's place was believed to be in the home.
She, therefore, was not allowed to be educated. If a woman
hoped to receive any recognition she could do so only through
marriage and motherhood. Nonetheless, she was still to
maintain a "back seat" position vis-a-vis a man and was not
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ever expected to offer ideas or advice since she was perceived
3s lacking intGlligencc.
Many retentions of the view of women which prevailed
in the days of the Old Testament are apparent today though
in a subtle fashion. Many men still lack a healthy percep-
tion of women and find it difficult to accept them in other
than a subservient role. Many consider women to be emotional,
irrational, and weak and/or refer to them as "chicks,"
feather brains," and so on. Many would refuse to work under
a female boss or delegate any major responsibilities to a
woman. These men are considered "male chauvinists" by women
who are striving to move away from the age of chivalry. Many
women have grown to resent such stereotypes and seek to des-
troy them while others accept and continue to help perpetuate
them. Some women have reported to the investigator that such
sex role stereotypes have affected their career development
and have stymied their success in various fields.
Tradition is handed down from generation to genera-
tion. An individual's development of certain sex role ideo-
logies does not occur over night; it begins in the crib and
continues throughout the school years into adulthood
(Mitchell, 1972). Most little girls are oriented towards
becoming a homemaker while little boys are oriented towards
pursuing a career (Mitchell, 1972) . In a few career explora-
tion classes the investigator has found that some girls
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believe they have learned the role that they are expected to
adopt through behavior they were taught to exhibit; through
toys which they were given to play; and through pictures of
and boys doing certain things in story books. Girls
felt that they were taught to be passive while boys were
taught to be aggressive. Girls were given dolls, model
stoves and cooking utensils with which to play while boys
were given trucks, doctor's kits and model airplane sets.
Girls saw pictures in storybooks of little girls helping
their mother to cook or to clean house while boys were shown
playing ball or fishing with their dad.
Matthews (1972) pointed out that there are some nega-
tive, long term effects of certain' child-rearing practices on
boys and girls. She provided an example of sex-specific
training that exists. According to Matthews:
A long twisted journey is begun by encouraging open
aggression, power, and competition in young boys
and in discouraging these same behaviors in girls.
The evaluation of these behaviors, in boys is un-
doubtedly reflected in a negative way, in the. con-
duct of war, politics and economic life. In the
case of girls, these repressed and diverted beha-
viors may find their way into control through
manipulation, insincerity, and lack of trust in
human relationships. The cycle is repeated again
as little girls grow up, become mothers and con-
tinue the pattern of punishing their sons in the
interest of stimulating the development of aggres-
sion believed to be a necessary quality in men
(p. 18) .
Not all girls are recipients of training geared
toward molding traditional feminine behavior or aspirations.
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Some girls are products of an experience that is quite the
contrary. Hennig and Jardim (1976) found this to be true of
a sample of women managers they studied. The purpose of
their study was to find out whether successful female mana-
gers had anything in common with each other. All of the
twenty-five women they interviewed reported that they shared
interests and activities traditionally regarded as appropriate
only for fathers and sons: physical activity, the acquisition
of outdoor skills, an aggressive desire to achieve and finally
a willingness to compete (p. 103) . The women recalled that
during their childhood the feminine role and their identity
as little girls was clear to them. They enjoyed wearing
pretty dresses and doing things that girls did, but, they
also enjoyed doing the things that boys did. To some extent
they found their girlhood confining and desired more freedom.
Their fathers more so than their mothers were supportive of
their feelings.
Hennig and Jardim' s findings demonstrated how one's
childhood experiences can shape their career aspirations.
The unbiased conditioning of these women towards a feminine
role and their close relationship with their fathers helped
to foster their interest in a field dominated by men and to
develop the traits needed to succeed in higher-level manage-
ment.
The stereotyped image of women who are inclined
towards nontraditional career interests is that they are
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masculine. Addressing the question of masculinity Adelson
and Douvan (1966) identified six patterns of femininity de-
rived from their study of sophomore sutdents attending a
women's college. Utilizing essays on the futre plans of the
students and a femininity index they noted the following
patterns (p. 243)
:
Unambivalent feminine girls : those who score high
on femininity and give none of the critical masculine or
antifeminine answers.
2) Ambivalent or omnipotent feminine girls ; those v;ho
score high on femininity and also wish to be boys, or envy
boys, or choose traditional masculine jobs, or give any
combination of these nonfeminine responses.
3) Neutral girls ; girls who stress neither feminine
nor masculine goals and interests.
4) Boyish girls : those who are low on femininity and
would like to be boys.
5) Achievement-oriented girls : those who do not
focus on future femininity, but rather on masculine occupa-
tional goals.
6) Antifeminine girls : all girls who do not want to
marry.
The ambivalent and achievement-oriented girls appear
to resemble the managerial women who were studied by Hennig
and Jardim (1976) . Similar to the managerial women the
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ambival^ girls were found to have a desire for certain as-
pects of roles traditionally assigned to males and they were
interested in personal achievement. The ambivalent and
achievement-oriented girls were not preoccupied with getting
married and, like the managerial women, were encouraged by
parents towards independence.
valent girls as described by Adelson and
Douvan least resemble the managerial women who favored their
fathers in that they considered their mothers an adult ideal.
They placed a great deal of emphasis on their femininity;
sought to be praised by adults; and showed little motivation
for personal achievement.
The boyish girls tended to be young, boyish, and
energetic. Among their priorities were team sports and active
®^tdoor entertainments more than in the case of other girls.
Also, they tended to perceive their parents as unusually
strict, and they stressed a desire for greater freedom.
The anti feminine girls were most distinctly recognized
for their rejection of marriage. As stated by Adelson and
Douvan, to reject the goal of marriage implies a turning
against society and its regulated rewards (p. 255 ), i.e.,
legitimate child bearing and access to conventional social
circles. They displayed signs of self-rejection and were
somewhat psychologically deviant. They tended to be from
large families and often first children. Finally, their
parents were restrictive and discouraged autonomy.
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The ^ish and the antifeminine girls as described by
Adelson and Douvan were very different from each other and
atypical. The antifeminine girls in the study were found to
be very few in number and such would tend to be the case in
any group of girls where most are inclined to lean towards
traditional roles.
Yu (1976) shed a different light on Adelson and
Douvan 's feminine types by examining what differences existed
between women in traditionally male professions and women in
traditionally female professions. She utilized a scale of
sixteen personality factors and a sample of 221 women who v/ere
executives and professionals. Of the women who completed the
questionnaire, 109 were in traditionally male professions,
and 112 were in traditionally female professions. A difference
was found between the two groups of women on a number of basic
personality variables— significantly so on five of the sixteen
factors. These five factors were: Reserved vs. Outgoing, Less
Intelligent vs. More Intelligent, Threat-Sensitive vs. Ven-
turesome, Practical vs. Imaginative, and Forthright vs. Shrev;d.
A closer examination of the personality profiles of
the traditionally male professional group (TMP) and tradition-
ally female professional (TFP) group revealed that some of the
existing differences were not in the direction that one might
have expected. Certain personality factors are often asso-
ciated with men while others are often associated with women.
Some of the same personality factors associated with men are
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also associated with male professions while the same would be
expected to hold true of women and female professions. Though
the study showed, significantly, that the TMP group was more
Outgoing than Reserved, more Venturesome than Threat-Sensitive,
more Realistic than Sensitive, and more Forthright than Shrewd
than the TFP group, the TMP group scored Less Intelligent than
the TFP group. Further, where the differences were not signi-
ficant the TMP group was less Serious than Impulsive and more
Undisciplined than Controlled than the TFP group though the
TMP group scored more Emotionally stable than Affected by
feelings and more Assertive than Conforming than the TFP
group.
Focusing on the attitudes influencing the career deci-
sions of education majors (TFP) and science majors (TMP)
Herman and Sedlacek (1974) obtained the following findings
from a group of college and high school students: The educa-
tion majors valued their parents' ideas of success while the
science majors attached less importance to the attitudes of
their parents. For the education majors, to seek outside
approval was usually considered a typical female character-
istic. Their interest in working with people and their
desire to combine a career with a good family life was a
somewhat traditional female aspiration. The science majors,
on the other hand, were found to have a stronger commitment
to a career.
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Science majors felt that they received less advice
from their parents and less sympathy and affection than did
the education majors. This finding supported Anne Roe's
theory that children reared in a warm home environment were
inclined Towards Persons in their choice of occupation while
children reared in a cold home environment were oriented
Not Towards Persons
.
Herman and Sedlacek found that the high school group
was less career oriented than the college group and adhered
more to stereotyped sex roles. They felt strongly that a
mother should be home v/ith her children and that rearing
children was a mother's job. Perhaps the high school group
fit the classical noncareer orientation profile because most
of the girls in the study were not going on to college and
were likely to enter low prestige or low income occupations.
Today, some of these same girls may be found to be less
noncareer oriented given the four years that have passed since
the study was conducted and given their possible increased
exposure to careerist attitudes.
Thus far we have discussed that there may exist cer-
tain feminine types (i.e., ambivalent, boyish, or neutral) as
identified by Adelson and Douvan (1966). In some ways they
relate to the personality factors in the women studied by
Yu (1976) which included Reserved vs. Outgoing and Threat-
Sensitive vs. Shrewd. The feminine types and personality fac-
tors provide some of the elements of the career orientations
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of women which are either traditional or nontraditional and
offer a perspective on what may be associated with the types
of role and career preferences a girl may develop.
Friedman (1975) contributed to an understanding of
role preferences in her study of three groups of women designed
as Career-Primary, Career- Secondary
,
and Homemaker-Primary.
She obtained questionnaire data from 278 women aged 18 to 50
on early socialization, present life situation, future aspira-
tions, values, social support, and sex role ideology for
career orientation. The results indicated that the women in
the Career-Primary group (role emphasis on career) generally
answered that they did not try to please either parent. This
finding is consistent with the science majors studied by
Herman and Sedlacek (1974). However, contrary to the findings
of Almquist and Angrist (1970) and Angrist (1972)
,
whose
career women tended to have great exposure to male peer groups
and felt influenced by faculty men±>ers, the Career-Primary
women considered v/hat their mothers expected of them more im-
portant than the expectations of men, other adults, or society,
in general. Also, the Career-Primary women were highly edu-
cated and were apt to be living with someone rather than en-
gaged in a traditional marital relationship. Finally, on the
Lipman-Bluman ' s Sex Role Ideology Scale employed by Friedman,
on which a high score indicates an egalitarian view on the
marital relationship, the Career-Primary women tended to
score higher than the women in the other two groups.
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Richardson (1975) approached the question of sex role
Ideology and career vs. homemaker role preferences of women
by studying what she referred to as their self-concepts and
role-concepts. Her subjects were 97 college women. The
measures she utilized were Eyde's Desire To Work Scale and a
self-and-role concept instrument combined in a questionnaire
and "career orientation variables" (e.g., marriage value, edu-
cational aspiration and occupational field)
,
Richardson hypothesized that (a) women with similar
self-and-career concepts would be career oriented and (b)
women with similar self-and-homemaker concepts would not be
career oriented (p. 122) . She found supportive evidence for
the second hypothesis but not the first. That is, women who
saw themselves as similar to homemakers were not career ori-
ented. Richardson also found that women whose self-and-role
concepts and role aspirations were oriented consistently
toward the homemaking role had medium to low levels of
self-esteem.
Regarding self-esteem in relationship to career
development Bingham (1975, p. 35) stated that studies have
found that persons high in self-esteem were better prepared
to engage in career exploratory behavior for the following
reasons:
1. They are open to a new experience because they
have a history of positive reactions to new ex-
perience; consequently, they can derive more
benefit from exploration.
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2. They tend to have more self-confidence, presumablybecause they have experienced gratifying success.
3. They have a reservoir of good feelings about
themselves, so they can afford to fail without
fear of being overwhelmed by damaging feelings.
4. They perform more efficiently in implementing
suitable attributes in particular situations.
Women who are Homemaker-Primary or who maintain a
homemaker self-and-role concept may be victims of poorly nur-
tured self-esteem. In contrast to men, most women are found
not a have reservoir of good feelings about themselves in
relation to career development. Women having received a
different orientation from that of men are not as confident
about entering the world of work. Throughout their growing
years most young women do not receive the same reinforcement
and encouragement as do young men to make a career choice.
Finally, many young vzomen are found lacking the proper stimu-
lus to feel good about any talents they may possess and
develop a fear of success.
Further findings on the relationship of self-esteem
to career choice were those of Maier and Herman (1974)
.
In
their study Maier and Herman investigated the relationship
of vocational decidedness and satisfaction with dogmatism
and self-esteem. They found that greater certainty of voca-
tional choice accompanied increased , self-esteem. The sample
of students studied, who were assigned to a vocationally un-
found to place a higher level of impor-decided group, were
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tance on the opinions of others than those students who were
assigned to a vocationally decided group. This reflected the
self-esteem of the two groups which was measured by the
Tennessee Self-Concept Scale
.
As was found by Herman and Sedlacek (1974) traditional
females, as the education majors that they studied, sought the
approval of others as opposed to developing themselves from
within. Many women seek their identity and career objective
in their husbands or in the man whom they plan to marry. If
the man is a doctor, the woman may aspire to become a medical
secretary. If he is a lawyer she may aspire to become a legal
secretary. Such held true in a few cases known to the investi-
gator. Women who are dependent upon the approval and direction
of their male companions, living vicariously through them,
often develop only a superficial interest in an occupation or
might ignore talents they may possess that could lead them
into an exciting career.
Hawley (1971) found that when it comes to choosing a
career, women are influenced by what they believe men think
is appropriate behavior for females and therefore choose their
careers accordingly. Though some of the women in her study
were engaged in "androgynous" careers (careers usually pur-
sued by men with low female representation, according to
Hawley)
,
these women along with others who were engaged in
homemaker or feminine careers showed by their responses to 80
56
attitudinal or behavioral sentence stems that there was a
relationship between the careers women chose and their per-
ceptions of men's views of the feminine ideal.
This phenomenon of a woman's existing almost as an
appendage to her husband or being overly concerned about what
men think is, according to Miller (1977), motivated by a
woman s need for affiliation. Miller contended that a woman's
need to be affiliated with a man can be a detriment to her
success in a career. The women that she interviewed in
psychotherapeutic sessions needed their husband's endorsement
and praise for everything they did in order to feel complete
as persons regardless of how successful they may have been
in their careers. One clients, in- particular
,
who was a very
successful businesswoman, felt empty and worthless to the
point of depression when there was not any man in her life.
When there was, she became alive and stimulating in her work
role. Miller found that "they all expressed a common theme:
the lack of ability to really value and credit their own
thoughts, feelings, and actions" (p. 90).
It is unusual for men to suffer the same such experi-
ences as do women. Men are more apt to be successful and
motivated in their work without female support or approval.
Further, men are less inclined than women to fall into a
state of depression over the absence of a woman in their
lives. Regarding women. Miller did not suggest that affilia-
tion is wrong. She simply suggested that relationships that
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foster mutual growth are more wholesome. Further she felt
that women should work on achieving self-determination.
In addition to self-determination many women feel
that they would develop a better balance in their personali-
ties and resolve many of their internal conflicts if they
would become more assertive. Three female authors Bloom,
Coburn, and Pearlman (1975) stated:
Some of the advantages of becoming assertive are:gaining independence
, decision-making power, and
responsibility for one's own decisions and beha-
vior; increased honesty, tranquility, self-control,
^~^®spect
,
and respect of others; and the free-dom to be direct, rather than having to depend on
pick up the indirect clues to what we
think or want. (p. 69)
Religion has its place in shaping the personalities,
roles, and/or careers women tend to adopt. Super (1957) stated
that children tend to be reared in the religion of their
parents and that their religious values affect their behavior
and vocational preferences. He pointed out that Calvinists,
for example, emphasize individual responsibility and enter-
prise which may result in preferences for executive, profes-
sional and self-employment in contrast to Roman Catholics
who emphasize the acceptance of authority and conformance to
the established scheme of things. He felt that the Quaker
interpretation of Christian teachings produced social workers
and teachers and that liberal Protestant and Jewish religious
groups were more prone than authoritarian Catholic churches to
encourage scientific inquiry and individual enterprise.
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Super's contention that religious beliefs guide one's
behavior and affects one's vocational preference may explain
why some women in the American society are content with their
role of subordinate, homemaker, or as what Miller (1976)
terms, affiliate.
American society is founded upon Judeo-Christian prin-
ciples. Many of the religious teachings address the role of
the woman vis-a-vis the man. In the Holy Bible it is stated
that a woman's desire should be to her husband and that he
should have rule over her (Genesis 3:16) . A virtuous woman is
described as one who is a good housekeeper and mother
(Proverbs, 31) . Also stated is that a woman should be in
subjection to the man, should not -usurp authority over him
(Timothy 2:11-12), and should submit herself to -her husband
in that, according to the scripture, he is her head (ruler)
(Ephesian 5:22-23). Such teachings can have a strong effect
'
>
upon a woman's vocational preferences.
A woman who holds firm to her Christian beliefs and
follows these biblical teachings is not likely to consider her
homemaking role secondary to her career if she pursues work
outside of the home at all. Such a Christian woman is in-
clined to accept housekeeping and the subservient role vis-a-
vis her husband as something ordained by God. Any type of
work that would require behavioral tasks that are contrary to
such teachings would not be likely to appeal to certain Chris-
tian women. Because they are the "Weaker Vessel" (I Peter 3:7)
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they would not be inclined to pursue competition with men in
business, law, medicine, administration or other such careers.
Further, such teachings, which help to nurture the psycholo-
gical make-up of such women, would not be inclined to develop
in them assertiveness, independence, aggressiveness or other
similar traits characteristic of many successful career women.
They are more concerned with maintaining the image of the
ideal woman described by Bishop William L. Bonner, D.D., as
possessing feminine grace, sensitiveness, concern, sacrifice,
understanding, compassion, patience, supportiveness, and firm-
ness with children. Bishop Bonner feels that "if all women
today would assume the role of a woman, a wife and mother in
accordance with the Bible, our society, our world would be a
much better one today."
Summary
It appears from this section of the literature review
that a woman's sex-role ideology can be either traditional or
nontraditional
. The type of orientation she reflects may be
determined by her childhood conditioning, social experiences,
and religious beliefs. If she is inclined towards a home-
making role (traditional) and exhibits feminine personality
characteristics she can expect to be rewarded by society. If,
on the other hand, she is inclined towards a career role (non-
traditional) she must be ready to face a challenge. College
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women, while inclined towards traditional roles, were found to
be more career oriented, that high school girls and many of
the traditional types tended to lean on the approval of others.
In conclusion. Figure 1 displays some of the assump-
tions and elements of sex role ideology that were drawn from
this segment of the literature review. Blocks (2) and (3) are
not constructed in a way to account for women who possess
characteristics from each and should not be viewed as isolated
from each other to an extreme degree. Some of the traits lis-
ted in blocks (2) and (3) may be found common to both a tradi-
tional and nontraditional female and may serve to help shape
girls* work and role preferences.
Marriage or Career?
When most girls fantasize about their future, they
expect to fulfill their ideas about their prescribed feminine
role and somehow to integrate with it a life of work. Most
adolescent girls do not consider the occupational dimension
of their future plans as the most meaningful aspect of their
life. Their perceived source of gratification and/or priority
may be in their goal of marriage and motherhood. They assume
that they will work after completing their education, marry,
and have children; or marry and have children following their
education, then work. Their preference tends to be the popu-
lar middle-class image of a family regardless of their home
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FEMININE TYPES
1
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Ambivalent
Neutral
Boyish
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Traditional Female Characteristics of the
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Figure 1 Assumptions and Elements of Sex Role Ideology
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experience and social class affiliation (Adelson and Douvan,
1966; Psathas, 1968; Super, 1957; Zytowski, 1969).
A few studies have been conducted which address the
question of marriage and/or career preferences of girls and
locus of control, Watley and Kaplan (1971) conducted a fol-
low-up study of young women who had won National Merit Scho-
larships to determine their marriage and/or career plans.
Each of 883 v/omen was classified into one of five groups:
marriage only, marriage with deferred career, marriage with
immediate career, career only, or uncertain. They found that
women who scored highest on the Scholastic Aptitude Test
rnarriage and an immediate career while those who
scored lower on the tested tended to plan marriage and a
deferred career or no career at all. They also found that
the women who wanted careers sought more education than the
women who planned to defer their career. Finally, the
majority of women were found to choose the field of education
as their initial course of study regardless of their marriage
plans, though a shifting of interest away from education oc-
curred when the women made their final choices.
The findings of Watley and Kaplan (1971) suggest that
the academically talented are most likely to pursue a career
along with higher education. They also support the belief
that most women tend to choose a typical career field for
women such as education. While the women were also found to
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choose other field such as humanities and fine arts almost
none were found to choose medicine
, law
,
or business
.
Klemmack and Edwards (1973) developed a multivariate
model to account for women's acquisition of stereotyped
occupational aspirations—marriage and family plans. They
expected that the following variables related to the marriage
and career plans of the subjects: father's occupational pres-
tige; mother’s educational attainment; mother's work; family
size, present age; dating status; ideal age of marriage; anti-
cipated family size; and femininity of occupational aspira-
tions. The sample consisted of 300 females from a mid-Atlantic
^^i^Grsity
. Data were obtained by questionnaire.
Klemmack and Edward's study yielded the following
results. The girl's ideal age for marriage was a function of
dating status, present age, and father's occupational status.
Where the father's occupational status was high the ideal age
for marriage was also high. The females from larger families
projected having large families of their own. The more the
mothers were found to have worked during the respondents
'
childhood years the larger the family the respondents anti-
cipated having. Finally, the occupational aspirations of the
girls were a direct function of both anticipated family size
and ideal age of marriage. Those who desired smaller fami-
lies aspired to the more nontraditional occupations.
Edwards (1969) investigated the career-marriage values
of 322 student nurses and 250 student teachers. Each group of
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women was asked in a questionnaire to indicate their prefer-
ence for one of three life plan roles: Marriage-oriented,
Career-oriented, and Compromise.
Very few (5 percent) of the nurses and few (3 percent)
of the teachers expressed a preference for marriage and a
family without career involvement. Approximately 35 percent
of the nurses and 26 percent of the teachers planned to work
and marry, but to devote full time to homemaking. Fifty-one
percent of the nurses and 64 percent of the teachers planned
to work, marry, raise children during the early years, but
to return to their profession when they were older. The
nurses' and the teachers' perceived values of others were
found to show no significant differences across the three
life plans marriage, career, and compromise.
The findings of Edwards suggests that women are
becoming career conscious in that a larger percentage of
the subjects preferred the compromise role over the marriage
and homemaking-only role. The subjects' having been drav/n
from the traditional careers for v/omen may have a bearing on
why more were not found to be career-primary oriented.
Erickson and Nordin (1974) studied the career salience
and sex role attitudes of entering freshmen at Kansas State
University. Two hundred forty-eight students participated in
the study by completing a questionnaire. Erickson and Nordin 's
impression at the outset of the investigation was that women
from rural backgrounds were more homemaker oriented and less
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career oriented than women from urban areas. They found sup-
portive evidence in this direction though it was not as strong
as they anticipated. One hundred and six (42.7%) of the women
gave career salient responses and 57.26% were noncareer
salient. Forty-four percent of the urban women and 38% of the
rural women showed career salience.
Regarding the effect of mothers’ working on the orien-
tation of daughters between childhood and age sixteen of the
subjects, the percentage of their mothers' working outside of
the home rose from 19.76% to 53.63%. During the ages eleven
to fifteen 60% of the subjects' mothers worked outside the
home and at age sixteen and older two-thirds of their mothers
were employed outside. As predicted by Erickson and Nordin
the career salient women had mothers who were employed outside
of the home. In general, a higher proportion of the career
salient group than of the total group had employed mothers,.
When college freshmen women were asked to indicate
their plans for the next five years, 35% responded that they
were going to finish their education and pursue their career;
26% stated that they were going to complete their education,
marry, and begin a family; 14% indicated marriage and career;
and very few responded marriage and career, marriage and
family, travel and adventure, or involvement in social issues.
This suggests that most of the women in this study were
seriously committed to their education and career and were
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less traditionally oriented. This supports the findings of
Edwards (1969)
.
Parelius (1975) studied the orientations of college
women towards education, family, and work. The subjects con-
sisted of a random sample of two groups of women from a state
college in New Jersey. The first group included 147 women
from the year 1969. The second group consisted of 200 women
from the year 1973. Data were obtained through a question-
naire
.
On the items designed to tap the women's attitudes and
expectations regarding their adult sex-roles, Parelius found
that the responses obtained in 1973 were far more reflective
of feminist attitudes than those obtained in 1969. For
example, 64% of the women in the 1973 group compared to 31%
of the women in the 1969 group, felt that a wife's career
is of equal importance to her husband's.
The number of women in 1969 who were found to aspire
to graduate degrees and to traditionally male disciplines had
increased in 1973. More women in the 1973 group compared to
the 1969 group intended to combine marriage, family, and
career; work all of their adult life; placed their career in
priority to having children if mothering would interfere;
and preferred not to marry if it were to present a conflict
with their career.
The findings of Parelius suggest that there is a
growing number of women who maintain an egalitarian attitude
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towards sex roles. Though many of the women were committed
to marriage and motherhood an increased number of women in
1973 planned to combine marriage, motherhood, and career and
more planned to double-track homemaking and career without
interruption. As was found by Erickson and Nordin (1974) the
findings suggest that more women are becoming career-primary
oriented.
Knaub (1976) approached the investigation of marital
and role expectations of girls by conducting a follov;-up study
eight years later on 113 twelfth grade girls from the class
of 1967 and on 80 of the original 113. Utilizing a back-
ground questionnaire, a Marriage Role Expectations Inventory,
and a Life Style Situations section Knaub found that the
longitudinal groups marriage-parenthood-career roles were
more egalitarian than they had predicted they would be when
high school seniors. As high school students, 82% of their
educational plans involved four-year college graduation.
Eight years later, 77% of them had completed a college educa-
tion, which suggests that high school girls are capable of
making fairly accurate preductions about their educational
attainments
.
As high school seniors, most of the respondents
thought that they would delay marriage until the completion
of their education. However, 30% married during college com-
pared to the predicted 10%.
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Concerning the relationship of mothers' educational
attainment and daughters' aspirations, Knaub found that the
higher the mother's education, the more likely the daughter
was to aspire to higher education. Also, a high mother's
occupational level was related to egalitarian perceptions of
education held by the respondents.
Knaub' s findings support those of Parelius (1974) in
that while many women cling to traditional roles, there is a
growing preference for egalitarian, familiar roles. The
ability of the women in the study to predict with accuracy
their levels of educational achievement and egalitarian roles
suggests that adolescence is not too early an age for girls to
declare their role expectations or' to differentiate between
and real goals. Also, their mothers' education and
occupation were found to be related to the attitudes and
achievements of the respondents.
' \
Though there is a growing population of women who
prefer some compromise between career and homemaking or the
double-tracking of both, this presents a challenge and pres-
sure for some women. Hall (1975) sought to learn whether
pressures from work, self, and home existed and related to
the life stages of married women. Focusing on the roles of
wife, mother, housewife, employee, volunteer worker, and self
vis-a-vis the life stages of the sample of graduated college
women. Hall found that the number of roles the women performed
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at any given life stage related to role variables and the
existence of role conflict. The more advanced the woman's
life stage was, the less potent she felt, the more likely she
was to experience role conflicts stemming in part from home
pressures, and the lower her satisfaction and happiness tended
to be. The more roles the woman had, the more potent she saw
herself as being, and the more conflicts she experienced arising
from time pressure (p. 124) . If the woman experienced work
pressure it was found to be significantly related to the
number of roles she fulfilled. Sixty-one percent of women with
one or two roles, 81% of those with three roles, and 91% of
those with four or more roles reported feeling role conflict.
Because life stages, age of children, and number of
children can present varying responsibilities and challenges,
children were found to be a major influence on a married
woman's perceived role pressures.
Hall's findings imply that the combination of home-
making and career is not as glamorous or pressure-free as
some women perceive it to be. They also suggest why many
career-minded women value the sharing of roles in the marital
relationship. Some women who have mastered the art of mana-
ging both roles with minimal conflict enjoy the challenge it
presents and maintain a good energy^ level.
Several high school girls who have traditional role
preferences often perceive a woman's commitment to a career
as in direct conflict with marriage and motherhood. Farmer
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(1971), in her work on helping women to resolve the home-
career conflict, suggested that school counselors should
help girls to clarify their perceptions of alternative choices
y offering a regularly scheduled guidance class where girls
are able to discuss reasons why conflict exists and explore
ways of modifying social attitudes in the direction that
would increase opportunities for women.
Contrary to Hall's (1975) findings, Ferree (1976)
found that in her sample employed housewives were very happy
in their work role. The sample consisted of 135 women over
half of whom were employed outside the home from a working
class community near Boston. Their youngest child was already
in school. Many of them were high school graduates; 36% had
not completed high school and only 3% were college graduates.
The type of jobs held by these women were the tradi-
tional female occupations: store clerks, v/aitresses, factory
workers, typists, nurse's aides, bookkeepers, banktellers,
and beauticians. Though these were not professional occupa-
tions the women vdio were employed felt more satisfied with
their lives than the women who were full-time housewives.
Forty-one percent of the housewives compared to 22% of the
employed wives felt that their husband's work was more inter-
esting than theirs. Though paid work and housework can bring
one a sense of self-esteem, the happiest women in the study
were those who felt competent in both activities.
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The findings of Hall (1975) and Ferree (1976) may have
differed due to the differences in the populations. Hall's
sample of women were college graduates. Ferree 's sample of
women were not. The likelihood that the college graduates
were involved in professional occupations to which they were
committed may suggest that they faced more pressures and
consequently conflicts than Ferree 's nonprofessional women
who may have been operating at a lower level of commitment to
their jobs. Hall's women may have maintained longer work
hours than Ferree 's because many professions require work
schedules beyond nine to five. To the nonprofessional working
housewife, employment outside the home may represent a chance
to get away from the home as opposed to an opportunity to
fulfill career aspirations.
When high school girls begin to make career decisions
their career choices and marriage preferences tend to fall
under two categories. These are (a) preferred or ideal aspi-
rations and (b) expected or real aspirations.
Wallace and Leonard (1971) conducted a statewide study
in Louisiana of 6,200 high school fema],es to investigate how
their occupational and educational aspirations and expecta-
tions related to certain school-related factors. Wallace and
Leonard found both the educational and occupational aspira-
tions and expectations of the girls to be highly significantly
related to each other. Most of the educational and occupa-
tional aspirations and expectations reported by the girls were
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identical in level as measured by the following: high eduoa --
tion-four or more years of college, intermedin-completion
of high school; low-less than high school; high occupation -
professional or business executives; intermediate
-cl eri
sales, technical and skilled workers; and low-semi-skilled
and unskilled workers. Many of the occupational aspirations
of the girls were, however, higher than their expectations.
Few girls were found to aspire to or expect to become home-
makers
.
The girls who reported low and intermediate levels of
educational and occupational aspirations and expectations
tended to be enrolled in either a general or vocational curri-
culum. The girls who reported a high level were most fre-
quently enrolled in a college preparatory curriculum. Their
®®l^~^®Ported academic average and curriculum proved to be
significantly related to their levels of occupational and
educational aspirations and expectations and most of the girls
were found to have made their choices by the time they had
reached the eleventh grade.
Wallace and Leonard's study did not yield signifi-
cantly supportive evidence for the belief that a discrepancy
often exists between a girl's aspirations and expectations.
The study revealed, however, that many girls make career deci-
sions during the later years of their high school training,
which is contrary to the belief of some who contend that high
school students are too young to know their career preferences.
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Burlin (1976) in her work on locus of control and
female occupational aspirations focused on the ideal and real
choices of her subjects. She administered a questionnaire
to 139 females who were eleventh graders during the school
year 1973-1974 in a suburban school in Syracuse, New York's
metropolitan area. The questionnaire was designed to deter-
mine the ideal and real occupational aspirations of the girls
both of which were classified in one of the following three
categories: innovative (occupations which include fewer than
30-6 women)
,
moderate (occupations which include 30% to 50%
women)
,
and traditional (occupations which include more than
50% women)
.
Burlin 's findings showed that 51% of the girls indi-
cated a preference for innovative occupations in their ideal
choice compared to 32% who aspired to innovative occupations
in their real choice. T^^;enty percent chose a moderate occu-
pation in the ideal aspiration. This percentage dropped to
12% in their real occupational aspiration. The number of
girls who chose a traditional occupation greatly increased
from 29% in the ideal choices to 56% in the real choices.
Regarding the locus of control which lay either within
(internal) or outside (external) the power of the individual
(as measured by the Internal-External Locus of Control Scale )
,
Burlin (1976) found that many more externals than internals
aspired to a moderate occupation. Internals tended to aspire
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either to an innovative or traditional occupation; whereas
externals were distributed more or less equally among the
three categories.
Burlin' s findings suggest that many girls desire to
pursue less traditional/innovative occupations but do not
choose to do so perhaps due to lack of readiness or to
social influence. Many girls may feel that they have to make
a compromise between their occupational preferences and expec
tations (Blau et. al., 1965). Some high school girls applaud
the new trend of "nontraditionality
" among many women but
cling to feminine roles themselves because of pressures they
perceive to exist in deviating from tradition. This demon-
strates a form of external control, on the career choices of
females
.
It is interesting that the internals tended to aspire
to traditional as v/ell as innovative occupations. Innovative
women were found in other studies not to be influenced by
others/outside forces.
Finally, the results of Burlin' s study were contrary
to those of Wallace and Leonard (1971)
,
who did not find a
great deal of discrepancy between the occupational aspirations
(ideal choices) and expectations (real choices) of their
subjects
.
Marecek and Frasch (1977) studied locus of control
orientations in relation to role expectations of junior and
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senior college women who attended a selective private co-
educational college. They obtained data by three question-
naires— the ^ul t Nowicki Strickland Internal External Scale ;
gy^^Pathy for Women's Liberation Scale ; and a Career Ex-
pectation Scale
.
Marecek and Frasch expected to find women with exter-
nal orientations to have a preference for limited roles and
less support of women's liberation ideology than the inter-
nally oriented women. They expected to find internally
oriented women more involved in career planning activities
during college than externally oriented women.
The results of the study yielded the following:
(a) external subjects planned to work for a shorter part of
their lives than did internal subjects; (b) external subjects
expected to commit a smaller portion of their energies to
their careers than did internal subjects; (c) external sub-
jects anticipated more discomfort in nontraditional roles
than did internal subjects; (d) external subjects reported
less positive feelings about their future careers than did
internal subjects; (e) external subjects reported less sym-
pathy for women's liberation ideology than did internal sub-
jects; and (f) external subjects reported less involvement
in career planning than did internal subjects (p. 134) .
The findings were consistent with the belief that ex-
ternal females tend to be traditional oriented and internal
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females tend to be career-primary oriented. The findings
were somewhat contrary to those of Burlin (1976) who found
that some of the internal females in her study were tradi-
tional as well as innovative oriented in their choice of
occupations
.
Similar to the work of Marecek and Frasch (1977) v;as
an earlier study conducted by Gable, Thompson and Glanstein
(1976). Gable et. al. obtained data from 179 freshmen to
senio college females who volunteered to participate in the
study. Utilizing the Attitude Scale from Crite's Career
Maturity Inventory (CMI)
,
the MacDonald-Tseng I-E Sca le,
and a list of the subjects' occupational choices, Gable et.
al. investigated the accuracy of their predictions that (a)
externally controlled women would have lower vocational
maturity scores than internally controlled women; and (b)
women v/ho made typical choices would have lower vocational
maturity scores than v;omen who made atypical career choices.
The responses of the students on the CMI attitude
scale yielded no differences in the mean scores across grade
levels. No differences were found in mean scores across
grade levels on the I-E control measure. Internally control-
led women were found to have significantly higher vocational
maturity scores than externally controlled women, as was pre-
dicted. However, no differences were found in vocational
maturity between the women who made traditional vs. non-
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ditional career choices. As was not expected by Gable
the lowest level of vocational maturity was found in
externally controlled females who made atypical vocational
choices
.
The findings almost suggest that locus of control
affects level of vocational maturity. It is not known,
however, whether locus of control was related to the typical
vs. atypical vocational choices of the subjects because an
analysis of this relationship was not given independent of the
subjects' level of vocational maturity.
In summary, certain assumptions can be drawn from the
literature on the marriage and career decision-making of women
Edwards (1969), Erickson and Nordin (1974), Parelius (1975),
Knaub (1976), and Ferree (1976) found their subjects to favor
combination of homemaking and career whether the career pre-
ference was traditional or nontraditional
. Though some of
the women planned to interrupt their careers for child-
rearing few planned to commit themselves to homemaking full-
time. It may be assumed that the gradual disappearance of
society s full-time homemaker since the late 1960 's, occurring
simultaneously with the rise of the feminist movement, is
attributable to the movement. In that most of the subjects
studied were college students or college graduates it may be
said that women are no longer interested in "stop gap" jobs
or "pin money" earnings, but, instead, prepare for promising
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careers. it appears that the women who may be driven into
the work force and who double track have grown to prefer
wide range of professional ocoupations.
The social orientation of women and the attitude
a
s
promoted by feminists may affect the ability of many females
to develop vocational aspirations that match their expecta-
tions. The literature on the subject was sparse. However,
Wallace and Leonard (1971) found that a few of their subjects
had occupational aspirations that were higher than their ex-
pectations and Burlin (1976) found almost all of her subjects
showed a discrepancy between their ideal and real career
choices. It is suspected that a larger percentage of Wallace
and Leonard's respondents would have shown discrepant occupa-
tional aspirations and expectations if they had been making
choices between nontraditional and traditional careers. The
present study assesses the current status of high school girls'
role preferences and expectations.
Role Models
According to Shoffner and Klemer (1973)
,
"Parents'
personal habits and attitudes form the models that
affect task orientation and achievement behavior.
Experiences and attitudes are reflected in positive
values, achievement orientation, and educational
aims of children. . . . Some parents may make defi-
nite plans and press the child Into a particular
occupation, whereas others may have general ideas
about a good education and job, but leave the
specifics to the child, (p. 420)
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In either case, parents are a major influence on the
life of the child. However, there are other influential per-
sons with whom the child comes in contact, such as teachers,
counselors, relatives, peers and friends. But, as Shoffner
and Klemer stated, "no other group even comes close to parents
as vocational choice affectors" (p. 420)
Children tend to model behavior they observe from
others, particularly behavior exhibited by one of the same
sex. Girls tend to patterns themselves after their mothers
and boys after their fathers. An example described by
Edmiston (1976) is a kind of role modeling behavior of an
unusual type. She reported that a female director of a
research program, who was married, to the president of a
university in New York, did the cooking in their family v/hile
he did the dishwashing. The woman stated that she was amazed
to watch her teenage son imitate her husband's behavior by
automatically washing the dishes as though it were his respon-
sibility. The son, however, would not cook because he per-
ceived it was women's work--demonstrating that children learn
roles from adults, traditional roles can be unlearned or never
taught, and same sex modeling is effective. Also, suggested
is that a change in tradition must begin in the home with a
man as well as a woman adopting new roles. Whether girls
pattern themselves after their mothers' roles will be explored
in the remainder of this section.
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In a few of the previously cited studies the authors
included in their examinations of sex role ideologies and/or
career salience in women the factor of mothers' influence on
daughters
.
Lee and King's (1964) findings suggested that the
closest girls came to modeling after their mothers' occupa-
tions IS by pursuing one of a higher level in the same field.
The work of Herman and Sedlacek (1974) suggested that tradi-
tional females more often have traditional mothers than non-
traditional females whereas more of the mothers of their
education majors than mothers of their science majors were
involved in volunteer activities or hobbies. Mothers tend
not to influence their daughters career choice through their
occupations but may model the combined roles of homemaking and
work often sought by many daughters. Erickson and Nordin
(1974) found this to be true in 66% of their career salient
women, who reported that their mothers had postive or mildly
positive attitudes towards their employment role. These
women also felt that their mothers were satisfied in their
role of homemaker. This suggests that mothers who model good
management of home and career may influence their daughters
to consider the same roles.
Friedman (1975) found no evidence of modeling in her
work. Her subjects' aspirations were influenced by what their
mothers expected of them.
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Veres (1974) studied how mothers influence their
daughters' willingness to commit themselves to a career and
what daughters considered appropriate occupational choices
for girls. The sample consisted of a randomly chosen group
of male and female students who were attending a two-year
college in central New York State, At the end of their last
semester they were administered a questionnaire which sought
information about their parents' occupations, work histories,
and education as well as information about the student's own
career aspirations and plans.
Veres found that no relationship existed between the
work history of the mother and the career choice of the sub-
ject and that the mothers were concentrated in traditional
female occupations. The educational aspirations of the
parents were found to be lower than the subjects' and the
students and already surpassed the educational attainments of
more than 60% of their parents.
Although some of the mothers of the women in the
sample were themselves in nontraditional occupations and had
worked quite continuously during their married lives, there
was no association between their own work histories and
whether their daughters planned further education or more
immediate entry into the work force, (p. 7) , Concerning the
dimension of career commitment, the results of the study
yielded significant positive relationships between the length
of time the subject's mother had been employed and whether she
I
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was presently working. The extent of the mothers' influence
upon their daughters appeared to take the form of their
modeling an attitude of combining work and homemaking as
opposed to influencing their daughters through the modeling
of an actual occupation.
Church (1974) studied parental occupations to deter-
mine their influence upon the career objectives of their
daughters and sons. He utilized a sample of secondary stu-
dents and administered a questionnaire in nineteen Wyoming
high school English classes.
Comparisons were made in classifications and in career
clusters between fathers and boys; mothers and girls; and boys
and girls. The classifications selected for the study were:
(1) professional, (2) technical/managerial, (3) owners
—
including farmers and ranchers, (4) clerical, (5) sales,
(6) skilled, (7) service, (8) domestic, (9) unskilled, and
(10) housewife. The fifteen career clusters (developed by the
U.S. Department of Labor) used were: (1) agribusiness, (2)
business/office, (3) communications/media, (4) construction,
(5) consumer/home economics related, (6) environment, (7) fine
arts/humanities, (8) health occupations, (9) hospitality/
recreation, (10) manufacturing, (11) marine science, (12)
marketing/distribution, (13) personal service, (14) public
service, and (15) transportation.
The study revealed that many girls were inclined to
establish career goals that are considered "traditional"
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although few stated that their primary goal was to become a
housewife. These goals were in such areas as teaching
(public service ) , clerical (business/office ) , and nursing
(health occupations )
.
No significant relationship was found between girls
who had declared a career objective and mothers who worked
outside the home. Nor did the mothers' occupation have any
influence. The largest percentage of undecided girls had
professional mothers, and the smallest percentage of un-
decided girls had technical/managerial mothers. The inclina-
tion of students to follow the parents' occupation appeared
least where fathers and mothers were employed in unskilled,
sales, or service classification.
Neither Veres (1974) nor Church (1974) were able to
find that the occupation or level of education of mothers had
a direct influence upon the career preferences of their
daughters. This may be the result of the populations and/or
instruments utilized or it may be a reflection of the changing
values of the younger generation.
Judging from the findings of Veres (1974) and Church
(1974) it may be that a mother's occupation may have no direct
bearing on the career aspirations of her daughter. Her work
role may only serve to influence her daughter's preference to
combine career and homemaking. Also conceivable is that girls
may tend to aspire to higher occupational levels than their
parents (Church, 1974 and Lee and King, 1964), and may prefer
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occupations that are more prestigious than the ones they ex-
pect to enter (Lee and King, 1964)
. However, it is not known
whether mothers have any occupational, educational, or role
(i.e., homemaker vs. career woman) preferences for their
daughters that differ from what they expect daughters will
realize. It may be the occupations that parents suggest
rather than what they model that influences the career choices
of girls.
Almquist and Angrist (1971) investigated the role
model influences on the career aspirations of 110 college
women who were attending a small, private, co-educational and
technologically-oriented university. They obtained data
through tape-recorded interviews and a questionnaire which
dealt with adult role conceptions, occupational plans, work
experience, classwork, grades, school activities, dating,
social life, and marriage plans,
Almquist and Angrist made several assumptions. They
felt that career-salient women experienced an enriched child-
hood which provided broader views of appropriate adult female
roles. They also felt that career salient women had a special
type of achievement and were more ambitious than most career
oriented women.
The study yielded the following results; The career
salient women were more established than the noncareer salient
women in their career choice during the first two years of
college. Sorority membership, dating, engagement, and
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marriage was greater among noncareer salient women than among
career salient women, who were more career aspiring and less
interested in traditional affiliations. Thirty-six percent
career salient females compared to 13% noncareer salient
females chose an occupation similar to male friends. sixty-
six percent career salient women compared to only 18% non-
career salient women choose male-dominated occupations.
Regarding the role modeling of their mothers, 54% of
careerists compared to 45% of the noncareerists had
mothers who had completed some college. Sixty-six percent of
the careerists compared to only 22% of the noncareerists had
mothers who were employed during their college years. Twenty
five percent of the careerists, compared to 38% of the non-
careerists reported having mothers who were highly involved
in leisure activities.
More of the mothers of the career salient subjects
than of the noncareer salient subjects had gone to college,
suggesting that highly educated mothers influence high
achievement of their daughter. The high percentage of career
salient mothers v/ho were employed during their daughter's
college year suggests that the subjects learned that combining
marriage with a career is possible, as was suggested by
Erickson and Nordin (1974) . Also, the belief that traditional
oriented girls have mothers who are more involved in hobbies
rather than a career (Herman and Sedlacek, 1974) was supported
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as evidenced by the higher percentage of noncareer salient
than career salient mothers who were reported to be highly
involved in leisure activities.
The subjects included in Almquist and Amgrist's
study indicated that teachers were important influences on
their occupational choice. Sixty-eight percent of the
careerists compared to only 23% of the noncareerists reported
that teachers were an influence on their career choice.
Eighty-two percent of the careerists compared to 54% of the
noncareerists felt that teachers had considered them out-
standing or bright.
Strong supportive evidence was provided by Almquist
and Angrist on the presence of
. role model influences of mothers
and teachers on the occupational and academic achievement of
women.
DiSabatino (1976) cited a hypothesis of an earlier
study which tested whether mothers of women who "devalued"
(possessed negative feelings towards) feminine competence were
negative and conflicted in their own attitudes and experiences
with respect to the dual role (homemaking and career) pattern.
The competence model stated that a woman's tendency to devalue
feminine competence was assoicated with a nonworking mother.
DiSabatino tested the model hypothesis and found supportive
evidence. Women whose mothers had not worked were those who
devalued feminine competence. According to DiSabatino,
whether a woman is favorable to a dual role pattern depends on
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whether her mother endorses it, and/or successfully inte-
grates the two roles. If a working mother experiences role
conflict her daughters are not likely to favor the dual role
of homemaker and career woman. DiSabatino's postulate sup-
po^ts the findings of Erickson and Nordin (1974) and Almguist
and Angrist (1971)
.
Macke and Morgan (1975) investigated simple-modeling,
normative-influence, and conditional positive-modeling of on
their daughters' work orientation. Data were obtained through
questionnaires from 1067 high school girls in Louisville,
Kentucky, and from interviews with a sample of 258 of their
mothers. The postulates were tested separately by race (Black
and white) to examine possible racial differences.
The responses on work orientation showed the model
option of the Black students to be "plan to work all the time."
The white students chose "plan to work after children have
entered grade school." This suggested that it was more common
in the Black community than in the white for a mother with
young children to be working. If a Black girl observes in her
community that almost all mothers work regardless of the age
of their children she will be inclined to consider it a norm.
Macke and Morgan expected to find career ambition
(reflecting a specific occupational, focus) related positively
to work orientation, particularly for whites. Since Black
girls were more likely to come from poor families, they ex-
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pected to find high ger^ral ambition (lacking a specific
•occupational focus) to reduce work orientation as a reflec-
tion of their desire to escape their mothers' forced work
situation. The results supported both predictions though the
predicted negative correlation of the activities indicator
was nonsignificant for Blacks.
The prediction of negative modeling for Blacks was
supported. The types of jobs held by their mothers were
concentrated j.n the blue-collar category, frequently house-
keeping work. The role-models for these girls was negative,
indicating perhaps their desire for a higher life-style.
Regarding marital status and mothers as role models,
Macke and Morgan found that for the v:hite girls who had blue-
collar working mothers, their mothers' being married strongly
increased their work orientation. The same pattern slightly
increased with those who had white collar working mothers, and
work orientations slightly decreased where there were nonwor-
king mothers, as was expected. Contrary to predictions, the
Black girls with married, white-collar mothers were found to
have lower work orientations.
The desire of Black girls to aspire to a higher level
occupation or life-style than was modeled by their mothers
provided further evidence for previously cited postulates and
findings. Some of them indicated that girls are inclined to
want to maintain their social economic status (SES) in their
married orcareer life if the SES is high and to want to rise
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to a higher SES if it is low (Super, 1957; Lee and King, 1969;
Adelson and Douvan, 1966; Psathas, 1968). Macke and Morgan's
finding also suggested that the traditional mother who works
and spends a good amount of time with her family is modeling
the compatability of career and homemaking. This is consis-
tent with the findings of Erickson and Nordin (1974); Almquist
and Angrist (1971); DiSabatino (1976); and Macke and Morgan
(1975) .
Burlin (1974) found in her study of occupational aspi-
rations of adolescent females that there was no significant
relationship between the level of education attained by the
subjects' mothers and the subjects' occupational aspirations,
significant association was found between their fathers' com-
pleting twelve grades or less and the subjects' aspiring to a
traditional occupation. A significant relationship was a]. so
found between their fathers' possessing a college degree and
their aspiring to a moderate occupation. There was no signi-
ficant relationship found between fathers who had obtained a
graduate degree and daughters who aspired to an innovative
occupation
.
The findings of Burlin (1974) were similar to those of
Hennig and Jardim (1976) whose subjects were positively influ-
enced by their fathers and not their mothers. Hennig and
Jardim found that the successful managerial women were most
influenced by their fathers who were in professional positions
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such as financer or executive. Their mothers, who were, in
general, nonprofessional women, were not the positive role
models in the lives of those women. This suggests that per-
haps the respondents of Burlin' s (1974) study had experienced
a special relationship with their fathers during their child-
hood and adolescent years.
A few of the women in Hennig and Jardim's study re-
ported that their mothers sometimes displayed irritation at
their father's demonstrated high ambitions for their achieve-
ment and confidence. Their mothers sometimes felt that their
fathers were involving them in too many boyish activities and
encouraging too much aggressive and competitive behavior.
This, however, did not affect their desire to pursue chal-
lenges .
Burlin (1976), on the other hand, found that more than
one half of the 25 students she interviewed changed from an
innovative (nontraditional) occupation in their ideal choice
to a traditional one in their real choice because their
parents did not support their innovative ideal aspiration but
preferred that they pursue a more socially acceptable tradi-
tional occupation. The work of Hennig and Jardim (1976) sug-
gested that a girl's aspiration for a moderate or innovative
career can be stimulated through encouragement given her from
her father or from both parents as opposed to from her mother
only. The opinion of both parents may carry more weight than
the opinion of one whether they both be traditional or non-
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traditional. The opinion of a father possessing nontraditional
preferences for his daughter appears to carry more weight than
the opinion of a traditional mother assuming that the parent-
daughter relationship is tension-free
.
Little and Roach (1974) found a different type of
influential dynamic between a young woman and an external
stimulus, which reinforces the belief that females value the
opinion of a male over the opinion of a female and, as was
stated by Hawley (1971)
,
worry about what men endorse as
appropriate female behavior.
Little and Roach studied the development of college
women's interest in nontraditional careers. They utilized a
videotaped recording which modeled young women seeking career
information in nontraditional occupations. One group of
students viewed a tape which employed a female counselor pro-
viding reinforcement. Another group of students viewed a
tape which employed a male counselor as the reinforcer. The
subjects who viewed the modeling series which employed the
male counselor demonstrated a significant increase in interest
in nontraditional occupations while the group who viewed the
tape which employed the female counselor did not. This does
not suggest that women cannot be effective at encouraging
other women to pursue nontraditional careers but does suggest
that many women are influenced by male approval.
The literature on the effects of parents and others as
role model influences on the career and marriage aspirations
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of young women suggests a few things. First, girls do not
tend to aspire to the occupation of their mothers. They may
aspire to achieve a high education and a career if their
mothers are highly educated and/or working. If mothers are
not highly educated career women, girls may still aspire to
a higher standard for themselves. Second, if working mothers
model homemaking and career compatability
,
daughters may tend
to opt to do the same. If working mothers are college edu-
cated, their daughters may tend to be more career salient.
Third, outside persons such as teachers and counselors serve
as role models or influential agents for the career decisions
of girls. Fourth, fathers and other male figures may be able,
with more success than female figures, to interest girls in
nontraditional occupations. Fifth, the percentage of women
who prefer traditional roles may continue to outnumber the
percentage of women who aspire to nontraditional roles until
the new role models become a norm and traditional attitudes
die
.
"To defy societal role expectations requires a strong
personality, particularly since few women have the opportunity
to observe models of women who are intelligent, attractive,
respected in their careers, and also successful in their per-
sonal relationships (DiSabatino, 1976, p. 46).
Figure 2 provides an illustration of the present in-
vestigator's perception of the career development process in
Early
Childhood
:
J
Late
Adolescent
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women. It is not easy for all women to adopt feminist atti-
tudes because the development of sex role ideologies precedes
career orientation. If traditional attitudes are established
in women during their early socialization, their early sociali-
zation will have a greater influence on their career choices
than current social movements.
Figure 2 shows sex role ideology shaping during early
childhood and adolescent years. It can be traditional or non-
traditional oriented. The sex role ideology functions as the
nucleus of the female's development of educational, career,
and marital aspirations, which finally crystallize at the
early adulthood stage and become reflected in her career
choice. Whether her choices tend to be traditional or non-
traditional was explored in this study.
Knowledge of Occupations
The literature on knowledge of occupations and its
importance to the vocational choice process is sparse. The
research that is available is either outdated or limited to
a study of boys or to males and females in general. It does
not appear that any studies have been conducted which address
specifically women's knowledge of occupations and its rele-
vance to their development of occupational aspirations. This
discussion on the subject will include a review of the material
that is available on the question.
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individual's knowledge about the world of workimportantly affects several aspects of his or hersuccess in the labor force. For instance, a youth'sknowledge of occupational alternatives is a d^er-
curriculum choice which, in turn, limitsthe types of opportunities that can be pursued.Labor market knowledge also aids the job seeker in
remunerative and satisfying employment.(Kohen and Breinich, 1975, p. 133)
The above quote implies that one's knowledge of occu
pations is very important to the vocational choice process.
It is generally believed, however, that students possess a
very limited amount of occupational information prior to
making career decisions. Also, there is some professional
opinion that high school students are too young to choose a
career but are at a stage in their development when they can
engage in meaningful exploration prior to the crystallization
of a choice (Super, 1957, 1963). However, McDaniel's (1968)
stated that "youth are not too young to choose, only too
poorly prepared to make choices" (p. 242)
.
The level of
career awareness in students may be improving given the in-
creased number of career education programs that have emerged
to prepare students in this capacity,
Amos (1960) studied the occupational awareness of
Black students as it pertained to members of their race. The
sample consisted of 28 girls and 35 boys who were ninth
graders in a segregated high school. He found that the level
of career awareness in the girls was higher than that of the
boys; boys and girls were more aware of occupational oppor-
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tunities for their race on a national scale than on a local
scale; and boys and girls had no realistic idea of how many
Blacks were employed in any given occupation.
A Black student's awareness of occupational oppor-
tunities for his/her race does not hold the same significance
It did years ago because career opportunities for Blacks have
improved significantly over the past decade. Job discrimina-
tion on the basis of race has been minimized. Students of all
races are in a better position to attain many different occu-
pational goals. The discrimination of most recent concern to
many is that of sex. The presence of both forms of discrimi-
nation raises a problematic issue which some women have to
confront.
Krasnow (1968) measured the occupational information
possessed by ninth grade boys to find out whether this aspect
of vocational maturity had any relationship to their choice
of high school curriculum. The study was conducted in
response to school counselors and administrators in a junior
high school in New York who wanted to know how well prepared
the junior high school boy was to make decisions about his
high school academic and vocational curriculum. It was
believed that boys who chose vocational education as opposed
to academic had the least amount of occupational information
upon which to base their choice.
Utilizing a Specific Occupation Information Test
(SOIT) and a General Occupation Information Test (GOIT)
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Krasnow found that the ninth grade boys scored 56.6% on
2£ner^ information they should have known about the world
of work. The academic group scored above the vocational
group in this area. On the specific information test, the
entire group scored 65.6% on information they should have
known. Again, the academic group scored best in this area.
Krasnow also found that the students who were per-
forming best in school academically (as measured by the lowa
^st of Educationa l^ Development ) tended to score highest on
the GOIT and the SOIT.
The results of the study suggested that it is possible
that many ninth grade students have a fair amount of occupa-
tional knowledge prior to choosing a curriculum that is some-
what irreversible. The students' knowledge of a specific pre-
ferred job suggested that (a) they did not require an aware-
ness of other alternatives because they, perhaps, were confi-
dent and versed in their choices, or (b) the vocational edu-
cation students learned about their prefeered discipline from
their father or another role-model and chose not consider or
explore other options. Though the subjects in the study were
boys it appears safe to assume that many girls, as well, have
some knowledge of occupations though perhaps limited. Given
the female role-models available to girls it is not likely
that they would know as many or as much about jobs as their
male peers.
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Nelson (1963) measured the ability of 595 elementary
and secondary school students from various grade levels,
socio-economic levels, and backgrounds to name and describe
certain occupations. He found that those students from the
upper socio-economic group scored significantly higher than
those from the lower socio-economic group on naming and des-
cribing certain occupations. He found that those students
from the upper socio-economic group scored significantly
higher than those from the lower socio-economic group on
naming and describing occupations. The students from the
upper level intelligence group scored significantly higher
than those from the lower level intelligence group, which
was consistent with Krasnow (1968). For the most part the
'-^^t>an children scored higher than did the urban-rural
children
.
Wherly (1973) also studied the occupational knowledge
'
y
of elementary students in relation to the socio-economic
status of their parents and found that there existed a
minimal relationship between children's scores on test of
occupational knowledge and the occupations of their parents.
These findings are contrary to those of Nelson, and suggest
that all students, regardless of their SES, are able to
develop knowledge of occupations.
Wherly administered subtests to examine the effect
of the children's contact with occupations on their knowledge
of them and found all students had considerably more know-
ledge about those occupations with which they had direct con-
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tact than those with which they had limited contact. Finally,
there also existed evidence that a gain in occupational know-
ledge was made from the fourth to eighth grade.
Nuckols and Banducci (1974) examined the occupational
knowledge of 648 high school senior boys in relation to aca-
demic achievement, social status, formulation of future plans
and personal experiences. They developed and tested a few
hypotheses on each of these factors in relationship to the
students' knowledge of worker trait requirements from a list
of 12 occupations.
Nuckols and Banducci found that students with high and
low-level academic achievement had greater knowledge of low-
level occupations than of high-level occupations. Students of
both high and low social status had more knowledge of low-
level occupations than of high level occupations. Those stu-
dents who had formulated future plans as well as those who
had not had greater knowledge of low-level occupations than of
high-level occupations.
Nuckols and Banducci concluded that many high school
students are making educational and vocational plans with
limited information , because in each case the students studied
seemed to know more about low-level occupations only. This
may be constricting and damaging to them in the long-run.
Further, they suggested that schools should emphasize all
levels of occupations to all students when disseminating career
information.
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The findings of Nelson (1963) differed from those of
Nuckols and Banducci. Nelson's findings suggested that high
SES students, perhaps, have more exposure or more access to
career information.
Wherly's findings differed from those of Nelson (1963)
in that she found no existing relationship between a student's
SES and his/her knowledge of occupations.
It IS possible that Nelson's subjects who were high
SES had increased occupational knowledge because high SES
individuals tend to be highly educated and possess a large
body of general information. It is difficult to determine
why Nuckols and Banducci
' s subjects of high and low academic
and socio-economic status had more knowledge of low level
occupations than any other level. There are too many vari-
ables that can affect one's level of career awareness to iso-
late any one in particular as the major determinant.
Regarding student opinion about guidance services and
knowledge of occupations, Altman (1966) reported findings of
a comprehensive evaluation made of a northeastern high school
educational and guidance program in which the value of occu-
pational information to students was revealed. Graduates of
the high school were asked to indicate things they wished had
been more helpful to them. According to Altman,
More than a third wished the school would have pro-
vided more information about occupations, more
information relating interests and preferences to
careers, more assistance in making application for
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information about col-
iffhfa “"^''®'^sities. More than 40 percentwis ed they would have had more helpful infoLa-
aptitudes and abilities Jo cfreers
had
® percent reported they were sorry theCmade a specific decision. N^rly two-tWrds
pfrSq ?or th''®
’'®9retted decisions Llated to pre-
college "“t entering
These findings suggest that knowledge of occupations
and other pertinent information are important to the career
choice process. They also suggest that some high school
guidance departments are not doing an adequate job of coun-
seling students for careers.
In a study conducted by Mansfield (1974) on the career
choices of over 2,000 British undergraduates he found that
they were dissatisfied with their secondary school guidance
services. Nearly 45% of the students felt that no help had
been given to them, and over 85% of the students felt,
generally, that more advice and information should be avail-
able to them.
That a relationship exists between occupational in-
formation and occupational choices was demonstrated in the
study conducted by Wallace and Leonard (1971)
,
who found that
as their subjects 's educational and occupational choices
increased, their perception of the availability of counseling
services and occupational information increased. Most of the
subjects reported that they possessed general knowledge about
the career they projected they would enter. However, more
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than one-third of the girls felt that they knew very little
about their chosen occupation and that schools are the
source of occupational information.
The research literature on how students gain know-
ledge of occupations and on how much they value such infor-
mation is sparse. No conclusion can be drawn on whether one's
SES can determine the amount of knowledge s/he will gain of
occupations but it can be concluded that career information
IS of value to the student who is in the process of choosing
a career.
Conclusion
Judging from ’the literature review it appears that the
career choices of women are influenced by their sex role
ideologies, marriage aspirations, role model influences, and
knowledge of occupations.
Most women seem to have been conditioned towards a
traditional role from childhood. However, some have experi“
enced a nontraditional role orientation (Hennig and Jardim,
1976) . Whatever the orientation, it follows a girl through
her career development stages and ultimately is reflected in
her choice of occupation. The degree of traditionality in
her career and role preferences most likely depends upon the
degree of traditionality she experienced during her sociali-
zation process.
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Girls may consider working up to the time that they
plan to marry. Some may desire to defer marriage to complete
their education. Some girls may plan to commit themselves to
full-time homemaking. Others may prefer to maintain a marri-
age and family (double-track)
. Still others may choose to
pursue a career and never marry. The present study took a
current assessment of the role aspirations (homemaking only,
career only, or homemaking and career combined) of high
school girls.
Role-models in the lives of girls may help to shape
their career and role aspirations. The literature suggested
that mothers may serve as role models; however, they do not
tend to influence their daughters' occupational choices as
much as their role preferences. Girls can develop a pre-
ference to be both a homemaker and career woman by observing
their working mothers combine the two roles. Girls whose
mothers are not working may also prefer to combine marriage
and career because it is becoming more commonplace in society..
Gir] s whose mothers v;ere college educated tended to
desire a college education also. Girls whose mothers had less
than a college or high school diploma aspired to a college
education perhaps due to an inclination towards upward mobil-
ity, but, they may not have expected that they would realize
the same. This study examined whether any discrepancy exists
between the educational preferences and expectations of girls.
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Mothers are not the only role models for girls.
Fathers may sometimes influence the career choice of their
daughters if they have developed a very special relationship
With them. cuidance counselors and teachers may play a major
role in directing a girl's career if their recommendations
and reinforcement are important to her. Alternatively, a
boyfriend, other family member, or the media may stimulate
a girl's interest in certain occupations. This study inves-
tigated which family member or other individual besides
mothers, if any, influences the career choices of girls.
Occupational information has its place in the career
decision-making process of girls. Whether it plays a major
rather than a minor role is uncertain. Conceivably, the more
occupational information one has from which to select his/her
career the more satisfied he/she will be with the choice.
This study explored the level of occupational knowledge of
adolescent girls in relationship to their occupational ex-
pectations
.
In summary. Figure 3 outlines concepts shared by
certain authors on the career role preferences of girls and
women
.
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1) Girls who have working mothers are not tnai- a
to foliow Seir^mothers'''pIt?ern^of'°"m^® they 'are
making and work.
Pa t of combining home-
Edwards (1969)
Almquist and Angrist (1971)
Erickson and Nordon (1974 )Veres (1974)
Parelius (1975)
Friedman (1975)
DiSabatino (1976)
Ferree (1976)
their oho? '”^i"tain the same in
ma?f G???! ? education, career, and/or marriage
SEg I’n th *
^ aspire to improve their
mfrr?:ge''m"L!’'°''^"
education, career, and/or
Super (1957)
Adelson and Douvan C1966)
Macke and Morgan (1975)
Lee and King (1969)
Psathas (1963)
) Discrepancies may exist between a girl's occupa-
tional/educational aspirations and her occupa-
tional/educational expectations
.
Lee and King C1964)
Wallace and Leonard (1971)
Burlin (1976)
4)
Occupation choice in women may be motivated by
locus of control—external vs. internal.
Burlin (1976)
Marecek and Frash (1977)
Gable et al
.
(1976)
5) A high level of educational achievement in mothers
may be positively related to the career salience or
egalitarian attitudes of girls.
Almquist and Angrist (1971) Knaub (1976)
6) A positive relationship exists between one's socio-
economic and academic status and their knowledge of
occupations
.
Nelson (1968) Krasnow C1968)
Figure 3.—Common assumptions of various authors.
CHAPTER III
METHODOLOGY
Sample
The population for the study consisted initially of
a random sample of 135 girls out of whom 98 volunteered to
participate. The girls were selected from a junior class of
700 students attending a co-educational
,
suburban, middle
class high school located near a large city. The subjects v/ere
randomly selected from a junior class roster maintained by
one of the school's administrators. All but 2% were
Caucasian.
The mothers of the girls were also included in the
study. A total of 87 agreed to participate, which created
a total of 87 mother-daughter pairs of 174 subjects.
A total of 41 girls were enrolled in a business pre-
paratory program and 46 were enrolled in a college preparatory
division, which provided a breakdown for an examination of the
differences between the two groups of girls. Grade reports
and/or class schedules were used to determine whether the
subjects were enrolled in a business or college preparatory
program. By chance there was almost an equal number of col-
lege and business preparatory girls drawn, which was sought
optimally for establishing two groups.
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A third classification could have been included in
the study-that of girls enrolled in a vocational education
program. However, it was decided to exclude such girls
because of the bias in their tendency to be concentrated in
cosmetology only. it was believed that less can be assumed
about the career plans and role preferences of business and
college preparatory girls than about those of girls enrolled
in cosmetology and that they would be more interesting to
study than cosmeticians. it was believed that business
preparatory girls would have more versatility or flexibility
in their career preferences than girls who had chosen
cosmetology and that college bound girls would be the most
diverse of the groups in their choices. The objective was
to examine the career preferences and other factors related
to the occupational choices of girls whose data would pro-
vide the most varied perspectives on the problem.
Grade eleven girls were selected for the study in
preference to girls of other age levels for a number of
reasons. First, most of the previously completed studies on
career and role aspirations of females involved junior
college and university women. Few of the studies used high
school women as their subjects. More needs to be learned
about the career development , attitudes
,
and role preferences
of high school females.
Secondly, when girls are in their junior and senior
years of high school they begin to make decisions about their
future. Some girls at this stage of their growth and develop-
ment are very sophisticated in their self-directedness and
unambivalent about their career objectives. The subjects in
the study conducted by Leonard and Wallace (1971) had formu-
lated their career aspirations by the eleventh grade and most
of the subjects expected to realize them. Herman and Sedlack'
(1974) high school girls had established role preferences in
the traditional directions. The women studied by Knaub (1976)
had made accurate predictions in high school about their edu-
cational attainments and marital status. Francis Dee Burlin
(1976) found that her grade elevent subjects chose innovative,
moderate, and traditional occupations. Each of the studies
suggests that some level of vocational decidedness is present
in grade eleven high school girls.
Instruments
The instruments consisted of two questionnaires (see
Appendices A and B) : one for the mothers in the study and the
other for their daughters. Each questionnaire was composed
of sentence completion stems, a Likert scale, and a yes-no
checklist. Every item included in the one that was admini-
stered to the daughters matched a parallel item on the ques-
tionnaire that was completed by the mothers. The questions
were designed to explore such things as whether mothers
agree with or influence their daughters' occupational and
educational preferences and expectations; share opinions simi
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lar to their daughters' on the woman's role in society;
possess a different level of occupational knowledge than
their daughters; maintain the same role expectations for
their girls that their girls do, and other related concerns.
A pilot study was conducted to test whether the instru-
ments were ready to be administered to and appropriate for the
population for the study. The subjects consisted of a small
group of mother-daughter pairs who were drawn from the same
population but not included in the final sample studied.
Both mothers and daughters were asked to provide feedback on
the questions as it pertained to form or possible lack of
clarity. Both were interviewed upon their completion of the
questionnaires to discuss their suggestions for the instru-
ments' improvement. Only minor alterations were suggested.
Procedure
The original number of subjects desired for the study
was 100 daughters and 100 mothers. In order to secure as
close a number to this as possible 135 girls were invited to
participate. To interest the girls in the study a notice was
sent to each of them explaining that they were selected to
take part in a career-oriented survey. The notice explained
when and where they were to report and that all the details
concerning their involvement would be explained upon their
arrival. Attached to each notice was a corridor pass for
their convenience. A total of 98 girls responded.
I
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The questionnaires were administered to the girls in
the school cafeteria. Each girl was asked to report to the
lunch room during the first period of the school day that the
survey was to be taken. Upon arrival each girl was given a
list of instructions, which included a statement of the pur-
pose of the questionnaire (see Appendix C) . The subjects were
then given a copy of the questionnaire for daughters (see
Appendix B) accompanied by a questionnaire for their mothers,
which was contained in a sealed envelope (see Appendix A)
.
They were instructed that they were to give their mothers the
questionnaire and return it to the investigator within three
days or as soon before then as it was completed.
To encourage each mother's participation a cover
letter accompanied their questionnaire soliciting their parti-
cipation. The letter outlined the purpose of the study, re-
quested that they render their full cooperation, and enclosed
a preaddressed envelope. The mothers were also informed that
they were at liberty to withdraw their daughter from the
study by informing the investigator to do so (see letter,
Appendix D)
.
There were three adults monitoring the girls as they
completed their questionnaires to insure that the questions
were answered correctly and that the participants were not
sharing their responses with each other. The subjects were
not held to any time limit in which to complete the items in
order to allow for care in the answering of questions. The
Ill
monitors assisted the girls in marking the time which
remained in the period and helped to collect and compile all
of the materials at the end.
A few problems emerged in getting the mothers to
return their questionnaires. The decision to have the girls
carry the instrument to them as opposed to sending them out
by mail caused a delay in the returns. It was discovered
that some of the girls allowed many days to pass before they
gave the sealed envelopes to their mothers. A few girls
reported that they had misplaced theirs and required a
second copy. Mailing the questionnaire directly to each
mother would have avoided this problem.
In order to keep track of the return of the
questionnaires an identification number was assigned to each
mother-daughter pair. A roster of the participants had been
prepared. As each girl received her questionnaire at the
time of its administration her identification number was
placed next to her name. This provided a way to determine
which girls of the original sample reported and which
mothers had not returned a questionnaire after many days to
match with their daughters.
A list of names was prepared of those girls whose
mothers had not sent back their questionnaire. Using the
autobiographical cards maintained on each student in the
school records, phone numbers for each of the mothers were
obtained. Each mother was then contacted and reminded to
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complete her questionnaire. A few mothers requested that
another one be mailed to them. The response to the phone
calls was favorable.
Some of the mothers did not have a telephone. In
such cases a letter of reminder was mailed out to them (see
Appendix E) . As a result of the letter most of the out-
standing questionnaires were returned.
The number of unreturned questionnaires totalled 11.
Of those mothers who never returned their copy one requested
to have her daughter v/ithdrawn from the study because she did
not have time to complete the questionnaire; two were unable
to complete it because of a language barrier; one girl re-
ported that she didn't have a mother; and the number remaining
perhaps were unwilling to spend the time needed to answer the
questions. The actual reasons were unknown. The daughters
of these 11 mothers were, thus, withdrawn from the study
because a case could not be complete unless it involved both
a mother and daughter as a pair.
Statistical Design
The purpose of the study was to examine the relation-
ship between mothers and daughters with respect to career
preferences. The instrument included items which addressed
this question. In addition, many other questions which per-
tain to occupational choice and role preferences were incor-
portated. Because the design and content of each question
113
varied to a large degree various statistical methods were
employed for the analysis of the data.
To examine whether mothers tended to be more tradi-
tional in the roles they preferred for their daughters than
their daughters were (Hypotheses 1 and 2)
,
a Chi-square test
was employed. Mothers and daughters were asked to select a
homemaking only
,
career only
,
or homemaker-career combination
preference. The most traditional option was homemaker only.
The least traditional choice was career only. The middle
preference was the homemaker-career combination. The Chi-
square test was used to show on which preference and to what
degree mothers and daughters tended to agree.
The Likert scale on the questionnaire was included to
explore whether mothers and daughters differed on the atti-
tudes about the woman's role in society (Hypothesis 3). A
score was assigned to their responses to each item which
ranged from 1 as traditional to 5 as nontraditional . A paired
t-test was utilized to compare the mean differences between
each mother and her daughter. Relative to the question of
opinions on the woman's role in society a non-paired t-test
was employed to determine whether college preparatory girls
differed from business preparatory girls (Hypothesis 4)
.
To test Hypothesis 6 on whether mothers' and daughters'
educational preferences tended to be of a higher status level
than their educational expectations Chi-square tests were used
to determine if any agreement existed between the two vari-
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ables. The Chi-square test was again applied to examine
whether their occupational preferences were of a higher
prestige level than their occupational expectations (Hypo-
thesis 7) .
The prestige level of all the occupations stated by
the respondents was determined by the Occupational Classifi -
cation Index published by the National Data Program For The
Social Sciences. The index provides a prestige score for
occupation it lists. To decide how high or how low was
the prestige of any given occupation the rank list of pres-
tige scores was divided into four quarters--fourth, third,
second, and first quartiles. The careers named by the respon-
dents were then assigned to one of the four categories. In
some instances only two categories were used by collapsing the
top two quartiles into one and the bottom two quartiles into
one
.
Utilizing the same occupational prestige rankings' and
a frequency distribution. Hypothesis 8--that girls would not
tend to aspire to top level occupations—was tested.
To test Hypothesis 9 on whether mothers and daughters
would tend to knov; fewer occupations normally pursued by men
than occupations traditionally pursued by women as well as
Hypotehsis 5 that girls would tend to be traditional in their
occupational expectations, frequency distributions were com-
puted. In the case of the former the sum total of occupa-
tions listed by the respondents was obtained. In the case of
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the former the sum total of occupations listed by the respon-
dents was obtained. In the case of the latter the tradition-
ality of an occupational choice was determined by a classifi-
cation scheme borrowed from Francis Dee Burlin (1976) defined
as follows: Innovative occupations—those in which fewer than
30% of the workers are women; Moderate occupations--those in
which 30% to 50% of the workers are women; Traditional occu-
pations—those in which more than 50% of the workers are
women. The career preferences and expectations of the respon-
dents were assigned to one of the three categories based upon
the 1976 statistics on Employment and Earnings published by
the U.S. Government. The statistics provide the total number
and percentage distribution of female representation in a wide
range of occupations.
To find out whether college preparatory girls were
more knowledgeable about occupations in general than business
preparatory girls (Hypothesis 10) a t-test was employed t'o
compare the mean scores of both groups.
The questions which were explored in addition to the
hypotheses were also analyzed by the use of Chi-square tests,
frequency distributions, and a t-test.
Chi-sqaure tests were employed to analyze data com-
piled on the following questions;
1) Do college preparatory girls differ from business
preparatory girls in their opinions on whether one's income
determines one's happiness?
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2) Do mothers of college preparatory girls tend to
differ from mothers of business preparatory girls in their
opinions on whether their daughters’ income will determine
their daughters' happiness?
3) Will mothers who are employed outside the home
tend to have daughters who expect to enter a career or home-
maker-career combination?
The analysis of questions one and two involved the
use of a frequency distribution while for question three a
test of relationship or agreement between two variables was
performed.
The following questions lent themselves best to the
use of frequency distributions.
1) Do girls tend to believe than any other family
member besides mothers influenced their career choices?
2) Do girls tend to believe that they have a fair
chance to enter a career that is usually pursued by men?
3) Do girls tend to believe that their mothers ad-
vised them to take the academic program (business or college
preparatory) in which they are now enrolled?
4) To what degree do mothers believe they encouraged
their daughters to consider an occupation?
One t-test was used within this set of additional
questions to determine whether mothers and daughters tended
to differ in their degree of occupational knowledge.
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Evaluation of Method
Prior to conducting the study it was necessary to
obtain the approval of the school's administration. This
involved going through more than one channel. The admini-
strators were, for the most part, very cooperative. Because
quite a few special projects and other studies were in pro-
gress at the school during the time that the investigator
attempted to initiate this one, getting their endorsement of
the project took longer than was expected. Their greatest
concern was to maintain the anonymity of the subjects.
The investigator was pleased at the willingness of
the students and their mothers to participate. The response
could have been very poor. The girls were not obligated to
report for the administration of the questionnaire and could
have refused to cooperate. It was known to have happened in
the past. Also, it is often very difficult to get a parent
to complete forms for school records much less a seven-page
questionnaire
.
Overall, the approach that was taken to carry out the
study presented no grave problems. A few things could have
been done a little differently to help improve the procedure
used. For example, the questionnaire for the mothers should
not have been taken to them by their daughters. They should
have been placed in the mail. Having to make several contacts
with a few of the mothers for the return of their questionnaire
118
presented somewhat of an inconvenience. Having to refurnish
the questionnaires that were lost created more work. These
and other minor complications were easily resolved and did
not hinder this phase of the research.
In preparing the data for analysis there was a ques-
tion of whether to code mothers and daughters as two separate
cases. It was felt that complications would arise in per-
forming one set of analyses if mothers and daughters were
not paired as one case or in carrying out another set of
analyses if they were. It was resolved to treat mothers and
daughters as one case as this provided the most flexibility.
CHAPTER IV
RESULTS
The purposes of the study were to explore whether
any relationship existed between mothers and daughters with
respect to daughters' career choices and to find out what
their attitudes were on certain career-oriented subjects.
The study yielded some expected as well as some unexpected
results
.
The first hypothesis was that mothers would be more
traditional in the roles they preferred for their daughters
than their daughters would be. Traditionality was to be
determined by their role preference for either homemaking,
a career, or homemaking and career combined. Homemaking
was the most traditional option. To pursue a career only
was the nontraditional alternative. The combination of,
homemaking and career was the middle choice--more tradi-
tional than that of career only, but much less traditional
than that of homemaking.
Table 2 shows no significant relationship between
each mother and her daughter on the three options for role
preference. Only four mothers had a preference for their
daughter to become a homemaker while their daughter pre-
ferred to pursue the role combination of homemaker and
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career woman. Of the 67 mothers and daughters who expressed
a preference, over half (45) chose the homemaker-career com-
bination. The table also shows that there was no tendency
TABLE 2
RELATIONSHIP BETWEEN MOTHERS' OCCUPATIONAL
ROLE PREFERENCES FOR THEIR DAUGHTERS AND
THEIR DAUGHTERS
' OWN ROLE PREFERENCES
Daughters
Mothers
Home-
maker
Career
Woman
Homemaker
and
Career
Woman
No
Preference Total
Homemaker 0 0 4 0 4
Career
Woman 0 0 1 0 1
Homemaker
and
Career
Woman 5 11 45 1 62
No Pref-
erence 2 3 14 0 19
Total 7 14 64 1 86
= 2.29. df = 9. p = n . s .
towards a preference for the homemaking role. Surprisingly,
five mothers were less traditional than their daughters in
choosing the homemaker-career combination while their daugh-
ters selected the homemaking role which was not expected.
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Given the results, the hypothesis that mothers would tend
to be more traditional in the roles they prefer for their
daughters than their daughters would be was rejected.
Hypothesis 2 was that mothers and daughters would
tend to choose a homemaker-career combination in their role
expectations as opposed to homemaker only or career only.
It was believed that what a mother or daughter might prefer
or consider ideal would differ from what they actually
expected would be realized. Table 3 shows the relationship
between each mother and her daughter on three options for
role expectations, which parallel those for the role pref-
erences. Many of the mothers and daughters chose the com-
bination of homemaking and career though the number was not
significant as it was only 34 out of the 70 who expressed a
role expectation. The distribution of the data, however,
points in the direction of the prediction of the hypothesis.
Eleven girls expected to pursue the role of only a career,
which is a nontraditional choice.
The predicted direction of Hypothesis 3 was that
girls would reflect a higher degree of nontraditionality
than their mothers in their attitudinal responses on the
woman's role in society. The respondents were asked to
indicate their opinions about a number of statements by
specifying how much they agreed with each one on a scale
ranging from strongly agree to strongly disagree. A few
statements, which were included in the Likert scale, are:
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TABLE 3
RELATIONSHIP BETWEEN MOTHERS
' OCCUPATIONALROLE EXPECTATIONS FOR THEIR DAUGHTERS ANDTHEIR DAUGHTERS
' OWN ROLE EXPECTATIONS
Daughters
^
Mothers
Home-
maker
Career
Woman
Homemaker
and
Career
Woman Preference Total
Homemaker 3 1 5 3 12
Career
Woman 0 1 2 0 3
Homemaker
and
Career
Woman 6 11 34 4 55
No Pref-
erence 3 3 7 1 14
Total 12 16 48 8 84
= 8.00. df = 9. £ = n.s.
' X
(a) young women should concentrate on becoming good home-
makers instead of career women; Cb) v;omen are capable of
handling most of the occupations held by men such as
manager, administrator, and engineer; (c) the career devel-
opment of a woman is not as important as the career develop-
ment of a man; and (d) there should be more male clerical
workers
.
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Each of the statements in the scale was either
traditional or nontraditional
. The higher the score on
a scale of 1 to 5 the more nontraditional the response.
The results of the subjects' responses are shown in Table 4.
TABLE 4
COMPARISON OF MOTHERS' AND DAUGHTERS'
ATTITUDINAL RESPONSES ON THE
WOMAN'S ROLE IN SOCIETY
Groups N Mean SD
*
t E
Mothers 87 4.00 .68
-1.85 .03
Daughters 87 4.13 ,61
*
1-tailed
.
As was expected mothers were found to be more traditional
than their daughters. There was a significant difference
between the two groups' mean scores on a paired t-test
(p = .03). The means of 4.00 and 4.13 reveal that both
mothers and daughters were on the nontraditional end of
the continuum of 1 to 5 though the daughters were less
traditional than their mothers. Hypothesis 3, that mothers
would be more traditional than their daughters in their
attitudes about a woman's role, was accepted.
Table 4 represents only the mean difference between
the two groups on all of their responses to the Likert
scale. By obtaining only one mean score analysis for all
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of the responses, the differences in the responses on each
individual item was camouflaged. A separate analysis on
each question revealed how mothers compared with their
daughters in their reaction to each statement. Table 5
shows in which items mothers differed significantly from
their daughters reflecting a more traditional ideology.
TABLE 5
SELECTED COMPARISONS OF MOTHERS' AND DAUGHTERS'
ATTITUDINAL RESPONSES ON THE WOMAN'S
ROLE IN SOCIETY
Groups^ Mean SD
Item 1
Young women should concentrate on
becoming good homemakers instead
of career women
Mothers
Daughters
3.59
4.15
1.3
1.0
t = -3.40 p < .001
Item 5
Women are becoming too independent
and career conscious
Mothers
Daughters
3.39
3.90
''1.5
1.3
t = -2.47 p < . 01
Item 6
Women are capable of handling most
of the occupations held by men such
as manager, administrator, and
engineer
Mothers
Daughters
4.11
4.50
1.2
0.8
t = -2.62
*
p < . 01
1-tailed. n = 87 pairs.
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A comparison of business versus college preparatory
girls was made as it concerned their attitudes on the
woman's role in society. It was hypothesized that girls
enrolled in a business preparatory program of study would
tend to be more traditional in their opinions about the
woman's role in society than girls who were enrolled in
a college preparatory program. The results are presented
in Table 6.
TABLE 6
COMPARISON OF ATTITUDES OF COLLEGE AND
BUSINESS PREPARATORY GIRLS REGARDING
THE WOMAN'S ROLE IN SOCIETY
Groups N Mean SD t p
College 46 4.31 .55
3.04 <
. 01
Business 41 3.93 .61
•k
1-tailed.
As was predicted the t-test shows that the business prepar-
atory girls were more traditional than college preparatory
girls (p < .01). Hence, the hypothesis was accepted.
One of the issues that prompted the study was the
apparent lack of many girls' interest in nontraditional
careers at a time when the social climate suggests a move
in this direction. Much of the literature suggests that
women tend to cling to traditional career aspirations
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though they may be eager to change this pattern. To assess
the current status of girls with respect to the types of
occupations they intend to pursue the hypothesis that girls
would be traditionally in their career expectations was
tested. Table 7 shows the percentage of girls who chose
traditional, moderate, or innovative careers.
TABLE 7
TRADITIONALITY OF GIRLS* OCCUPATIONAL CHOICES
(n = 711
Category of Choices
Traditional^ 76.1
Moderate^ 14.1
Innovative^ 9.9
Occupations that include 50% or more v/omen
.
b_Occupations that include 30-50% women,
c
.Occupations that include fewer than 30% women.
As was expected most of the girls (76.1%) expected
to enter traditional occupations. The least number of girls
(9.9%) expected to enter an innovative career. These
results are somewhat contrary to those of Burlin (1976)
,
who found the fewest number of her subjects Capproximately
12%) choosing a moderate career. Most of her subjects
(approximately 54%) as did most of those in the present
study chose a traditional occupation and 32% chose an
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innovative one which is many more, proportionately, than
the number found making this choice in the present study.
It is interesting that even though the girls in this study
tended to have nontraditional attitudes about a woman's
occupational role, the majority of them aspired to tradi-
tional careers.
Education plays an important role in one's career
path. Often individuals' educational endeavors are not
commensurate with their academic ability, or they are not
realistic. Many individuals formulate ideal goals but
establish a different set of realistic expectations. To
explore whether this pattern existed in the high school
girls and in their mothers the following hypothesis was
tested: mothers* and daughters' educational preferences
will tend to be higher than their educational expectations.
Tables 8 and 9 show the relationship between the educa-
tional preferences and educational expectations Ccollege
or noncollege) of both mothers and daughters. Contrary to
what was predicted there was no difference found between
the educational preferences and expectations of the sub-
jects. On the contrary, there was a highly significant
positive relationship tin the opposite direction from the
hypothesis) between the preferences and expectations in the
case of both mothers and daughters. They significantly
both expected and preferred college.
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TABLE 3
RELATIONSHIP BETWEEN MOTHERS' EDUCATIONAL PREFERENCESAND EXPECTATIONS FOR THEIR DAUGHTERS
Educational Expectations
Educational
Preferences Non-College College Totals
College 9 49 58
Non-College 23 2 25
Totals 32 51 83
= 39.9. df = 1. £ < .001
TABLE 9
RELATIONSHIP BETWEEN DAUGHTERS' EDUCATIONAL
PREFERENCES AND EXPECTATIONS
Educational
Preferences
Educational Expectation CJ
Non-College College Totals
College 4 45 49
Non-College 35 2 37
Totals 39 47 86
= 63.5. df = 1. p < .001
An examination of the raw data revealed that in the
few instances where mothers maintained higher educational
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preferences than they believed their daughters would attain
the discrepancy between the two was minimal. That is, a
mother may have preferred that her daughter receive a four-
year college degree but did not expect that she would com-
plete more than a two-year college program. Similarly, a
mother may have preferred that her daughter attend a two-
year college but believed that any additional training her
daughter would receive after high school would be non-
college. Some of the same discrepancies existed in the
daughters' preferences and expectations. Again, this
occurred in only a few instances.
The relationship between the mothers' educational
expectations for their daughters and their daughters' own
educational expectations is shown in Table 10. A highly
TABLE 10
RELATIONSHIP BETV7EEN MOTHERS' EDUCATIONAL EXPECTATIONS
FOR THEIR DAUGHTERS AND THEIR DAUGHTERS
OWN EDUCATIONAL EXPECTATIONS
Mothers
Daughters
TotalNon-College College
College 12 38 50
Non-College 26 6 32
Total 38 44 82
= 23.4. df = 1
. £ = .001
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significant relationship existed between the level of educa-
tion of mothers expected for their daughters and what the
daughters expected to attain themselves.
Hypothesis 7 predicted that mothers' and daughters'
occupational preferences would be of a higher prestige
level than their occupational expectations. Again, it was
speculated that mothers would prefer a career for their
daughter or their daughters would prefer a career for them-
selves that was more prestigious or more nontraditional
than they actually expected to attain. Table 11 indicates
that contrary to the hypothesis there was a high degree of
association between what the mothers preferred for their
daughters and what they expected. Similarly, contrary to
TABLE 11
RELATIONSHIP BETWEEN MOTHERS' OCCUPATIONAL PREFERENCES
AND EXPECTATIONS FOR THEIR DAUGHTERS
Level of Occupational Expectations
Level of
Occupational
Preferences Top Quartile Bottom Quartile Total
Bottom
Quartile 3 20 23
Top
Quartile 14 3 17
Total 17 23 40
= 16.4. df = 1. £ < .001
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the hypothesis, there was a high degree of association
between the daughters' occupational preferences and expec-
tations. Contrary to what was expected there was a signif-
icant relationship between the two variables in both the
case of the mothers and the case of the daughters. Mothers
and daughters who preferred top or bottom quartile level
occupations also had the same expectations. Hypothesis 7
was, therefore, rejected.
Regarding the results of the analysis of Hypothesis
it is noticed in Tables 11 and 12 that there are more
missing responses from the mothers than from the daughters.
TABLE 12
RELATIONSHIP BETVJEEN DAUGHTERS' OCCUPATIONAL
PREFERENCES AND EXPECTATIONS
Level of
Level of Occupational Expectations
Occupational
Preferences Top Quartile Bottom Quartile Total
Bottom
Quartile 2 28 30
Top
Quartile 32 2 34
Total 34 30 64
= 45.4. df = 1. £ < .001
An examination of the raw data revealed that many of the
mothers were reluctant to express any preference they may
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have had for their daughters' career pursuit. In lieu of a
direct response some of the mothers expressed that they pre'
ferred whatever their daughter preferred.
A final observation about Tables 11 and 12 is that
the occupational preferences and expectations are fairly
evenly distributed between the top and bottom quartiles.
This indicates that the subjects in this study were neither
all extremely high nor all extremely low occupational
aspirants
.
Table 13 shows that no difference existed between
the mothers' occupational expectations for their daughters
and their daughters' own occupational expectations. The
association between mothers* and daughters expectations
was highly significant (p < .001).
TABLE 13
RELATIONSHIP BETWEEN MOTHERS' OCCUPATIONAL EXPECTATIONS
FOR THEIR DAUGHTERS AND THEIR DAUGHTERS'
OWN OCCUPATIONAL EXPECTATIONS
Level of Daughters
Level of Mothers Top Quartile Bottom Quartile Total
Bottom Quartile 4 24 28
Top Quartile 25 3 28
Total 29 27 56
= 28.6. df = 1. £ < .001
133
Hypothesis 8 predicted that girls would not tend
to aspire to top level occupations in their career expecta-
tions. Table 14 presents the distribution of girls' occupa-
tional choices across four prestige levels. As was expected
not very many girls Cll.9%) chose top level (4th quartile)
occupations, which include such careers as doctor, psychol-
ogist, lawyer, and airline pilot. The occupational choices
TABLE 14
PRESTIGE LEVEL OF GIRLS' OCCUPATIONAL CHOICES
(by quartiles).
(n = 67)
Quartile
4 th 11.9
3rd 41.8
2nd 44.8
1st 1.5
of most of the girls are concentrated in second and third
prestige level jobs. Most of the second level occupations
include secretarial work or store cashier. Third level
jobs include such positions as teacher, accountant, or
nurse. The distribution follows a very traditional rather
than nontraditional pattern as it was anticipated would be
the case. Also, an examination of the raw data revealed
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that most of the business preparatory girls expected to
enter secretarial as opposed to executive positions.
Hypothesis 9 addressed the question of how many
occupations girls know as it pertains to their choice of a
traditional or nontraditional career. It was predicted that
mothers and daughters would tend to know fewer occupations
normally pursued by mean than occupations traditionally
pursued by women. Figure 4 presents the proportions of
mothers' and daughters' knowledge of occupations in a group
of selected occupational clusters. The illustration is
based upon the mean score of the subjects' responses in
their listing of occupations under certain job clusters.
Figure 4 answers Question 7 on whether mothers and
daughters possess a different degree of occupational knowl-
edge. The figure shows that for each of the career clusters
the mothers knew more occupations proportionately than did
the daughters.
Comparing the proportion of nontraditional occupa-
tions the subjects knew, such as engineering, with the pro-
portion of more traditional occupations they knew such as
clerical, we see that the daughters knew slightly fewer
than half as many engineering jobs as clerical ones and
the mothers knew slightly more than half as many. This is
consistent with what was expected because of the small
number of women who enter engineering occupations and the
large number who enter clerical ones. Similarly, the
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Figure 4 . --Comparison of mothers' and daughters'
knowledge of occupations in selected clusters.
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subjects tended to know fewer management occupations,
proportionately, than health careers. Again, fewer women
than men occupy management positions while many are heavily
concentrated in the health field.
Table 15 presents the data reflected in Figure 4
and includes also paired t-test comparisons. The highly
significant difference between the two groups in their
TABLE 15
COMPARISON OF MOTHERS AND DAUGHTERS ON
THEIR KNOWLEDGE OF OCCUPATIONS
(n = 87 pairs)
T-Test Comparison
Occupational
Cluster Groups Mean S.D. t p*
Professional Mothers
Daughters
5.97
3.16
5.2
1.6 5.03
< .001
Trades Mothers
Daughters
5.70
2.44
4.4
1.2
6.70 < .001
Clerical Mothers
Daughters
4.20
2.10
2.8
.7
6.98 < .001
Health Mothers
Daughters
4.97
3.02
4.0
2.0
4.20 < .001
Engineering Mothers
Daughters
2.36
.91
1.9
1.1
6.74 < .001
Management
Mothers
Daughters
3.06
1.57
3.1
.7
4.53 < .001
Human Services Mothers
Daughters
2.72
.85
2.6
.8
3.49 < .001
*l-tailed
knowledge of occupations is so greatly in favor of the
mothers that it suggests that the daughters have acquired
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a minimal amount of career information in the home from
their mothers.
Hypothesis 10 predicted that college preparatory
girls would tend to be more knowledgeable about occupations
than business preparatory girls. A t-test analysis of the
hypothesis is presented in Table 16. As was expected,
TABLE 16
COMPARISON OF COLLEGE AND BUSINESS
PREPARATORY GIRLS ON THEIR
KNOWLEDGE OF OCCUPATIONS
(n = 87)
Occupational
Cluster Groups Mean S.D.
Professional College 5.69 3.5 46
Business 3.59 2.6 41
Trades College 3.85 2.3 46
Business 2.63 2.5 41
Clerical College 2.65 1.4 46
Business 2.68 1.9 41
Health College 5.54 3.4 46
Business 3.07 2.2 41
Engineering College 1.09 1.1 46
Business .71 .9 41
Management
College 1.74 1.5 46
Business 1.19 1.1 41
Human Services College
2.46 1.9 46
Business 1.19 1.3 41
T-Test Comparison
t p^
3.18 < .01
2.33 < .01
-.09 n.s,
4.01 < .001
1.68 < .05
1.91 < .05
3.62 < .001
1-tailed
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college preparatory girls knew significantly more occupa-
tions than did the business preparatory girls in all but
one of the career clusters.
The girls enrolled in a business preparatory program
knew more clerical occupations than did the girls enrolled
in a college preparatory program. Though the reverse was
expected, it is plausible that business preparatory girls
would know more clerical occupations given the nature of
their academic program.
The data analyses of the questions which were asked
in addition to the hypotheses yielded interesting results
and provided supplementary information on the subject of
career preferences of high school v/omen.
The first question was whether girls tended to
believe that any other family member besides mothers influ-
enced their career choices. The young women were asked this
question and, if so, they were to identify their relation-
ship to that individual. Of the 8 3 subjects v/ho responded
to the question fewer than half (36) indicated that any
family member influenced their occupational choice.
Table 17 shows the girls* opinion on which family
member influenced their career choice. Of the 36 girls who
affirmed that a family member influenced their career
choice the largest number (14) identified their mother as
the individual who did the influencing. It is interesting
to note than an examination of the raw data revealed that
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table 17
GIRLS' OPINION ON WHICH FAMILY MEMBERINFLUENCED THEIR CAREER CHOICE
Family Member N
Mother
14
Father
6
Sister
9
Brother
2
Aunt
1
Other
4
Total 36
of the four who checked the option other each specified
as the outside influence in the development of her
career goal.
The second question was whether girls believed that
they v/ould have a fair chance to enter a career normally
pursued by men. Of 87 respondents, 54 % responded "yes,"
19.5^ responded "no," and 26.4^ responded that they did not
know.
One's occupational choice is often motivated by the
type of income one hopes to earn since a young woman s occu-
pational selections may be influenced by the social class of
which she prefers to be a part. To determine the subjects'
value orientation on this, both mothers and daughters were
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asked to indicate whether they believed one’s income in any
way determined one’s happiness. An analysis was made of
college preparatory girls and business college preparatory
girls. The results are shown in Tables 18 and 19.
TABLE 18
MOTHERS* OPINION ABOUT WHETHER INCOME WILL
DETERMINE THEIR DAUGHTERS* HAPPINESS
Groups Yes No Don * t Know Total
Mothers of College
Preparatory Girls 9 31 6 46
Mothers of Business
Preparatory Girls 10 22 8 40
Total 19 22 14 86
x" = 1.45. df = 2. g = .48
TABLE 19
DAUGHTERS
WILL
' OPINION ABOUT WHETHER INCOME
DETERMINE THEIR HAPPINESS
Groups Yes No Don '
t
Know Total
College Preparatory
Girls 3 30 13 46
Business Preparatory
Girls 8 24 8 40
Total 11 54 21 86
= 3.72. df = 2
. £ = .15
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Tables 18 and 19 present the responses of mothers'
opinions about their daughters and daughters' opinion about
themselves on whether income will determine their happiness.
As shown in the tables only a slight difference between the
college and business preparatory groups exists in both the
case of the mothers and the daughters.
The majority of the respondents answered negatively
on the question of income and happiness with mothers of
college preparatory girls responding most similarly to
their college preparatory daughters and mothers of business
preparatory girls most similarly to their business prepara-
tory daughters.
The responses to Question 5 on whether girls tended
to believe that their mother advised them to take the aca-
demic program in which they were enrolled yielded 38
answering that they believed their mothers did while 48
believed that they did not. It is interesting to note ''
that out of 87 mothers only 10 ever recommended that their
daughters enroll in the vocational education program which
is offered at the high school. Of those who did, their
recommendation to their daughters was to pursue cosmetology,
a traditional female occupation.
Table 20 shows how frequently mothers believed
that they encouraged their daughters to consider an occupa-
tion (Question 6) and how often the daughters tended to
contemplate their career path. Most of the mothers, as
I
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shown, encouraged their daughters at least periodically or
occasionally. However, a comparison between the mothers'
TABLE 20
DEGREE TO WHICH MOTHERS ENCOURAGED THEIR DAUGHTERS TOCONSIDER AN OCCUPATION AND HOW OFTEN DAUGHTERS
TENDED TO CONTEMPLATE THEIR CAREER PATH
Frequency Groups^ %
Frequently Mothers 17.6
Daughters 35.6
Often Mothers 21.2
Daughters 48.3
Periodically Mothers 27.1
Daughters 10.3
Occasionally Mothers 28.2
Daughters 4.6
Never Mothers 5.9
Daughters 1.1
9.
n = 85 for mothers and 87 for daughters.
and daughters’ responses shov;s that girls gave far more
thought to their occupational objective than their mothers
tended to encourage. A total of 84.9% (35.6 and 48.3) of
the daughters said that they considered their career direc-
tion either frequently or often while 38.8% (17.6 and 21.2)
of the mothers indicated that they frequently or often
encouraged their daughters to consider career direction.
Question 8 asked whether mothers who were employed
outside the home tended to have daughters who expected to
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pursue a career only or the combination of homemaking and
career. Table 21 presents the relationship found between
employment status of the mothers and their daughters' role
expectation. No significant relationships were found to
TABLE 21
RELATIONSHIP BETWEEN MOTHERS' EMPLOYMENT STATUS AND
DAUGHTERS' OCCUPATIONAL ROLE EXPECTATIONS
r
Daughters
'
Role Expectations
Mothers
'
Status
Home- Career
maker Woman
Homemaker
and
Career
Woman
No
Preference Total
Employed 6 8 26 4 44
Unemployed 1 1 2 0 4
Homemaker 5 8 21 4 38
Total 12 17 49 8 86
= 1.03. df = 6. £= n.s.
exist. However, most of the working mothers had daughters
who expected to be career women and homemakers. An almost
equal number of employed mothers and homemakers had daugh-
ters who expected to maintain a career only or both a career
and a home. The tendency could have been for many more
working mothers than homemakers to have had daughters who
preferred these options given the role modeling girls of
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employed mothers are able to observe. Mothers who are home
makers only do not appear to influence their daughters to
follow in their footsteps.
CHAPTER V
DISCUSSION
Though most of the hypotheses in this study were
directional, the nature of the study was also exploratory as
it pertained to the approach used to examine the relation-
ship between mothers and daughters with respect to daughters'
career choices. There were a few unknowns regarding how much
of a direct influence mothers had upon the occupational
decisions of their daughters and regarding how much the two
were alike in their values and opinions about the woman's
role and other career related subjects. There were a few
speculations drawn from the findings of previous research.
A few were found not to hold true for the subjects in this
investigation. Some of the unexpected results that were
yielded in this study warrant discussion and will be
reviewed here along with the other findings.
Regarding Hypothesis 1 is was found that none of the
mothers proffered that their daughters become homemakers, as
was shown in Table 2. Because incomplete cases were not in-
cluded it is possible that any mother who maintained such a
preference may have been overlooked. That is, the results
presented in the table pertain to each mother and her daugh-
ter as a pair. A missing response from any mother would
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cancel her daughter's response and vice versa. However, the
frequency of cases involved was too insignificant to alter
the results.
Because the older generation sometimes tends to be
more traditional in its ideas, mothers were expected to pre-
fer that their daughters pursue a traditional occupational
role despite the rise of the feminist movement. Some mem-
bers of the older generation have become very disheartened
over the gradual decay of the family and the slow disappear-
ance of the traditional, all American housewife. Some of
them place the blame upon feminists who promote new ideo-
logies for women that are contrary to earlier customs.
A possible reason why mothers did not tend to select
a homemaking role for their daughters may be that most of
them perceive homemaking as unattractive or nonprestigious
and therefore, do not prefer the same for their daughters.
Many housewives fail to find fulfillment in the homemaking
role or no longer consider it an honor to be able to say
that they do not have to work. Some have grown to resent
their role and desire to acquire new skills in order that
they may become career women. Further, the working mothers
in this study may perceive their dual role as a most logical
arrangement and therefore, prefer the same for their
daughters
.
It was not too surprising to find that most mothers
and daughters tended to be in agreement on the daughters’
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role expectation of homemaker and career woman. Though the
number who responded this way was not statistically signifi-
cant, a tendency towards a preference for the dual role op-
tion was found, and support the findings of Edwards (1969),
whose subjects responded in favor of a role combination.
Some of the mothers may have responded accordingly as a
reflection of their knowledge about their daughters' occupa-
tional interests while the girls may have chosen the same
for several reasons.
One reason why many of the girls expected to pursue
the dual role of homemaker and career woman may be that they
are neither willing to abandon the idea of marrying and
raising children nor ready to fully commit themselves to a
career only. The combination of the two roles appears to
offer a reasonable compromise at a time v/hen feminists are
promoting egalitarianism. To expect that most of the girls
would aspire to become only careerists would have been
somewhat far-reaching. However, a few of the ambitious ones
selected this option.
Another reason why the young women may have found the
role combination appealing might be attributed to role-
modeling they may have observed in their mothers. That is,
of the girls who expect to become homemakers and career women
and have mothers who are employed outside the home some of
them may have been influenced by their mothers if they have
not conveyed to their daughters that maintaining the roles
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of housewife, mother, and employee is a frustrating job.
Veres (1974) and Erickson and Nordin (1974) found that most
of their career salient subjects had mothers who were em-
ployed outside the home. Most of them reported that their
mothers had positive or mild positive attitudes towards their
employment role, which suggests that a degree of role-model
influence was present where there was a working mother.
A third explanation for why girls may choose to be-
come working housewives and mothers may be to enhance their
chances of economic stability. Not to have to work outside
the home if one is a housewife and mother is certainly a
luxury at the present time in American society. Perhaps
many of the subjects were warned by their mothers of the
danger of not preparing oneself to earn a good income, or
the girls may have acquired an awareness of and concern for
this reality on their own. Most of the subjects were not
from a high socioeconomic status group. Though most of the
girls chose the homemaking and career combination, the data
do not reveal whether they expect to place homemaking pri-
mary or secondary when they enter the dual role pattern.
Nor does it provide any evidence that the girls plan to
interrupt their carerrs for child-rearing as was suggested
by Super (1957) and Zytowski (1969)
.
Homemaking appears to be the least desirable alter-
native for a woman ' s occupational role to both mothers and
daughters. As was shown in Table 3 most of the subjects ex-
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pected to pursue some career oriented occupational role,
which reflects the present trend in society. Many females
would like to lead exciting careers but find it difficult
to make the transition from noncareerist to careerist.
It was not a great surprise to find that mothers
and daughters maintained different attitudes on the woman's
role in society as was shown by the mean scores of their
responses in Table 4. Hypothesis 3 predicted that the
mothers would be more traditional than their daughters.
It was believed that, as an older generation, many of the
mothers would be more conservative than their daughters and
reflect a desire to see the preservation of the woman's
traditional role in society. It appears such could be the
case given the results of the t-test—mothers scoring signi-
ficantly more traditional than their daughter (p=.03). It
should be noted here that mothers were neither excpetionally
old nor exceptionally young. Most (61.9%) of the mothers
were between the ages of 40 and 50 (34.4% and 27.5% were
between the ages of 40-45 and 45-50 respectively) . When the
mothers' and daughters' responses to each item were analyzed
separately the mean differences between the two groups on
certain responses were statistically more significant than
appeared apparent in the sum total analysis, which yielded
differences at the p = .03 level. As was shown in Table 5,
mothers tended to be more traditional than their daughters
150
at the £ < .001 level on Item 1 and the £ < .01 level on
Items 5 and 6.
While the girls, in general, scored as less tradi-
tional than their mothers, they differed somewhat amongst
themselves. The college preparatory girls scored less
traditional than the business preparatory girls in their
attitudes on the woman's role in society.
There appears to be some type of correlation between
a girl's enrollment in a business education program and her
tendency to possess traditional concepts regarding sex-
^olss. It does not necessarily follow that business prepara-
tory girls maintain traditional attitudes about women and
work; some of these students go on the business colleges to
prepare for management and other such challenging positions.
However, the results suggest that many of the girls in this
study who are enrolled in business education, may aspire to
only secretarial positions as a reflection of their slight
tendency towards traditional attitudes. Their acquisition
of an interest may reflect a role orientation that they
received in the home that may have been slightly more
traditional than that of the college-bound girls. The
business preparatory girls did fall upon the nontraditional
end of the continuum though they scored as significantly more
traditional than their college-bound peers.
It is interesting that while, overall, the girls
tended to maintain nontraditional opinions about what a
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woman's proper occupational role is, they were basically
traditional in their occupational choices. Perhaps many
girls find it much easier to agree with feminist attitudes
than to adopt and implement them. Their occupational choice
may be the truest reflection of their sex-role ideology, but
one cannot rule out several other possibilities, e.g., that
the girls are not sufficiently knowledgeable about occupa-
tions or that they did not believe they could achieve
nontraditional occupational roles. Very few girls selected
an occupation that is normally pursued by men while as a
group they tended to agree that women are just as capable as
men to manage such occupations. It appears that their
tendency towards a traditional sex-role ideology is deeply
seated, which is nurtured over many years and is, perhaps,
not likely to reverse itself overnight. The findings are
consistent with those of Herman and Sedlacek (1974) who
found that their high school students adhered to stereo- '
typed sex roles. They agree with those of Burlin (1976) who
found that most of her girls tended to select traditional
occupations when identifying their ideal choice while even
more chose then when naming their real choice.
Because it takes time for one to adopt a new role,
it is not surprising to find that so few girls expected to
enter an innovative occupation. Burlin (1976) found that
her subjects tended to change from innovative and moderate
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occupations in their ideal choice to traditional ones in
their real choice. The girls in the present study differed
from those in Burlin' s in that they tended not to show a
differeone in traditionality between their preferred and
expected choices. There were a few more innovative responses
in the preferred careers than in the expected one but the
difference was nonsignificant.
Contrary to what was predicted, there was no signi-
ficant difference between the educational expectations and
preferences of the nothers and daughters. It was believed
that mothers would prefer that their daughters obtain more
education than they expected them to realize and that the
daughters would show a similar discrepancy between their
educational preferences and expectations. Wallace and
Leonard (1971) did not find this type of discrepancy to
exist. They also found that the educational aspirations
of their subjects were significantly related to their expec-
tations. However, the sample used in Wallace and Leonard's
study differed in many ways. First, the sample consisted of
ninth through twelfth grade students. Secondly, they were
drawn from both rural and nonrural communities. Third, boys
were included in a segment of the study. The findings from
the present study support those of Wallace and Leonard.
It was surprising to learn that the subjects did not
maintain higher occupational preferences than they expected
to realize. It was predicted that the occupational prefer-
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ences of the mothers for their daughters would be higher in
prestige level than what they expected their daughters would
eventually actualize. The daughters were expected to prefer
to enter a career that was more prestigious than the one
they would actually pursue. For example, a mother may prefer
that her daughter become a lawyer but expect her to become a
legal secretary, or prefer that she become a business execu-
tive but expect her to become a clerical assistant. A
daughter may prefer to become a doctor but expect to become
a nurse, and so on. Such was not found to be true for the
subjects in this study.
Wallace and Leonard (1971) found that the occupational
aspirations and expectations of their high school girls were
significantly related to each other. The findings on Hypo-
thesis 7 support those of Wallace and Leonard. However,
Burlin (1976) found that a discrepancy existed between the
ideal and real occupational choices of her subjects as it
pertains to traditionality
. Lee and King (1964) found that
the mean prestige level of the occupational preferences of
their girls was signifcantly higher than the level of the
occupations they expected to enter. These results are
contrary to those of the present study. They suggest,
however, that an individual is likely to maintain two types
of career aspirations, ideal and real.
There are specualtions as to why the present study
yielded results which do not support those of Lee and King.
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The population from which Lee and King drew their sample
differs from the population from which the subjects of this
study were drawn. Their subjects were selected from a
school that was situated in a low socio-economic Black popu-
lated community within a large city. The subjects in this
study were selected from a school that is situated in an
lower-middle to middle class Caucasian population in a com-
munity outside of a large city. The differences between the
two groups may have a significant bearing upon the way the
students in both groups perceived the value of educational
and career development.
Many Black students who are from a low socioeconomic
status (SES) group are frequently reminded that the road to
success is a good education and a good job. It is forever
stressed that they must strive to go on to college and take
advantage of career opportunities if they ever expect to
become "somebody." However, because of racial discrimina-
tion and the social barriers that have existed for minori-
ties, many Blacks grew to believe that they would never have
as easy an access to educational and career opportunities
as do their white counterparts. So, it is conceivable that
they might be quick to express a desire to attain a certain
occupational objective that may not be within their grasp.
The period during which Lee and King's study was
conducted may explain why the subjects tended to aspire to
occupations that were significantly higher than those they
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expected to enter. Their study was carried out just after
the end of the Kennedy administration and before the death
of Martin Luther King, Jr. During that time the National
Association for the Advancement of Colored People (NAACP) was
very active politically. This and other Black organizations
were very instrumental in improving employment opportunities
for Blacks and in raising their consciousness. Consequently
many Blacks began to reach for those things they had for so
long been denied. As products of that period it is possible
that the subjects in Lee and King's study were reflecting
their social consciousness in their aspirations but their
reservations about obtaining them in their expectations
.
In the study conducted by this investigator, the
white subjects probably took a different approach to career
decision-making. Because, most of them, perhaps, have never
known a threat to exist to their social, academic, and
career endeavors they could be confident about their likeli-
hood of realizing their occupational objectives. Also, the
girls in the study approached the career choice stage of
their life cycle at a time when opportunities for women were
soaring. It appears that this would enhance their assurance
of attaining their career goals.
Turning now to the prestige level of the girls' occu-
pational choices, the finding that only a few of them expec-
ted to enter a top level (4th quartile) occupation came as
no surprise. Occupations that rank high in prestige are
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often those which are nontraditional for women. Such posi-
tions are usually accompanied by intense work responsibilities
and/or require a great deal of educational training. A few
careers that fall into this category are: doctor, engineer,
systems analyst, and psychologist. Many girls are probably
reluctant to commit themselves to an extensive number of
years of schooling or to a work role that is new or unusual
for women.
The next occupational prestige rank from the top was
the 3rd quartile where 41.8% of the girls lay. The occupa-
tions that fall into this category may not be as challenging
as those in the 4th quartile but require more formal training
and ambition than many of those in the next (2nd) quartile.
Ambitious girls are, perhaps, more easily attracted to these
than the higher ranked positions. They include language
teacher, certified public accountant, pharmacist, nurse, and
radiologic technician.
With the exception of one respondent, the remaining
girls chose careers that lie within the second level range.
They include such jobs as secretary, receptionist, airline
attendant and salesperson. Many of the girls in this cate-
gory were the conventional type (Holland, 1966) as most of
the business preparatory girls expected to enter secretarial
as opposed to executive positions.
It should be noted here that an exmination of the
raw data revealed that there appears to be a relationship
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between the number of working mothers who maintained tradi-
tional occupations (82.5%) and the number of daughters who
maintained them (76.1%). However, there is no evidence
which suggests that girls follow their mother’s occupation
given the fact that 82.5% of the mothers were involved in
2nd quartile level occupations and only 12.5% in 3rd quar-
tile level occupations while, comparatively, 44.8% of their
daughters expected to enter 2nd prestige level occupations
and 41.8% expected to enter those which fall within the 3rd
prestige level category. Also, there appears to be no
correlation between the clerical positions maintained by the
mothers and their daughters' enrollment in a business pre-
paratory program with aspirations of becoming a secretary.
Of the mothers (40) who were employed outside of the home
(24 of whom were secretaries) there were almost as many
mothers (10) of college preparatory girls as there were
mothers (14) of business preparatory girls. Finally, it'
was interesting to find that 5 (12.5%) of the 40 mothers
were involved in innovative occupations compared to a
slightly small percent (9.9) of their daughters who selected
innovative occupations.
Whether girls aspire to top level or nontraditional
occupations may be related to the type of relationship they
have with their parents. Herman and Sedlacek (1974) found
that their more traditional education majors valued their
I
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parents' ideas of success while the less traditional science
majors attached little importance to the ideas of their
parents. The science majors were also more seriously com-
mitted to a career.
Ann Roe's (Osipow, 1968) postulate is that an indi-
vidual who is reared in a cold environment is inclined
towards a science career while one who is raised in a warm
environment is inclined towards the human services careers.
Conceptually, Herman and Sedlacek's findings and
Ann Roe's postulate suggest that the type of girls who are
most likely to pursue top level or nontraditional occupa-
tions are those who are given autonomy by their parents; who
neither seek nor receive little approval or encouragement
from them; and who are not anxious to begin their own family
life. Such may be the case of the few subjects in this
study who expressed an endeavor to pursue the role of career
woman only and/or of those whose career choice fell into the
highest prestige level quartile.
Hypothesis 9 predicted that mothers and daughters
would tend to know fewer occupations normally pursued by men
than occupations traditionally pursued by women.
The occupational clusters that were included in
Figure 4 in which the fewest number of women tended to be
concentrated are engineering and management. Those in which
the greatest number of women tended to be concentrated are
clerical, health, and professional.
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As shown in the figure the respondents tended to
know fewer engineering and management occupations than
health, and professional occupations. We also
know that the girls tended not to expect to enter nontradi-
tional career areas such as engineering and management. It
is possible that the girls' limited awareness of the various
positions that exist within these field or the stereotypes
they may maintain about them has hindered their ability to
develop a desire to pursue a nontraditional career. One's
knowledge of occupations may affect one's ability to deter-
mine which one is most suitable. There are many college
students and employed persons discontented with their pre-
sent program or occupation who, when they learn of a more
interesting field, state that they would have pursued that
course or vocation had they been aware that it existed.
Though it cannot be concluded that girls tend to choose
traditional occupations because they know more about them,
it can be suggested that if they knew more about the non-
traditional ones it might serve as a means to stimulate
their interest in them.
It was interesting to discover that the mothers
knew so many more occupations than did their daughters.
This suggests that the mothers have a great deal more occu-
pational information to share with their daughters than
their daughters, apparently, have been able to acquire on
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their own. The girls have access to career information in
the school— the most logical place to acquire it according
to the subjects studied by Wallace and Leonard (1971).
However, it appears that they have not utilized these
resources
.
The results may be interpreted another way. The
fact that the mothers tended to know more occupations than
their daughters suggests that one develops a general aware-
ness of them over a number of years if not through the
formality of a career guidance program. The mothers'* sources
may be their husbands, their associates, various work
experiences, travel, newspapers, business contacts such as
realtors, insurance brokers, and repair persons, creditors
and so forth. It is not likely that a high school girl is as
exposed to such contacts during this stage of her growth and
development. However, an analysis of the results of the
differences between the college and business preparatory'
girls' occupational awareness offers still another perspec-
tive.
Hypothesis 10 predicted that the college preparatory
girls would know more occupations than the business
preparatory girls. The hypothesis was accepted on six out of
seven occupational clusters. It was surmised that the more
academically inclined the student was the more occupations
she would tend to know. Krasnow (1968) found that a similar
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trend existed in his subjects in that his ninth grade
academic boys possessed more occupational information than
xccational education boys as was measured by a General
and Specific Occupational Information Test
.
It appears that there is some relationship between
one's scholastic or achievement orientation and one's ac-
quisition of career related information. Perhaps it is a
question of how learned an individual is, in general, about
his/her social environment that determines his/her level of
career awareness. Because most college-bound students en-
gage in a good deal of reading, participate in projects,
keep abreast of current events, and maintain a high level
of curiosity about the world around them to a greater degree
than business education students, they assimilate more infor-
mation of which job related facts are a part. In essence,
the implication is that to gain occupational information one
must be exposed to it.
The first of the additional questions explored asked
which family member the girls tended to believe influenced
their career choice. Thirty-six girls stated that a family
member was influential in their selection of a career. This
is less than half of the sample. Perhaps the girls v/ho did
not state that a family member was influential either had not
yet formulated a career expectation or were influenced by an
individual who was outside the family, such as a school
teacher. Almquist and Angrist (1971) found that 68% of their
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subjects believed that teachers were important influences on
their occupational choices.
As was expected, out of the five family members from
which the girls were able to choose their response most of
the 36 respondents (14) indicated that their mother was the
influential family member. It is not known in which way the
mothers persuaded or affected them. It is assumed, however,
that it was not their mother's occupation because Lee and
King's (1964) and Veres' (1974) did not find that a relation-
ship existed between the work history of mothers and the
career choices of the daughters. They may have been in-
fluenced by what their mothers expected of them (Friedman,
1975)
.
Nine of the respondents identified their sisters as
the most influential family member on their occupational
choice. This ranked sisters second to mothers. It appears
that in the immediate family unit same sex influence/modeling
(Edmiston, 1976) takes precedence over parental status in
that fathers ranked behind sisters in their influence upon
their daughters' career choice.
Blau and his colleagues (1956) proposed that an
individual's occupational selection is influenced by his/her
appraisal of the chances of entering one. However, this
alone does not appear to be the deciding factor. Question 2
asked whether girls believed that they had a fair chance to
was sur-
enter a career that is normally pursued by men. it
prising to learn that as many as 54% of the respondents
thought that they did in view of the fact that so many of
them (76.1%) planned to enter a traditional career. The
data suggest that the majority of the girls may shy away
from nontraditional occupations for reasons other than a
fear of competition with men. Given their traditional as-
pirations one would tend to expect that fewer girls would
have responded affirmatively to the question as well as
score less nontraditional than they did in their attitudes
on what should be the woman's occupational role in society.
Their responses to the question is another indication that
many girls, perhaps, acknowledge the changing roles of
women but are not quite ready to commit themselves to one
of them.
Questions 3 and 4 asked whether college preparatory
girls, business preparatory girls, or their mothers believe
that one's income will determine one's happiness. Both
mothers and daughters as a group tended to respond "no" to
the question. The differences in the responses between col-
lege and busines preparatory girls as well as between mothers
of college and mothers of business preparatory girls was
small. Regarding the girls, this suggests that the type of
academic program in which a girl chooses to enroll is not
related to the value she places on money. The objective of
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the question was to determine whether any relationship exists
between the types of career the subjects chose and what they
might prefer to earn monetarily. (Many individuals are
attracted to only the occupations which pay exceptionally
well)
.
The girls in this study tended not to aspire to occu-
pations that promised very high incomes. There does not
appear to be any contradiction between the subjects' tendency
not to believe that income determines one's happiness and the
subjects' expectations of entering moderate to low income
careers. One thing that must be considered, however, is that
some occupations are chosen because of the pleasure and not
because of the money they may provide an individual.
It was somewhat surprising to find that so few
mothers believed that one's income is important to one's
happiness given the degree of stress that emerges in many
families over financial burdens. Also, some parents are
known to pressure their children into striving for economic
security and influence. However, it was not as unexpected
to find that the daughters responded in this fashion as did
their mothers because many members of the younger generation
have developed a new set of values which does not place money
as high on the list of priorities*
Question 5 asked whether the mothers advised the
girls to take the academic program in which they were
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enrolled. A total of 44.2% of the girls responded "yes"
while 55.2% responded "no."
It was important to learn if mothers tend to advise
their daughters to enter an academic program because part
of a girl's career development is her curriculum. Her high
school training can have serious negative effects upon her
future if her program is ill advised. Some girls have been
their mothers to take studies in which they have
no interest or ability and often wait as late as their last
year of schooling to change their program. This can be
detrimental to their vocational development because three
years of lost training cannot be recovered in one.
Though slightly more girls believed that their
mothers did not suggest their choice of academic program the
number of girls who said that their mothers did is much
greaterthan the number of girls (14) who identified their
mothers as the most influential person on the career choice.
This suggests that mothers may be more instrumental in
persuading their daughter's general vocational direction as
opposed to their specific career choice.
Question 6 asked to what degree mothers tended to
encourage their daughters to consider an occupation. Only
38.3% of the mothers indicated that they did so either fre-
quently or often. A total of 84.9% of thei daughters, on
the other hand, specified that they gave thought to their
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career choice freqently or often. The data suggest that
girls entertain the idea of which occupation they are going
to pursue much more often than mothers tend to address the
topic with them.
The results may be interpreted in still other ways,
however. They imply that the mothers' role in stimulating
their daughters' career interest is minimal. This was sug-
gested when only 14 stated that their mothers influenced
their occupational choice.
Also, to be considered is that the proportion of
mothers (38.8%) who responded either "frequently" or "often"
is consistent with the proportion of girls (44.2%) who said
that their mothers recommended their academic program.
Because that is less than half of the mothers it provides
more data from which to suggest that mothers are not a major
influence on the vocational choices of their daughters.
\
If the daughters engage themselves in the decision-
making process as a result of their mothers' encouraging them
to do so, then the data in Table 20 on this question can be
interpreted still another way. The data may mean that the
relatively few times most of the mothers tended to puruse the
issue with their daughters was still often enough to stimu-
late in the girls a serious concern about choosing a career.
This investigator, however, is inclined to believe that an
individual's vocational maturity (career choice readiness)
develops over a number of years from within herself as well
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as through her interaction with her environment. Although
a small percentage of girls believed that their mothers
influenced them towards their occupational choice, their
mothers' role in influencing them may perhaps have been
carried out in a subtle fashion.
Question 8 asked whether mothers who are employed
outside the home tend to have daughters who expect to pursue
the role of career only or the combination of homemaking and
career. As was shown in Table 21 there was no significant
relationship found between a mother's work status and her
daughter's role preference. Of the girls who expected to
become both a homemaker and career women there were almost as
many with nonworking mothers as there were girls with em-
ployed mothers. Similarly, of the girls who expected to
become career women, just as many had mothers who were em-
ployed outside the home as had mothers who were homemakers.
'
^
These findings are somewhat contrary to those of Erickson
and Nordin (1974), and Alrnquist and Angrist (1971) who found
that women who had mothers who were employed outside of the
home tended to be more career salient. A working mother has
an opportunity to model the dual role pattern for her daugh-
ter and influence her daughter's interest in such a pattern.
According to DiSabatino (1976), v/hether a young
woman is favorable to combining homemaking with a career
depends upon whether her mother maintains both roles and en-
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dorses it. if this occurrence held true for the subjects in
this study, perhaps fewer girls whose mothers were homemakers
would have been found to expect to enter the role of home-
maker and career woman or that of career only.
Conclusion
At the outset of the study it was believed that many
high school girls possessed a tendency to cling to tradi-
tional occupational preferences regardless of the changing
roles of women. It was the desire of the investigator to
confirm or disconfirm this and to determine what influences
existed in the girls' lives which in some ways affected
their choice of a career and to explore the relationship of
assoicated issues. The results of the study, as discussed
in this chapter, led to certain conclusions.
Mothers were singled out as a possible major influ-
ence on the interests and values a girl develops during her
growth years but one of the major revelations of the study
was that mothers were not found to function in this capa-
city as much as was believed, particularly where occupational
choice and academic program were concerned. Very few girls
identifed their mother as the individual who helped to shape
their career interest. Fewer than half of them said that
their mother directed them into their academic program.
Perhaps a mother's influence on her daughter is
more subtle than is apparent through the findings of the
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study. Behavior patterns that mothers may have taught
their daughters during their childhood and early adolescent
years may have long lasting effects upon them as was sug-
gested by Matthews (1972). Mothers may affect their daugh-
ters' development of a tendency towards or not towards
”hioh in turn may influence certain occupational
preferences [Roe (Osipow, 1968)] or they may have condi-
tioned their daughters' role orientation (traditional or
nontraditional)
.
Aside from mothers, a possible influence on girls'
career selection may be the media. Television characters or
personalities who may be projected as glamorous and exciting
may capture the interest of many girls and present an alter-
native to them to traditional roles. A few girls have re-
ported to the investigator that they have been inspired to
become police women or news anchor women as a result of,^
having viewed women in these roles on television. Some,
however
,
have expressed inhibitions about implementing these
stimulated interests. Perhaps women have not been portrayed
in nontraditional roles in the media sufficiently to make
stronger impressions upon girls. While many women are ap-
pearing in a few such roles in the various programs, many
are still cast in traditional roles that perpetuate old
stereotypes
.
That girls tended to aspire to traditional occupa-
tions was verified with most of the girls choosing this type
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of career and the fewest selecting an innovative one. How-
ever, they tended to be supportive of feminist attitudes.
Girls tended to know less about nontraditional occu-
pations for women than about traditional ones. However, it
cannot be concluded that this is the major reason why they
chose traditional vocations. Perhaps provisions should have
been made in the study for the subjects to express whether
they might feel differently about pursuing male dominated
occupations if they knew more about them. A girl's level of
career awareness may be related to her general knowledge,
aptitude, and academic program as the college preparatory
girls knew more occupations that did the business prepara-
troy girls.
The once popular roles of housewife and mother appear
to be taking second place to careers since both mothers and
daughters were not shown to prefer the role of homemaker in
their selection of a role preference. There are sufficient
data to determine whether girls plan to raise children with-
out interrupting their careers. However, the absence of a
preference for homeraaking and the presence of nontraditional
attitudes in this study is somewhat contrary to convention.
These along with the other findings have great implications
for guidance counseling. The following chapter will discuss
what some of these implications are for school guidance
programs
.
CHAPTER VI
IMPLICATIONS FOR COUNSELING
The field of high school guidance and counseling is
constantly changing. Specialists in the field continue to
seek ways of improving the quality of service offered to
students as new foci and perspectives emerge from time to
time
.
Over the years the responsibilities of the school
counselor have gone beyond merely assisting young men in job
placement and disseminating occupational information. The
emphasis of school counseling has shifted to placing both
boys and girls in college with the expansion of higher edu-
cational opportunities; counseling youngsters in crisis
situations which accompanied the peaking of new social prob-
lems
; preparing students for the various employment oppor-
tunities which were ushered in with the career education
movement; and addressing the needs of special education and
minority students as mandated by the federal government.
The latest new focus to school guidance is the changing roles
and growing demands of women which have risen out of the
most recent feminist movement and which in some areas have
become law.
Many school counselors are exploring various ways of
addressing the counseling needs of women. If counselors are
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familiar with the career awareness of girls and their
feelings about the changing roles of women they can better
approach the task of counseling girls for nontraditinal
career opportunities. The results of the present study
offer a few implications for high school guidance.
The main thrust of the study was to see what role,
if any, mothers play in the development of girls' occupa-
tional choices. One concern was to learn whether mothers
and daughters are in agreement on issues related to occu-
pational choice. It is believed that the more mothers and
daughters tend to be similar to each other with respect to
career concerns the greater the possibility that mothers
some influence on their daughters with respect to
career concerns. Where this is true the counselor might
want to explore with the female counselee how fully satis-
fied she is with her occupational aspirations and to what
degree she considers them entirely her own.
The less mothers and daughters are alike the less
mothers are likely to be an influence on their daughters and
the more independent the daughters in making career decisions.
Independence on the part of the daughters may be interpreted
as the absence of reinforcement from their mothers. .Should
a girl lack encouragement from her^ mother as she attempts
to shape her future it would suggest that a counselor could
greatly benefit such a student by filling this gap in her
career decision-making process. Counselors could do so with
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more success in this case than they could if mothers were
more instrumental in shaping their daughters' future.
The mothers in this study were not found to be a
major influence in the girls' career decision. Counselors
can eliminate mothers as most responsible, in a direct sense,
for their daughters' traditional career aspirations. The
findings suggest the possibility that any role the mother
plays in affecting her daughters' career choice is likely to
be subtle. Mothers may not have overtly directed girls into
their occupations, but they may have been most instrumental
in shaping their sex role ideologies during the girls' child-
hood and adolescent years, which later affected their occu-
pational choice.
That almost half the girls reported that their mother
recommended the academic program in which they were enrolled
implies that counselors should be aware of the possibility
that many girls may be dissatisfied with their curriculum
and have disagreed with their mother's recommendation.
Counselors maist encourage girls to make such a decision on
their own and they must be prepared to help mothers under-
stand the value of this to their daughters' career develop-
ment.
Since daughters were found to be significantly more
nontraditional than their mothers in their attitudes towards
the woman's role in society is appears that counselors need
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not attach importance to raising the social consciousness
Of mothers as a means of fostering more awareness in daugh-
ters
.
This does not appear to be the major problem underlying
the girls' inclination towards traditionality in career
choice. Also, the occupation of mothers appears not to have
any influence on their career choice in that the raw data
revealed that many of the girls aspired to occupations that
were more prestigious than those of the mothers.
The finding that mothers do not tend to develop
educational or occupational preferences for their daughters
that are higher than they expect them to achieve may suggest
that mothers are satisfied with their daughters* career
choice and rate of academic progress and achievement. This
can have positive effects upon the daughter and prevent any
tensions between them on the subject, which in turn elimi-
nates a problem for the counselor. The investigator has had
a few occasions to counsel girls who were experiencing con-
flict with their mothers over disagreement about a career
preference
.
That a highly significant relationship existed
between the educational and occupational preferences and the
expectations of girls suggests that they do not experience
internal conflict in this area. The implications of this
for counseling are that counselors should be careful not to
presume that girls are not striving to actualize their ideal
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educational and career goals. m an attempt to prepare
girls for the "new womanhood" many counselors often impose
career objectives on their female counselees that have never
been considered ideal alternatives by the student. The
counselor's role and/or obligation is to present all avail-
able career options to the girls, avoid any sex-biased
guidance, and grant the individual her freedom to choose the
work she finds appealing. Counselors should only seek to
insure that the counselee is fully content with and confi-
dent about her career decision.
The study revealed that most of the girls desired to
pursue marriage along with a career. An extremely small
number of girls expressed a preference for the role of home-
making only or career only. This is important for counselors
to consider when counseling girls on their future plans,
given the type of population used in this study. It suggests
that counselors should provide girls unbiased guidance with
respect to this subject. That is, counselors should not as-
sume that a young girl's prime objective is, eventually, to
marry and from this assumption assist her in searching only
for those jobs that require a minimal amount of training or
offer work hours which best accommodate the schedule of one
who is a housewife and mother.
Guidance counselors could best serve girls who wish
to combine homemaking and career by presenting to them a
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realistic picture of some of the pressures involved in pur-
uing both roles. Many girls may not yet see the challenge
of maintaining a career with marriage. Their motivation
towards this direction may have been influenced by the social
trend rather than by self-direction.
In a recent study conducted in the same school from
which the subjects of this study were drav/n, a group of girls
were asked to indicate whether they desired an opportunity
to discuss the issue of combining marriage and career. Most
of the respondents answered affirmatively. Many counselors
have been exploring ways of providing girls with more insight
on this topic. They may approach the subject in a one-to-one
counselor-client relationship or in a group counseling set-
ting. They may offer girls mini-workshops or incorporate a
unit on this question in career exploration courses or pro-
grams. With the increasing number of marital problems and
divorces surrounding working wives or wives who desire to
work, the matter should not be dismissed lightly by a coun
selor or counselee as something that will resolve itself.
When attempting to take an unbiased approach to
counseling girls on the occupational role options for women,
counselors shoud present some of the advantages and dis-
advantages of each.
Let us consider a newly wedded working female. When
a young woman marries she is frequently in love, elated with
the notion of sharing a home with her husband, and often
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takes pleasure in having acquired a new name. However, if
she is not prepared to cope with some of the routine aspects
of marriage she may become dismayed. When she marries she
not only gains a companion but also acquires new responsi-
bilites. When the wining and dining ceases, as it often
does, her new duties often become burdensome chores. if she
IS not willing to discontinue working she may find that having
to do twice as much laundry and housecleaning and prepare
meals on a regular basis is somewhat troublesome. In for-
feiting her singlehood she also sacrifices a sense of complete
independence and can no longer come and go as she pleases.
Nevertheless, once she aqcepts and masters the function of
her role she may find full contentment and enjoy some of the
many benefits of becoming a wife. Without any children she
is certainly free of the pressures many mother experience.
Women who choose to have children reap many of the
joys which are assoicated with mothering. Many find the ex-
perience of pregnancy and delivery aesthetic and rewarding.
As a mother’s newborn infant begins to grow she and her
husband may delight in observing the child's behavior at
various growth stages. As children begin to approach adoles-
cence they usually provide their parents with new experiences
and new pleasures. However, rearing children has its draw-
backs. It often calls for sacrifice on the part of the
mother. Children are costly and she may have to do without
certain luxuries to afford things for the children. She often
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forfeits her career to assume homemaking full-time but often
resents doing so when she is unable to obtain employment
after her children have left home to begin their own fami-
lies. If she chooses to maintain her work role throughout
the child-rearing years she runs the risk of becoming over-
taxed and stress ridden. If she is one who is able to main-
tain the dual role with ease the disadvantage she may en-
counter is having to secure child care services for her
children which, again, runs into high costs.
Career women who choose not to marry and rear children
experience a different set of pros and cons. They often enjoy
the glamour of maintaining a professional occupation. They
are independent and self-assertive. Most of them are usually
at liberty to travel, entertain and be entertained. They are
not tied down to domestic duties and often appreciate not
having to be accountable to a husband and children. However,
though career women may be free of the mundane activities of
homemaking they sometimes suffer from loneliness. They often
lack the emotional satisfaction v/hich is gained in mothering
and rewards of having one's own family. If their occupation
is a nontraditional one they often suffer the same costs as
do men. Such jobs present the types of challenges that
often induce stress. As so many more women have pursued such
new work roles there has been an increased number of females
who die at an earlier age, suffer from fatigue, heart disease
or heart failure.
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Guidance counselors could greatly benefit their
female counselees by discussing some of the above issues
with them openly and thoroughly.
Regarding the type of career girls tend to choose,
the data from this study show that many young women still
lean towards traditional occupational choices. The data
also show that the subjects maintain nontraditional attitudes
on the woman's role in society and feel that they have a fair
chance to enter any male-dominated occupation. There appears
to exist a gap between the nontraditional trends the girls
endorse for others and those they internalize or endorse for
themselves. The same holds true for the mothers in that
they tend to approve of the "new womanhood" but are rather
traditional in their choice of occupation for their daughter.
Out of a total of 87 mothers 77 have never recommended that
their daughter enter the high school's vocational education
program. Of the 10 mothers who did advise their daughter
to enroll in a vocational education curriculum the course
they selected was cosmetology. Out of 44 mothers who ex-
pressed an occupational preference for their daughter 39
chose a traditional one.
The discrepancy that exists between the nontradi-
tional attitudes of mothers and daughters on the woman's
occupational role in society and their traditional career
preferences has implications for counselors. It may mean
that girls need to address this inconsistency. They may
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have a build-up of unresolved reservations about pursuing
any nontraditional role and require opportunities to sort
out these reservations in counseling sessions. If the prob-
lem originates with mothers, perhaps mothers and daughters
alike could benefit from counseling on the subject.
That business preparatory girls were found to be more
traditional than college preparatory girls in their attitudes
on the woman's role in society suggests a few things for the
counselors to consider. First, though some girls enrolled in
business education go into executive positions, they may be
to a greater degree than college-bound girls products of
traditional career orientation or more easily influenced by
external controls than college preparatory girls. Previous
studies have shown that many young women who pursue less
traditional occupational roles tend to have an internal
rather than an external locus of control. In introducing
business education girls to nontraditional as well as
traditional career options a counselor may be more effective
in doing so if he/she is aware that they may be more exter-
nally than internally controlled.
Secondly, girls enrolled in a business preparatory
program may be less socially aware than college preparatory
girls and therefore slower to respond to new trends such as
women pursuing nontraditional roles.
A third consideration and a corollary of the second
is that business preparatory girls may have a limited aware-
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ness of opportunities for women in business beyond secre-
tarial and other clerical positions. The counselor could
P to broaden iheir awareness as one cannot consider
occupations about which they know little.
We know that the girls in this study tended to prefer
traditional occupations. In addition to this they were found
not to aspire to top level occupations. It is important for
counselors to maintain an awareness of where their female
counselees stand with respect to the level of their career
ambitions. Nontraditional occupations for women and high
prestige occupations are somewhat related. High prestige
occupations are often the better paid positions. Girls who
avoid them deny themselves better salaries. While counselors
aim to enlighten girls to nontraditional careers for women
they are at the same time acquainting them with better
paying jobs. Young women are entitled to know the salary
ranges of various occupations so that they may consider them
when selecting a career. Counselors should, therefore, begin
with the premise that most girls know very little about the
matter, and should provide them with all pertinent information.
Whether income is of a major concern in a girl's
selection of an occupation and whether she will respond to
information on salaries depends on her values. The data from
the study reveal that most of the subjects do not believe that
one's income determines one's happiness. This suggests that
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young worsen attach little importance to money. However, a
may desire to earn a sizable income for reasons other
than happiness, in which case counselors could use this as a
way to stimulate such a girls- interest in top level and
nontraditional jobs. if, on the other hand, the subject's
belief that income does not determine one's happiness is an
indication of one's lack
then learning the salarie
counselors may have only
occupations
.
of concern about earning power
s of occupations from guidance
a minor effect upon choice of
t
Job satisfaction is often considered more important
than income. However, job satisfaction is most common in
high salaried, professional occupations. Renwick and
Lawler (1978) found that in their study of work attitudes
approximately hald of their sample reported satisfaction
with their occupations. "... Managers, executives, and
professionals were more satisfied, less often depressed by
their work, and less likely to feel trapped in their jobs
than semiskilled, unskilled, and clerical workers" (p. 55).
Hence, there is value to counselors' encouraging girls to
carefully consider pursuing less traditional occupations
than clerical work. Nontraditional occupations have more
promise for long term payoffs.
Discovering that girls knew so few occupations has
important implications for school counseling. Many high
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school guidance programs place a great deal of emphasis
the dissemination of career information. Many have developed
career information centers as an adjunct to guidance depart-
ments. However, very little literature exists suggesting
that students need such centers. Finding that the girls in
this study possess only a minimal amount of occupational
knowledge implies that the emphasis which is placed on this
phase of school guidance is much needed. That the mothers
tended to know so many more occupations than did their
daughters implies that the school is the student's expected
source of occupational information (Wallace and Leonard, 1971),
and not the home. Also, that college preparatory girls knew
more occupations than business preparatory girls suggests that
the latter require more attention from counselors than the
former in career awareness activities.
It is not enough for schools to furnish career infor-
mation center with up-dated materials on opportunities for
women without also insuring that the girls are making full
use of the resources. Because most students are not inclined
to pursue an independent exploration of careers, counselors
should take on more responsibility in getting occupational
information to them. They may accomplish this by conducting
career exploration seminars on a regular basis which give
special attention to nontraditional occupational work roles
of women. Many film strips, slide shows and games on the
subject have been developed to make the learning most
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interesting for the student. The need for all students to
acquire occupational knowledge has been taken so seriously
by some schools that it is becoming a requirement that stu-
dents complete such a seminar prior to their graduation.
With respect to readiness of girls for career explora-
tion the studies revealed that grade eleven girls are voca-
tionally mature enough to make occupational choices. Most
of the students were able to express their career preferences
and expectations. This implies that counselors can feel at
liberty to offer career orientation courses to girls who have
approached the grade elevent age level with the objective of
having girls able to crystallize their career preferences
thoir graduation from high school
. Soitig profgs~
sionals in the field of guidance and counseling have argued
that students are not ready to make career choices until
after their completion of high school training. If this has
been found to be true in some instances it is possible that
it may apply to high school boys who may mature at a slower
rate than girls vocationally as well as socially and psycho-
logically. It does not tend to hold true for the girls in
this study.
Conclusion
The study revealed that mothers play a minor rather
than major role in the career choice process of their daugh-
ters. Therefore, the target group for school counselors in
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addressing the problem of so few females aspiring to non-
traditional careers in high school is the girls as opposed
to primarily both mothers and daughters.
There are a few things that counselors may do to en-
hance the interest of high school women in nontraditional
careers and support those who have already developed such
interests but who lack the initiative to pursue their en-
deavors. The following list of recommended activities and
guidelines should be considered by school counselors who are
seeking ways of addressing the special needs of girls/young
women
.
Counselors should:
1) Have career guidance literature and materials
screened for sex-bias. Insure that women and men are equally
represented in various occupational roles.
2) Offer a career exploration course which covers the
special occupational concerns of women, job clusters, specific
positions, and entry level requirements.
3) Act as a resource to teachers who are willing to
incorporate career education into their discipline.
4) Offer group counseling to girls who maintain ambi-
valent feelings about the changing roles of women and would
value an opportunity to sort them out.
5) See that more female role-models who are involved
in unusual careers are invited to their schools to share
their experiences with the female students.
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6) Encourage girls who have the slightest interest
in a trade other than cosmetology to enroll in a vocational
education program.
7) Encourage vocational education administrators to
address the need of creating a more receptive atmosphere for
girls who may enter their shop courses but are likely to
encounter resistance from male students.
8) Support efforts that may have been initiated to
fill teaching positions in vocational schools with female
instructors
.
9) Provide field trips for girls to colleges and
universities which often sponsor career days for high school
girls
.
10)
Propose that a school program be developed where
needed which can offer girls mini-field experience in occu-
pations they might not otherwise consider.
The above recommendations suggest v/ays of facilita-
ting change in the direction of attracting the interest of
more girls to less traditional occupations. Counselors may
consider supplementing them with some form of comprehensive
counseling because the study's findings suggest that girls'
occupational choices may be influenced by deeply seated sub-
tle stimuli such as values, abilities, interests, or self-
esteem. Exposing girls to new opportunities for women,
field experiences, role-models, and occupational information
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may not guarantee that they v/ill develop nontraditional
career objectives. The recommended guidelines do, however,
propose a productive means to this end.
Recommendations for Further Research
Since mothers were not found to be a major or direct
influence on the career choices of the girls, it is appro-
priate to explore to what extent mothers are an indirect in-
fluence on their daughters. It appears that it may be a
girl's sex role ideology and not her mother's advice which
affects her inclination towards a traditional career choice.
Since mothers may help to nurture this ideology throughout
the girl's growth years it would be helpful to learn to vrhat
degree this holds true.
One might employ the use of personal interviews
rather than questionnaires to secure the above information.
The types of questions that should be asked girls and the
responses they may give would tend to be too complex to
contain in a questionnaire.
Aside from exploring the ways in v/hich mothers may
help to shape role ideologies one might investigate V7hether
girls are able to identify all the possible external influ-
ences they believe conditioned the role they prefer to as-
sume. The objective of such an investigation would be to
how conscious girls are of how they learned the rolesassess
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they may maintain and what these influences may be. Because
girls may or may not be able to identify them a checklist
could be employed which included such items as: elementary
chool textbooks, games, toys, television programs, religious
training, and male approval (what girls believe boys or young
men expect of them)
.
Another question which might be explored is why girls
are so much less traditional in their career choices than
they are in their attitudes towards the changing roles of
women. One could obtain a sample of girls who tend to re-
flect the same inconsistencies and interview each one to ob-
tain an explanation of what produces this tendency. The
investigator provided a few possible explanations for this
through speculations. However, a group of subjects would
furnish a more accurate account of what conflicts are
involved.
There exists the possibility that the tendency of
girls to support feminist ideologies while they, on the other
hand, choose very traditional occupations may be related to
their level of self-confidence. One could research whether
assertive training exercises with high school girls in any
way increases their interests in pursuing nontraditional
careers. The premise is that many females shy away from non-
traditional careers because of inhibitions they may have
about competing with men and that these inhibitions are a
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product of the nonassertive behavior many of them practice
(Bloom, Coburn, and Pearlman, 1975). The experimenter could
test whether building girls’ awareness of their rights,
barriers, and patterns of behavior as well as helping them
to practice new assertiveness skills decreases their ten-
dency to choose traditional careers.
It is not known in which ways academic achievement
relates to traditionality in career choice. One might ex-
plore whether college or business preparatory girls who main-
tain high academic achievement have a greater tendency than
do college or business preparatory girls with low academic
achievement to aspire to nontraditional careers. There may
be a positive relationship between high grade point average,
ambition, and preference for a nontraditional career. For
example, business education girls who excel in their short-
hand and typing courses but perform average to below average
in the related and other subjects, may be less inclined than
business education girls who excel in all of their subjects
to aspire to executive positions.
With respect to girls' choice of academic program
it is possible that seme correlation may be found to exist
between this and their socioeconomic status (SES) . Though
there may be a gradual increase in the number of business
preparatory girls who enter executive positions, that many
of the business preparatory girls expect to enter secretarial
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positions may be related to the SES, a SES which may be
lower than that of business preparatory girls who expect to
enter nontraditional positions. Regarding college vs. busi-
ness preparatroy girls, the former may be found to have a
higher SES than the latter and within the two groups the
greater the nontraditionality found in their career choices
the higher may be their SES. This question is for future
research.
One might research whether differences across ethnic
groups produce differences in the degree of traditionality in
occupational choices. The cultural backgrounds of various
immigrants may emphasize diverse restrictions on the role of
the woman. This, together with the number of years one has
spent in this country may affect the role preferences a
mother or daughter maintains. For example, with respect to
/ the traditions that an Italian, African, or Jewish
woman brings with her to this country may or may not get
passed on to their first generation daughters by them. Upon
establishing what differences, if any, exist between foreign-
born and American-born .women one could examine whether these
differences correlate with a tendency towards certain career
choices or role preferences.
Finally, in the literature review some consideration
%• ^
was given to the possibility that religious teachings on
the role of the woman vis-a-vis the man could affect the
career choice or role preference of young women. A sample
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of two classes of women could be drawn; one composed of young
women who profess to abide by Christian guidelines on the
proper role of the woman; another composed of young women who
do not adhere to any religious teachings on this subject.
A comparison could be made between the two groups' career
and occupational role preferences in order to establish
whether any correlation exists between a tendency towards
or not towards traditional roles and a belief or lack of
belief in religious teachings on the "virtuous" woman.
APPENDICES
appendix a
QUESTIONNAIRE FOR MOTHERS
Pi^ssent occupation (chock one) :
employed
unemployed
homemaker
2.
If employed, state your occupation. Please describe
specifically what you do.
3. Indicate the highest level of education you have com-
pleted by circling one of the following numbers:
School 123456789 10 11 12
College 1234
Graduate School 123456 (or more)
4. Indicate your age by checking one of the following:
30-35
35-40
40-45
45-50
50 and over
5. Is your husband working? yes no
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6. State your husband's occupation,
what he does.
Please describe spe-
7. Indicate the highest level of education your husbandhas completed by circling one of the following numbers:
School
College
Graduate School
1234 567 89 10 11 12
12 3 4
123456 (or more)
Please complete each of the following questions as accu-
rately as you can. Note that the words career and occuoatu^ will be used interchangeably as they carry the“iame
meaning in this questionnaire. The words career and occupation will mean "work. " Please do not skip any of thiquestions. Please read and respond to one question at atime to avoid the possibility of one question influencing
your response to another.
8. Read each of the following and check the one that best
describes the type of education you would prefer your
daughter to have.
Graduate school or professional school such as
law or medicine
Four year college or university
Two year community or junior college
Trade/vocational or technical school Cnoncollege)
Business school Cnoncollege)
Nursing school (noncollege)
On the job training or apprenticeship
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_
No additional training
high school
or education after
Other (What?
)
describes
following and check the one which best
liMiSili receive daughter
Graduate school or professional schoollaw or medicine such as
Four year college or university
Two year community or junior college
Trade/vocational or technical school (noncollege)
Business school (noncollege)
Nursing school (noncollege)
On the job training or apprenticeship
No additional training or education after
high school
Other (What? \
10. How much have you encouraged your daughter to consider
what occupation she should plan to pursue? Check one
of the following:
frequently
often
periodically
occasionally
never
b) If you ever suggested any occupation to her, which
one did you emphasize?
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11. Read statements Ca) through (d) and check one .
^ like my daughter to consider becoming
a homemaker as opposed to a career woman.
1 would like my daughter to consider becoming
a career woman as opposed to a homemaker.
1 would like my daughter to consider becomingboth a homemaker and a career woman.
1 don’t have any preference for my daughter
to become either a homemaker or a career woman.
12. Read statements (a) through (d) and check one.
My daughter will most likely become a home-
maker as opposed to a career woman.
My daughter will most likely become a career
woman as opposed to a homemaker.
My daughter will most likely become both a
homemaker and a career woman.
I have no guess about which of the above
applies to my daughter.
13.
Complete the next sentence regarding your daughter's
occupational destiny. (Describe the work if you are
unable to recall its proper title.)
My daughter probably will become a(n)
Circle Yes or No
14. Yes No Have you ever recommended a career to your
daughter that had been, until recently,
pursued by men only?
15. Yes No Is any family member an influence on your
daughter's career interests?
If you circled yes, who? (check one)
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a) sister
b) brother
c) mother
d) father
e) aunt
f) uncle
g) other (specify)
Did you advise your daughter to take the
academic program (college or business
preparatory) in which she is now enrolled?
Read each of the following statements and place a check
mark (J/) under the heading that best describes your opinion.For example, if you strongly agree with any statement, place
a check mark in column (A).. If you mildly agree place a
check mark in column (D)
.
(A) = strongly agree
(B) = mildly agree
(C) = neither agree nor disagree
(D) = mildly disagree
(E) = strongly disagree
(A) (B) (C) (D) (E)
17.
Young women should concen-
trate on becoming good home-
makers instead of career
women
.
18.
Women should not feel that
women should limit them-
selves to certain jobs.
19.
Jobs should be categorized
in occupational dictiona-
ries as jobs for men and
jobs for women .
20.
Women should not combine
career and marriage.
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(A) = strongly agree
(B) = mildly agree
(C) ~ neither agree nor disagree
(D) = mildly agree
(E) = strongly disagree
(A) (B) (C) (D) (E)
21. Women are becoming too inde-
pendent and career conscious.
22. Women are capable of handling
most of the occupations held
by men such as manager, admin-
istrator, and engineer.
23.
The career development of a
woman is not as important as
the career development of a
man
.
24.
There should be more male
clerical workers.
25.
Women should not take their
career development too
seriously because they will
probably marry one day and
have children.
26. Men should not feel that
women should limit them-
selves to certain jobs.
27. Women should take their
career development just
as seriously as do men.
Circle Yes, No, or Don't Know.
28.
Yes No Don't Knov/ Do you think that your daugh-
ter has a fair chance to enter
a career field that is usually
pursued by men?
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29. Yes No Don't Know Do you think that the size of
your daughter's income will
determine her happiness?
Circle Yes or No
30. Yes No Does your daughter have any brothers or
sisters who attend or have attended college?
If you circled yes, who?
For what area(s) or study?
Has your daughter ever sought your advice
on what occupation she should choose?
If you circled yes, what occupation did you
suggest?
32. Yes No Have you ever advised your daughter to
enroll in a vocational school?
If you circled yes, what shop or program
of study did you recommend?
Read each of the following questions and indicate the number
of occupations you can name in the categories given.
33. How miany professional occupations can you name without
referring to any source of information? (check one)
none 1-5
5-10
^
10-15
15-20 20 and more
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referrina^to^^^^^°^^ can you name withoutg any; source of information? (check one)
none
5-10
15-20
1-5
10-15
20 and more
35.
How many clerical occupations can you name without
referring to any source of information? (check one)
none 1-5
5-10 10-15
15-20 20 and more
36.
How many occupations in the health field can you name
without referring to any source of information? (check
one)
none 1-5
5-10 10-15
15-20 20 and more
37.
How many occupations in the engineering field can you
name without referring to any source of information?
(check one)
none 1-5
5-10 10-15
15-20 20 and more
38.
How many types of occupations in management or business
can you name without referring to any source of infor-
mation? (check one)
none 1-5
5-10 10-15
15-20 20 and more
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39. How many occupations in the social or human services
can you name without referring to any source of infor-
mation? (check one) —
^
none 1-5
5-10 10-15
15-20 20 and more
Circle Yes, No, or Don't Know
40. Yes No Don't Know Do you think that a young
woman's career field deter-
mines the kind of man she
will marry.
If you indicated that you can name a certain number of occu-
pations in any of the categories listed below please list
that many occupations in the space provided below for the
category (ies)
. In order for this section to be valid it is
important that you do not seek assistance. Please do the
best you can on your own.
42. Professional occupations:
43. Occupations in the trades :
20144.
Clerical occupations:
45.
Health occupations;
46.
Engineering occupations:
47.
Management and business occupations:
48.
Social and human services occupations:
appendix b
QUESTIONNAIRE FOR DAUGHTERS
Present academic program Ccheck one)
:
business preparatory
college preparatory
Please complete each of the following questions as accu-rately as you can. Note that the words career and occuoa-tion will be used interchangeably as they” carry the“^e
meaning in this questionnaire. The words career and occuoa-
—
will mean "work." Please do not skip any of the' ques-They begin with number 8
.
tions
.
8. Read each of the following and check the one that bestdescribes the type of education you would prefer.
Graduate school or professional school such as
law or medicine
Four year college or university
T\\70 year community or junior college
Trade/vocational or Technical school (noncollege)
Business school (noncollege)
Nursing school (noncollege)
On the job training or apprenticeship
No additional training or education after school
Other (What? )
9. Read each of the following and check the one which best
describes the type of education you most likely will
receive
.
202
203
Graduate school or professional school such aslaw or medicine ®
Four year college or university
Two year community or junior college
Trade/vocational or technical school (noncollege)
Business school (noncollege)
Nursing school (noncollege)
On the job training or apprenticeship
No additional training or education afterhigh school
Other (What?
10. How much have you considered what occupation you shouldplan to pursue? Check one of the following:
frequently
often
periodically
occasionally
never
If you ever considered any occupations, which one
did you consider pursing the most.
11. Read statements (a) through (d) and check one .
a) I would like to become a homemaker as opposed to
a career woman.
b) I would like to become a career woman as opposed
to a homemaker.
c) I would like to become both a homemaker and a
career woman.
d) I don't have any preference to become one or the
other
.
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12. Read statements (a) through (d) and check one
(a)
^
most likely will become a homemaker as opposedto a career woman.
I most likely will become a career woman as
opposed to a homemaker.
j^most likely will become both a homemaker and
a career woman.
(d) I have no guess about which of the above applies
to me.
13. Complete the next sentence regarding your occupationaldestiny. (Describe the work if you are unable to recallIts proper title.)
I probably will become a(n)
Circle Yes or No
14. Yes No Has your mother ever recommended a career
for you that had been, until recently
pursued by men only?
15. Yes No Is any family member an influence on your
career interests?
If you circled yes, who? (check one)
a) sister d) father
b) brother e) aunt
c) mother f) uncle
g) other (specify)
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Were you advised by your mother to takethe academic program (college or businesspreparatory) in v/hich you are now enrolled?
R^d each of the following statements and place a check mark(K') under the heading that best describes your opinionFor example, if you strongly agree with anv stateLm pi
“ column '(A)
. If you mildly agree plaL acheck mark (|/) under column (D)
.
(A) = strongly agree
(B) = mildly agree
(C) = neither agree nor disagree
(D) = mildly disagree
(E) = strongly disagree
(A) (B) (C) (D) (E)
17.
Young women should concen-
trade on becoming good home-
makers instead of career
women
.
18.
Women should not feel that
women should limit them-
selves to certain jobs.
19.
Jobs should be categorized
in occupational dictiona-
ries as jobs for men and
jobs for women .
20.
Women should not combine
career with marriage.
21.
Women are becoming too inde-
pendent and career conscious.
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(A) = strongly agree
(B) = mildly agree
(C) = neither agree nor disagree
(D) = mildly disagree
(E) = strongly disagree
(A) (B) (C) (D) (E)
22.
Women are capable of handling
most of the occupations held
by men such as manager, admin-
istrator
,
and engineer.
23.
The career development of a
woman is not as important as
the career development of a
man.
24.
There should be more male
clerical workers.
25.
Women should not take their
career development too
seriously because they will
probably marry one day and
have children.
26.
Men should not feel that
v/oraen should limit them-
selves to certain jobs.
27.
Women should take their
career development just as
seriously as do men.
Circle Yes, No, or Don't Know
28.
Yes No Don't Know Do you feel that you have a
fair chance to enter a career
field that is usually pursued
by men?
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Yes No Don't Know Do you think that the size of
your income will determine
your happiness?
Circle Yes or No
30. Yes No Do you have any brothers or sisters who
attend or have attended college?
If you circled yes, who?
For what areaCs) of study?
31. Yes No Have you ever sought your mother's advice
on what occupation you should choose?
32. Yes No Has your mother ever advised you to enroll
in the vocational school?
If you circled yes, in what shop or program
of study did she suggest you enroll?
Read each of the following questions and indicate the
number of occupations you can name in the categories given.
33. How many professional occupations can you name without
referring to any source of information? (check one)
none 1-5
5-10 10-15
15-20 20 or more
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trades can you name withouterring to any source of information? (check one)
none
5-10
15-20
1-5
10-15
20 or more
35.
How many clerical occupations can you name without
referring to any source of information? (check one)
none 1-5
5-10 10-15
15-20 20 or more
36.
How many occupations in the health field can you name
without referring to any source of information? (check
one)
none 1-5
5-10 10-15
15-20 20 or more
37
.
How many occupations in the engineering field can you
name without referring to any source of information?
(check one)
none 1-5
5-10 10-15
15-20 20 or more
38.
How many types of occupations in management or business
can you name without referring to any source of infor-
mation? (check one).
none 1-5
5-10 10-15
15-20 20 or more
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39. How many occupations in the social or human services
rield can you name without referring to any source ofinformation? (check one)
none 1-5
5-10 10-15
15-20 20 or more
Circle Yes, No, or Don't Know
40* Yes No Don't Know Do you think a young woman's
career field determines the
kind of man she will marry?
Circle Yes or No
41. Yes No Has your father ever recommended a career
for you?
If you circled yes, state the career.
If you indicated that you can name a certain number of occu-
pations in any of the categories listed below please list
that many occupations in the space provided below for the
category (ies) . In order for this section to be valid it is
important that you do not seek assistance. Please do the
best you can on your own.
42. Professional occupations:
21043.
Occupations in the trades:
44.
Clerical occupations:
45.
Health occupations:
46.
Management and business occupations:
47.
Social and human services occupations:
appendix c
PLEASE READ THESE DIRECTIONS FIRST
• The questionnaire you are about to complete is
part of a mother-daughter career oriented survey. The
information you provide will help to improve the career
counseling provided girls at Medford High School. Your
mother's questionnaire is enclosed in the envelope. Please
be sure to give it to her this evening. Do not discuss
your questionnaire with your mother.
• You do not have to write your name on the ques-
tionnaire
.
• Please do not discuss your responses with anyone
while answering the questions.
• Note that questions appear on both sides of each
page.
• —this is not a test. There are no right
or wrong answers. Simply answer all of the questions as
accurately as you can.
9 Late Pass—should the 2nd period bell ring before
you have finished, complete all of the questions and obtain
a late pass to class from one of the monitors.
REMEMBER
—
Do not discuss your questionnaire with your
mother until after she has completed hers.
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appendix d
MEDFORD HIGH SCHOOL
MEDFORD, MASSACHUSETTS 02155
DEPARTMENT OF GUIDANCE AND PLACEMENT
Alfred P. Pompeo, Director
Dear Parent,
Your daughter has graciously consented to complete a
questionnaire for a study I am conducting toward the comple-
tion of my doctorate degree in counseling. The study was
developed for mother-daughter pairs and is designed to ex-
plore issues relating to career choice patterns.
The questionnaire completed by your daughter is closely
paralleled to the one enclosed. In order for the study to
be complete, your participation is needed. I should appre-
ciate it if you would kindly complete the enclosed question-
naire which should take only a few minutes of your time.
Regarding confidentiality, you are not required to identify
yourself in any way.
In order that the questionnaire be valid, it is very
important that you d o not discuss your responses with your
daughter or anyone else.
When you have completed the questionnaire, kindly seal
it in the envelope enclosed and have your daughter return
it to me within 3 days. She may deliver it to me in the
first floor guidance office or to my mail box in the high
school's main office.
Should you desire that the responses submitted by your
daughter be withdrawn from the study, please state so on a
separate sheet of paper and return to me.
I am most grateful for your cooperation since the infor-
mation you provide will help to improve the guidance coun-
seling we offer the high school girls.
Sincerely yours
Thelma 0. Benn
Guidance Counselor
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appendix E
MEDFORD HIGH SCHOOL
DEPARTMENT OF GUIDANCE AND PLACEMENT
Alfred P. Pompeo, Director
Dear
As you may recall your daughter recently gave you a
questionnaire regarding your career preferences for her.
In reviewing the numbers on each of the questionnaires
returned by the mothers who were selected for the recently
conducted survey, I noticed that I have not yet received
your questionnaire to match with your daughter's.
I am requesting that you kindly complete the question-
naire which should take only a few minutes of your time and
return it in the envelope which accompanied your question-
naire. For your convenience the envelope has already been
addressed. I have enclosed a stamp to cover the cost of
returning the questionnaire by mail. If your daughter has
misplaced your questionnaire please contact me for another
one at 396-1740 or 445-9160.
Because only a limited number of mother-daughter pairs
were selected for the survey, the return of each question-
naire is significant. Should any questionnaires not be
213
returned the results of the survey will not be valid or
reliable.
Thank you for your cooperation in this matter. it i
greatly appreciated. I look forward to hearing from you
Yours sincerely,
Thelma O. Benn
Guidance Counselor
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